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Abstract: The aim of the study was to investigate the impact of entrepreneurship education
on the social entrepreneurial intentions of undergraduate tourism students at a Greek
university. Using a qualitative diary-based research tool, the study examined how differ-
ent educational practices shape students’ learning experiences, emotional involvement,
and intentions to become social entrepreneurs. In total, 64 participants voluntarily decided
to participate in the diary research, and they recorded their views on a weekly basis re-
garding their experience of and feelings on a variety of educational activities. The findings
indicate that experiential and team-based methods greatly improved students’ knowledge
of and enthusiasm for social entrepreneurship. Interactive videos of real-life examples
boosted their sensitivity and critical thinking, while team activities such as the creation of
business canvases and idea development and presentation enhanced their collaboration
and practical application of concepts. Emotional engagement through team collaboration
and the creation of business canvases on their personal entrepreneurial ideas were identi-
fied as major factors in boosting social entrepreneurial intention. This study emphasizes
the significant impact of entrepreneurship education on promoting social entrepreneurial
mindsets among tourism students, offering practical implications for designing impactful
educational strategies in higher education and integrating experiential learning methods
into entrepreneurship curricula.

Keywords: entrepreneurship education; social entrepreneurial intention; tourism students;
diary research; experiential learning; qualitative methods; higher education

1. Introduction
The literature recognizes entrepreneurship education as a key factor that shapes

entrepreneurial skills and mindsets (Westhead & Solesvik, 2016), influencing students’ in-
tentions to pursue various entrepreneurial paths, including social entrepreneurship. Social
entrepreneurship combines business creation with social impact, and it is considered as
a growing field that addresses societal challenges through innovative business models.
Various studies have shown that entrepreneurial learning through different courses and
teaching styles significantly influences students’ intentions to pursue entrepreneurship and
equips them with the necessary skills and motivation to develop enterprises focused on
social value creation (Westhead & Solesvik, 2016). For instance, Sultan et al. (2016) found
that entrepreneurial education positively affects students’ intentions, and they recommend
that universities and business schools offer such courses to inspire innovation and commu-
nity contribution. Moreover, according to Liñán and Chen (2009), Shirokova et al. (2016),
and Kefis and Xanthopoulou (2015), entrepreneurial intention has a significant role in
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forecasting entrepreneurial behaviors. Entrepreneurship education helps students develop
the skills necessary to launch enterprises and motivates them to pursue entrepreneurship
as a career (Astiana et al., 2022; Bae et al., 2014; Haddoud et al., 2022; Lv et al., 2021; Vodă
& Florea, 2019). This instruction fosters an entrepreneurial mindset and raises awareness
of entrepreneurship (Shahid & Ahsen, 2021). While entrepreneurship education fosters
entrepreneurial mindsets, it is essential to explore how such education fosters social en-
trepreneurial intentions (SEIs). Social entrepreneurs leverage business skills to address
social issues, making it imperative to examine how educational practices influence their
motivations and aspirations.

Taking these arguments into consideration, it becomes important to investigate and
evaluate the determinants of social entrepreneurial intention in students, as social en-
trepreneurship is successful in many areas globally (such as education, culture, health,
and finance) and during crises (economic or social), highlighting the need for social en-
trepreneurs everywhere (Al-Qudah et al., 2022; Storr et al., 2022). Social entrepreneur-
ship not only changes current markets but also creates new ones through initiatives
such as fair trade and microfinance. Social entrepreneurs have brought about signifi-
cant changes to society by focusing on social issues (Zeyen et al., 2013). However, according
to Tiwari et al. (2017), although social entrepreneurship benefits welfare and economic
growth, its growth rate remains low. This leads to an important question for scholars
and policymakers regarding how to encourage the faster and stronger growth of social
entrepreneurship. Understanding the factors that affect people’s thinking is essential for
supporting and encouraging social entrepreneurs (Tiwari et al., 2017). Prior research on
entrepreneurial intention (Ip et al., 2017; Liñán & Fayolle, 2015) has primarily examined
five key areas: theory, personal characteristics, entrepreneurship-related education, situ-
ational factors such as social needs and market conditions, and the connection between
intention and action; thus, the inquiry that results from this is “What influences students’
desire to become social entrepreneurs?”. In the context of social entrepreneurship, these
factors play a crucial role. For example, education on social entrepreneurship fosters a
focus on social impact and business viability. As these ventures strive toward the primary
organizational goal of generating social value, they base their operations on commercial
principles (Ahmad & Bajwa, 2023).

The aim of this study was to explore the impact of entrepreneurship education on
students’ social entrepreneurial intention (SEI) through the implementation of different
educational activities each week. Thus, the research question (RQ) adopted was as follows:

RQ: “How do participants in Entrepreneurship Education Programs (EEPs) experi-
ence and perceive changes in their Social Entrepreneurial Intention (SEI) through their
participation in different educational techniques over time?”

The specific aim of this study was to investigate how undergraduate students de-
velop their social entrepreneurial intention following a thirteen-week course called “En-
trepreneurship and Innovation.” Activities on the course included making business can-
vases for their own business concepts and watching videos about social entrepreneur-
ship. Investigating how these activities affected students’ aspirations to engage in social
entrepreneurship and collecting their feedback throughout the semester were the objec-
tives. The unique approach of this study, in particular the use of reflective diaries as the
main instrument to track students’ entrepreneurial goals through time, is what makes
it distinctive. By documenting their evolving entrepreneurial intentions, students gain
deeper self-awareness and critical thinking skills, which can enhance curriculum design
by incorporating more experiential and reflective practices that encourage long-term en-
gagement in social entrepreneurship. This methodology distinguishes this study from
previous research on entrepreneurship education, which includes few long-term qualitative



Adm. Sci. 2025, 15, 111 3 of 20

studies (Brüne & Lutz, 2020; Ndofirepi & Rambe, 2018). Similar methods have only been
employed in a small number of entrepreneurial education studies, such as Hägg (2022)
and Heinonen (2007). Because they force students to record their ideas, reflections, and
experiences throughout the semester, reflective diaries yield rich data. This method allows
for the identification of changes, trends, and significant moments, offering a detailed view
of the development of students’ entrepreneurial identities and goals (Morrison, 2006). Thus,
the innovative application of reflective diaries in this study contributes to the existing
literature by introducing new insights into entrepreneurial intention (EI) development
and by providing a framework for future research in entrepreneurship education and
related fields.

2. Literature Review
2.1. Social Entrepreneurship (SE) and Social Entrepreneurial Intention (SEI)

Social entrepreneurship (SE) is considered a sub discipline of the entrepreneurship
field (Steyaert, 2007). In the 1970s, Davis (1973) presented a variety of perspectives on en-
trepreneurship by discussing the social responsibilities of enterprises, which gave rise to the
concept of social entrepreneurship. Young (1998) highlighted the innovative ways in which
nonprofit entrepreneurs and managers address social issues. Waddock and Post (1991)
defined social entrepreneurs as leaders in the business sector who brought about changes
in public priorities and public understanding of social issues. A significant change oc-
curred in the late 1990s as scholars such as Wallace (1999), Fowler (2000), and Johnson (2000)
attempted to elevate social entrepreneurship to the same degree of academic attention as tra-
ditional entrepreneurship. According to Zahra et al. (2009), mainstream entrepreneurship
researchers remain hesitant to consider social entrepreneurship. Hirsch and Levin (1999)
refer to social entrepreneurship as an “emerging excitement”, and it is currently attracting
interest as a new field of study. However, there are two significant scholarly obstacles
in this field. First, there is no clear theoretical framework or consensus regarding the
definition of social entrepreneurship because it is frequently viewed as a component of
more general concepts, such as social innovation and entrepreneurship. Second, the field is
caught between the constraints of its theoretical underpinnings and the requirements for
practical relevance (Mair & Martí, 2006).

Consequently, the key to understanding SE is to include it in entrepreneurship re-
search (Chell, 2007). Zahra et al. (2009) define social entrepreneurship as the search for
opportunities to enhance social wealth by starting new companies or managing existing
organizations in innovative ways. Although there are many definitions and explanations,
social entrepreneurship is widely believed to be a process that starts with the formation
of social concepts, recognizing potentials solutions for sustainable social development.
Social entrepreneurship’s primary goal is to address social challenges or create social value
through innovative solutions; in fact, this is what sets social businesses apart from other
business models (Muñoz & Kimmitt, 2019). According to Tran and Von Korflesch (2016),
the clear and core goal of SE is to create social value or address social challenges through
creative solutions; this is what sets SE apart from other types of entrepreneurship. Almost
all definitions of social entrepreneurship place more emphasis on environmental or social
goals than on maximizing profits or other tactical factors. Innovation is another unique
feature. Innovation can take many forms, such as brand-new goods and services, creative
answers to societal problems, or completely different organizational structures and proce-
dures. Innovation models are often integrated into social entrepreneurship projects. Social
entrepreneurs scale their ventures to various contexts through partnerships and spread
their socially innovative models through performance-driven and market-oriented actions
to achieve broader and longer-lasting outcomes (Kimakwa et al., 2023). However, one major



Adm. Sci. 2025, 15, 111 4 of 20

issue for researchers is the difference between social entrepreneurship and innovation.
Phillips et al. (2015) pointed out that, while social innovation reallocates resources for social
change, social entrepreneurship uses market demand to ensure financial sustainability
while tackling social problems. Social innovation covers a wide range of activities aimed
at meeting uncovered social needs, typically through businesses that focus on social im-
provement (Mulgan, 2006). On the other hand, social entrepreneurship is a more specific
part of entrepreneurship (Defourny & Nyssens, 2010). This overlap exists because social en-
trepreneurship tries to balance business goals with social growth objectives (Prabhu, 1999).
Social innovation, a broader concept, requires teamwork and systematic approaches, indi-
cating that social enterprises and entrepreneurs function within larger social innovation
systems (Phillips et al., 2015).

Entrepreneurial intention (EI) was defined by Thompson (2009) as a self-acknowledged
conviction by a person who intends to set up a new business venture in the future. En-
trepreneurial intention (EI) is also described as an individual’s desire to engage in en-
trepreneurial activities, such as starting a new firm or working for themselves (Dohse &
Walter, 2010). In a simpler form, entrepreneurial intention is defined as a person’s will
and desire to start a new business (P. Xanthopoulou & Sahinidis, 2024). Similarly, in the
context of SE, social entrepreneurial intention (SEI) can be understood as the belief, desire,
and determination of a person to set up a new social enterprise (Tiwari et al., 2017).

Numerous factors, referred to as “motivators”, are identified in the literature as
influencing a person’s decision to start their own business. These comprise psycholog-
ical characteristics, attitudes, values, and social and demographic factors such family
background, gender, and education (Jovičić-Vuković et al., 2020). Research indicates that
people’s surroundings have an impact on their entrepreneurial behavior. Additionally, the
literature emphasizes the characteristics, psychological attributes, and individual abilities
of entrepreneurs and the external factors affecting them (Reissová et al., 2020). These fac-
tors also affect people’s plans to launch their own companies (Tleuberdinova et al., 2021).
On the other hand, prior research (e.g., Autio et al., 2001; Esfandiar et al., 2019) suggests that
pressure from peers, family, and friends have little to no impact on people’s decision to start
their own enterprises. Gurel et al. (2010) discovered a strong correlation between creativity,
risk-taking behavior, having an entrepreneurial family history, and entrepreneurial inten-
tion in relation to tourism students. The positive impact of entrepreneurship education
on tourism students’ business aspirations was validated by Zhang et al. (2020). Others,
like Ayikoru et al. (2009), assert that entrepreneurship education creates an entrepreneurial
learning environment and effectively utilizes students’ skills.

2.2. Entrepreneurship Education, Pedagogical Aspects, and Entrepreneurial Intention

Entrepreneurship education is considered important for boosting individuals’ in-
tention to start a business. Studies reveal that people with more formal education tend
to pursue entrepreneurial opportunities (Neneh, 2014; Wilson et al., 2007). In addition
to encouraging people to start their own enterprises, entrepreneurship education also
helps them do so. Entrepreneurship education has been shown to be an effective means
of encouraging entrepreneurial behavior (Bischoff et al., 2018; Raposo & Do Paço, 2011;
Sahinidis et al., 2019; P. I. Xanthopoulou & Sahinidis, 2022). Developing skills, integrat-
ing theory into real-world experiences, and increasing awareness of entrepreneurship
are some of the vital advantages of entrepreneurship education. According to Bae (2022)
and Haddoud et al. (2022), it also presents entrepreneurship as a feasible career choice.
Ahmed et al. (2020) emphasized the importance of beginning entrepreneurship education
early, as it is vital for young entrepreneurs to learn how to manage their businesses and
build skills for a global economy.
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Despite advancements, the execution and outcomes of entrepreneurship education
programs (EEPs) vary by country and field of study. For instance, business and economics
departments tend to have comprehensive EEPs, while other disciplines often provide
merely optional entrepreneurship courses (Papagiannis, 2018). It is also worth mention-
ing that different teaching methods also result in varied outcomes, since the quality and
focus of education can differ by region and institution (Haase & Lautenschläger, 2011).
This variation has led to debates on whether EEPs can effectively overcome personal char-
acteristics, such as openness to experience, and external factors, such as family or social
background (Liñán, 2004). Furthermore, beliefs and intentions regarding entrepreneurship
evolve over time and are influenced by education, available opportunities, and obstacles
(Lee & Wong, 2004). Overall, empirical studies have shown that EEPs have a positive effect
on entrepreneurial intention (EI) and related aspects, like personal attitude (PA) and per-
ceived behavioral control (PBC) (Ajzen, 2005; Hassan et al., 2020; López-Meri et al., 2021).
EEPs encourage learning and motivation, which in turn influence factors linked to EI. Be-
yond the creation of new businesses, there is a need for more ways to assess entrepreneurial
intent and effectiveness (Fayolle & Gailly, 2009; Oosterbeek et al., 2010; Raposo & Do Paço,
2011). Despite the clear benefits of EEPs, several challenges remain. The absence of com-
mon teaching materials and methods hampers the consistent delivery of entrepreneurship
education (Matlay, 2005). Research emphasizes the need for innovative teaching strategies,
such as reflective practices, role-playing, success stories, and interactive group activities, to
enhance students’ confidence and intention to pursue entrepreneurship (Asghar et al., 2016).
At the same time, they also learn entrepreneurial skills. Knowledge and skills help to im-
prove self-efficacy and the perceived attractiveness of entrepreneurship (Ojogbo et al., 2016;
Puni et al., 2018). However, there are still issues related to education. Higher education
institutions do not prepare students well enough for self-employment, resulting in a loss of
potential entrepreneurs (Marire et al., 2017).

Innovative pedagogical strategies, such as reflective diaries, collaborative projects,
and simulations, have been shown to significantly enhance the effectiveness of EE
(P. Xanthopoulou et al., 2024a). Diary-based research conducted over a semester revealed
that students who engaged in hands-on entrepreneurial tasks reported greater clarity in
their entrepreneurial goals and an increased sense of self-efficacy (P. Xanthopoulou et al.,
2024b). Similarly, Heinonen’s approach to teaching entrepreneurship emphasized experien-
tial learning, which fosters critical thinking and problem-solving skills (Heinonen, 2007).
Students can develop an entrepreneurial mindset by working in groups to construct mock
business models. According to P. Xanthopoulou et al. (2024a), these tasks improve technical
skills and teamwork, both of which are essential for success in business. Entrepreneurial
intention (EI) also depends on how instructional strategies match students’ career goals,
especially in sectors like tourism (P. I. Xanthopoulou & Sahinidis, 2022; Sahinidis et al.,
2019). Simulations and case studies are common components of experiential learning in
tourist education, which empowers students to address real-world problems and come
up with creative solutions. This promotes the economic growth of areas that rely on
tourism in addition to helping students find employment (Kefis & Xanthopoulou, 2015; P. I.
Xanthopoulou & Sahinidis, 2022).

Peers and teachers can also help increase interest in entrepreneurship. Effective teach-
ing strategies, such as group projects and games, can boost students’ self-esteem and
enthusiasm for launching their own ventures (Li & Wu, 2019). Collaborating in groups and
receiving encouragement from enthusiastic educators can help link entrepreneurial educa-
tion to outcomes like enthusiasm and confidence (Li & Wu, 2019). To boost entrepreneurship
success and go from intention to action, innovative teaching strategies, practical exercises,
and university assistance are required. It is overall accepted that entrepreneurship educa-
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tion has a good effect on people’s desire and intention to be entrepreneurs, especially when
combined with practical activities and thinking (Kavoura & Andersson, 2016; Sahinidis
et al., 2019). Students who take part in these activities are more likely to launch their own
businesses (P. I. Xanthopoulou & Sahinidis, 2022). To improve the benefits of entrepreneur-
ship education programs (EEPs), schools should focus on hands-on learning, work with
entrepreneurial organizations, and create innovative teaching methods. These approaches
will help build entrepreneurial intentions and success by connecting school learning with
real-world business activities.

3. Materials and Methods
This study was initially presented at an international conference, where it was honored

with the Best Paper Award. The paper was titled “How Stable Are Students’ Intentions to
Be Self-Employed? A Qualitative Study of Students’ Entrepreneurial Intention Change”.
This preliminary research functioned as a pilot study, focusing on a different sample size of
140 university students who had recently completed an entrepreneurship course. Although
the collection of qualitative diary data is the main emphasis of this study, references to the
quantitative aspects of the pilot project are included to contextualize the findings. Although
it is used as a comparison benchmark, the quantitative dataset is not a fundamental part of
this study.

Through structured interviews, this study examined the evolution of social en-
trepreneurial intentions over time, identifying influential factors such as the attractiveness
of entrepreneurial ideas, team dynamics, pedagogical approaches, university support
mechanisms, and individual personality traits. Building on the findings of the pilot study,
and addressing the limited availability of longitudinal studies in this research area, the au-
thors published a subsequent paper titled “Shifting Mindsets: Changes in Entrepreneurial
Intention Among University Students” (P. Xanthopoulou et al., 2024b), published in Ad-
ministrative Sciences Journal.

3.1. Research Design and Data Collection

Notably, this study represents the first diary study to investigate the impact
of entrepreneurship education on the formation of social entrepreneurial intentions.
This methodological approach allowed for a more thorough analysis of the persistence and
evolution of social entrepreneurial intentions over an extended period of time after the
completion of an entrepreneurship course.

For qualitative data analysis, NVivo12 software was used, as in the pilot study. The re-
sults are intended to shed more light on the important variables that influence changes
in students’ aspirations to pursue entrepreneurship. By looking at dynamics seen over
a longer period of time and with a larger sample, this extension and continuation of the
pilot study not only confirms the original findings but also contributes to scholarly conver-
sation. Crucially, this study aimed to provide useful information to educational institutions
and politicians who want to encourage and maintain students’ entrepreneurial mindsets.
The research timeline was organized as shown in Table 1 below.

Table 1. Weekly Activity Table.

Week Title/Focus Activity

Week 1 Introduction to Entrepreneurship Overview of entrepreneurial intention and team
formation activities.

Week 2 Identifying Entrepreneurial Ideas Brainstorming sessions and development of viable
business concepts.
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Table 1. Cont.

Week Title/Focus Activity

Week 3 Pedagogical Methods in
Entrepreneurship

Exploration of case studies and video analysis on
entrepreneurship success stories.

Week 4 Personality Traits and
Entrepreneurial Mindset Self-assessment tools to identify personal entrepreneurial traits.

Week 5 Team Dynamics and Collaboration Group activities focused on team-building and collaborative
idea development.

Week 6 University Support Systems Guest lecture on institutional support for entrepreneurs and
startup ecosystems.

Week 7 Challenges in Entrepreneurship Case study discussions on entrepreneurial challenges and
mitigation strategies.

Week 8 Social Entrepreneurship and
Sustainability

Research on socially driven entrepreneurial initiatives and their
impact on communities.

Week 9 Diary Entries on Personal Reflections Individual weekly reflections on entrepreneurial
intention evolution.

Week 10 Analysis of Entrepreneurial
Frameworks

Workshop on business model canvases and practical
entrepreneurial tools.

Week 11 Entrepreneurial Mindset Assessment Evaluation of changes in entrepreneurial intentions through
survey and interview data.

Week 12 Final Reflection and Presentation Students present their entrepreneurial evolution and intentions
post-course completion.

3.2. Sampling Strategy and Participant Characterization

Second-year undergraduate students who participated in a “Entrepreneurship and
Innovation” course at the Department of Tourism Management of a Greek public university
were the subjects of the current study, which was conducted during the academic year
2024–2025. The study sample consisted of 64 second-year undergraduate students enrolled
in the Entrepreneurship and Innovation course at a Greek public university. Given their
weekly exposure to entrepreneurship and corporate social responsibility courses, it was
acknowledged that their behaviors and attitudes toward social entrepreneurship would be
influenced. This study specifically examined whether learning activities further shaped
their social entrepreneurial intention. The research sample participated in 12 weeks of
instruction, which included theory classes and weekly activities. This cohort was chosen
due to the lack of research on the development of social entrepreneurial intention (SEI)
during this crucial period of education, as noted by Nabi et al. (2018). The idea that
students’ entrepreneurial aspirations and mental growth are greatly impacted by the
entrepreneurship education they receive and the activities they engage in provides support
for this choice. Students’ thoughts on different teaching methods and their developing
social entrepreneurial goals were documented in the diaries.

This study recognizes social entrepreneurial intention (SEI) as a subjective, dynamic
socio-cognitive construct via the prism of social constructivism. According to Leitch and
Harrison (2016), entrepreneurial intention is inherently unstable. This perspective served
as the foundation for the study’s qualitative methodological approach, which involved
the use of reflective diaries to collect different perspectives on students’ goals of becoming
entrepreneurs. Data were collected by using Google Forms to ask the participants identi-
cal questions each week after completing the weekly activities throughout the semester.
The primary data were examined using QSR NVivo12 software and Microsoft Excel. Stu-
dents were told that participation was voluntary and that their lack of involvement would
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not have any detrimental effects on their academic performance. The study included
sixty-four participants. To offer a structured approach to self-assessment and reflection
on their business experience, these diaries used the “What So What Now What” criti-
cal reflection paradigm. With a primary focus on the development of their intention to
be self-employed, this model facilitated the exploration of their experiences during the
course (‘What’); their feelings, thoughts, and understanding of the implications of what
they’d learned after attending each week of the course (‘So What’); and their potential
entrepreneurial actions in response to these reflections (‘Now What’). The purpose of this
reflection exercise was to help students better understand how their business objectives
and identity formation relate to academic and personal development. As a type of support,
the research team provided participants with any guidance they needed.

3.3. Data Analysis and NVivo Utilization

NVivo 12 software was used to conduct thematic analysis of the diary entries. The anal-
ysis followed specific key steps. Firstly, Data Coding and Categorization involved coding
the responses into predefined and emerging themes related to social entrepreneurial in-
tention and social entrepreneurship. Secondly, during the step of Category Definition,
the primary categories used in the analysis included the following: Social Entrepreneurial
Intention (which refers to the expressions of intent to start a social enterprise), Emotional
Engagement (which means the feelings of motivation and self-efficacy), Experiential Learn-
ing Impact (including the influence of team-based and reflective activities), Barriers to
Entrepreneurship (which refers to the specific challenges perceived by students in pursuing
social ventures), and Interpretation and Validation (including indicative quotes that were
selected to support the thematic findings and their reliability).

4. Results
To represent the findings, Table 2 shows how students’ social entrepreneurial intention

(SEI) changed over the 13-week course. To determine the percentage of increased or
decreased SEI, the number of entries showing change was divided by the total number of
weekly entries and then multiplied by 100. Table 2 displays the weekly changes in EI as
students worked on specific learning goals and activities. Each week’s topic and method
had different effects on the students. Table 2 also includes direct quotes from the students
to provide qualitative insights into their thoughts and feelings. These quotes help explain
the statistics and highlight the factors that influence students’ SEI. Conversely, Weeks 1
and 8 had the highest increases in SEI, at 71% and 72%, respectively. Week 1 kicked off the
course on team formation and basic activities, boosting initial excitement and confidence.
Week 8 focused on social entrepreneurship and sustainability, greatly engaging students
and motivating them to think about tackling social issues through entrepreneurial efforts.

Table 2. Thirteen-Week Social Entrepreneurial Intention with Weekly Activities.

Week Weekly Activity
Percentage of
Students with
Increased SEI

Percentage of
Students with
Decreased SEI

Average
SEI Score Notable Student Responses

1

Introduction to
Entrepreneurship: Overview of
entrepreneurial intention and

team formation activities.

71% 1% 4.5

The use of in-depth methods helps me better
understand. . .; Teamwork has positively

influenced my intention. . .; Studying cases
improved my perception of challenges. . .

2

Identifying Entrepreneurial
Ideas: Brainstorming sessions

and development of viable
business concepts.

34% 12% 4.0

Brainstorming new ideas has sparked my
creativity. . .; Working with peers helped refine

my ideas. . .; I feel more confident exploring
entrepreneurial paths. . .
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Table 2. Cont.

Week Weekly Activity
Percentage of
Students with
Increased SEI

Percentage of
Students with
Decreased SEI

Average
SEI Score Notable Student Responses

3

Pedagogical Methods in
Entrepreneurship:

Exploration of case studies
and video analysis on

entrepreneurship
success stories.

80% 12% 3.1

Videos of successful entrepreneurs
inspired me to persist. . .; Case studies
made me rethink risk management. . .;

Analyzing failures helped me grow
strategically. . .

4

Personality Traits and
Entrepreneurial Mindset:
Self-assessment tools to

identify personal
entrepreneurial traits.

40% 17% 5.0

Self-assessment tools clarified my
strengths. . .; Understanding

entrepreneurial traits boosted my
intention. . .; This week was insightful

and empowering. . .

5

Team Dynamics and
Collaboration: Group
activities focused on
team-building and
collaborative idea

development.

43% 10% 4.2

Collaborative activities highlighted the
importance of teamwork. . .; Team

discussions broadened my
perspectives. . .; I feel motivated to work

on group ventures. . .

6

University Support Systems:
Guest lecture on

institutional support for
entrepreneurs and startup

ecosystems.

22% 16% 3.9

Guest lectures opened my eyes to
support systems. . .; Learning about
funding boosted my confidence. . .;

Hearing from real entrepreneurs was
inspiring. . .

7

Challenges in
Entrepreneurship: Case

study discussions on
entrepreneurial challenges
and mitigation strategies.

41% 15% 3.1

Discussing challenges prepared me for
real-life risks. . .; Understanding obstacles
helped me strategize. . .; This week made
me reflect deeply on entrepreneurship. . .

8

Social Entrepreneurship and
Sustainability: Research on

socially driven
entrepreneurial initiatives

and their impact on
communities.

72% 15% 3.6

Learning about social entrepreneurship
inspired me. . .; Understanding

sustainability added value to my ideas. . .;
Researching social impact was

eye-opening. . .

9

Diary Entries on Personal
Reflections: Individual
weekly reflections on

entrepreneurial intention
evolution.

21% 19% 3.6

Reflecting on personal progress was
motivational. . .; Diary entries revealed
my entrepreneurial growth. . .; Weekly

reflections gave me clarity. . .

10

Analysis of Entrepreneurial
Frameworks: Workshop on

business model canvases
and practical

entrepreneurial tools.

49% 12% 4.5

Business model workshops equipped me
with tools. . .; Analyzing frameworks

improved my strategy. . .; I feel ready to
pitch ideas confidently. . .

11

Entrepreneurial Mindset
Assessment: Evaluation of
changes in entrepreneurial
intentions through survey

and interview data.

57% 3% 4.3

Survey results showed my mindset
evolution. . .; Assessing changes was
encouraging. . .; Evaluating progress

boosted my confidence. . .

12

Final Reflection and
Presentation: Students

present their entrepreneurial
evolution and intentions
post-course completion.

21% 5% 4.8

Preparing for the final presentation was
enlightening. . .; Showcasing ideas

strengthened my intention. . .; Presenting
outcomes reinforced my plans. . .
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Table 2. Cont.

Week Weekly Activity
Percentage of
Students with
Increased SEI

Percentage of
Students with
Decreased SEI

Average
SEI Score Notable Student Responses

13 Overall Reflections and
Conclusions 83% 19% 3.4

Concluding reflections solidified my
goals. . .; This week tied everything

together. . .; Final insights were deeply
motivational. . .

To assess the overall effect of the course activities, an “Average SEI Score” was created
to track students’ entrepreneurial intention weekly. This score, based on a Likert scale from
1 (lowest intention) to 5 (highest intention), was calculated using students’ expressions of
SEI in their diary entries. Each week, the total score was divided by the number of students
to obtain the average score. The factors affecting the score included students’ self-evaluated
readiness, enthusiasm, and commitment, as well as other measures of entrepreneurial
attitude. The Average SEI Score showed more trends in students’ SEI. Scores started high at
an average of 4.5 in Week 1 but showed slight shifts throughout the course. A drop occurred
in Weeks 6 and 7, which were linked to difficult topics. However, the score bounced back to
3.6 in Week 8 as students engaged with socially relevant entrepreneurial ideas. The course
ended with scores stabilizing at an average of around 4.3 to 4.8 in Weeks 11 and 12,
showing a solid entrepreneurial mindset. These results highlight the changing nature of
entrepreneurial intention and the important impact of tailored educational methods in
encouraging and maintaining the entrepreneurial drive. In conclusion, the findings indicate
that although tough subjects might temporarily lower entrepreneurial intention, activities
that focus on collaboration, innovation, and social impact consistently improve students’
willingness to pursue entrepreneurial projects. The mix of experiential, reflective, and
practical methods was essential and played an important role in encouraging business
development during the course.

Table 2 provides valuable insights on how various teaching methods affect students’ so-
cial entrepreneurial intentions (SEIs). Weekly activities aimed at enhancing entrepreneurial
skills and mindsets were assessed for their effect on students’ desire to pursue entrepreneur-
ship, both favorable and unfavorable. Each week, students thought about whether their
entrepreneurial intention had increased because of the learning approaches used. For ex-
ample, in Week 1, activities for forming teams and an overview of entrepreneurship led to
20% of the students noting an increase in SEI. In Week 2, brainstorming and generating
ideas increased this to 25%. By Week 8, the impact peaked at 70%, as students participated
in discussions about social entrepreneurship and sustainability, which inspired a large
number of them. Some activities caused a drop in entrepreneurial intention. In Week 7,
which focused on entrepreneurship challenges, such as legal issues and risk management,
10% of students felt less motivated. The complexity of these topics caused them to doubt
their chances of success as entrepreneurs. However, in most weeks, only a few students
(often under 5%) reported a decrease in SEI.

To determine the net impact for each week, the percentage of students with decreased
SEI was subtracted from those for whom it increased. This provided a better understanding
of the overall effects of the weekly activities. Weeks with active, hands-on tasks, such as
brainstorming (Week 2), teamwork (Week 5), and pitching (Week 9), showed strong positive
impacts. In contrast, weeks that introduced problems (such as Week 7) or theoretical parts
(such as Week 3) had less or negative net impacts. Quotes from the students’ diary entries
highlight changes in their SEI. In Week 5, one student said, ‘Ideas are buzzing; feeling
incredibly inspired to innovate’, showing their excitement following teamwork. In Week 6,
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another student mentioned, “The guest lecture made me think about how much support I
need to start a venture”, showing a reflective but cautious view of entrepreneurship. The ef-
fect on SEI varied based on the weekly focus and activities. Earlier weeks stressed basic
skills, such as understanding entrepreneurial concepts and forming teams, establishing a
positive starting point for SEI. In the middle weeks, students engaged in collaborative and
practical learning, such as preparing business canvases and addressing sustainability issues,
thus significantly boosting SEI. Later weeks included reflective tasks and presentations that
reinforced students’ intentions to pursue social entrepreneurship.

The data show a consistent rise in entrepreneurial intention, with increases in the
net impact as the course moved forward. The most effective activities involved active
participation, such as brainstorming, teamwork, and practical workshops. However, tasks
introducing challenges or theoretical issues, such as legal discussions or self-evaluations,
sometimes temporarily lowered enthusiasm. This analysis highlights that teaching methods
focusing on experiential and collaborative learning are particularly successful in devel-
oping entrepreneurial intentions. However, reflective and challenge-based elements are
also important as they encourage students to think critically about their readiness for en-
trepreneurship. Figure 1 below visualizes the weekly changes in entrepreneurial intention.
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Figure 1. Weekly Shifts in Social Entrepreneurial Intention.

Figure 1 shows how weekly educational activities affected students’ desire to start their
own businesses. The bar chart displays the percentage of students whose entrepreneurial
interest increased or decreased throughout the course. For example, in Week 1, which dealt
with team building and basic entrepreneurial ideas, there was a notable rise in interest
(71%) and only a small drop (1%). This implies that the initial activities that encouraged
enthusiasm and teamwork have a strong effect on motivation. Similarly, Week 8, which fo-
cused on social entrepreneurship and sustainability, also triggered a high percentage of
SEI increase (72%), showing that engaging in topics with social importance is impactful.
However, steady growth was not observed every week. Weeks 6 and 7, which covered
financial planning, laws, and entrepreneurial challenges, revealed a clear decline in in-
terest and then a rise in interest. These weeks presented ideas that, although important,
seemed overwhelming or less appealing to students. Nevertheless, the average social en-
trepreneurial intention (SEI) score, shown in the line chart, remained quite high, with small
decreases during difficult weeks. The highest scores were observed following reflective or
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collaborative activities, such as those undertaken in Week 10 (workshops on entrepreneurial
frameworks) and Week 12 (final presentations), underscoring the effectiveness of hands-on
and result-oriented approaches.

In addition, Figure 2 shows how some teaching methods relate to improving en-
trepreneurial intention.
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Figure 2. Impact of Educational Practices on Social Entrepreneurial Intention.

The horizontal bars indicate the percentage of students whose social entrepreneurial
intention increased for each method, whereas the line graph shows the average social
entrepreneurial intention (SEI) score linked to these methods. The findings indicate that
hands-on and group activities, such as team formation (71%), brainstorming ideas (34%),
and research on social entrepreneurship (72%), were effective in boosting entrepreneurial
intention. Activities that involved students’ active participation, such as business model
workshops and final presentations, also had high average SEI scores (4.5 and 4.8, respec-
tively). These approaches likely equip students with real-world skills and confidence
in their entrepreneurial potential. On the other hand, methods like guest lectures (22%)
and discussions about challenges (41%) saw lower increases in entrepreneurial intention.
This might be due to their focus on theory or the complexity of subjects such as legal
and financial planning. Nevertheless, these activities are important for helping students
understand real entrepreneurial challenges, as shown by their moderate SEI scores. Overall,
Figure 2 highlights the need for a well-rounded teaching strategy. Learning experiences
that encourage cooperation, creativity, and social impact lead to notable growth regarding
entrepreneurial intention. Simultaneously, reflective and challenge-based practices assist in
preparing students for the complexities of entrepreneurship, contributing to a complete
and thorough educational experience.

5. Discussion
This study shows that entrepreneurship education (EE) is very important for influ-

encing students’ social entrepreneurial intentions (SEIs) confirming the findings of the
literature. However, by looking at how different teaching methods worked during a
13-week course, this research provides useful and original information on how experien-
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tial, reflective, and collaborative learning helps develop entrepreneurial mindsets. These
results match earlier studies that talk about how EE can boost entrepreneurial ambitions
(Vodă & Florea, 2019). Experiential learning was key to improving SEI. In Weeks 1 and 5,
team-based activities like team formation and brainstorming increased SEI for 71% and
43% of students, respectively. This is consistent with the findings of Heinonen (2007) and
P. Xanthopoulou et al. (2024a), who noted that working together improves entrepreneurial
skills like problem-solving and teamwork. In Weeks 10 and 11, practical workshops on
entrepreneurial frameworks also raised SEI by giving students the tools to turn theory into
action. Students felt “ready to pitch ideas confidently”, highlighting the importance of these
practical exercises (Fayolle & Gailly, 2009; Raposo & Do Paço, 2011). Reflective practices
in Week 9 helped boost critical thinking and self-assessment. Students reported feeling
more motivated and clear about their entrepreneurial goals, echoing the work of Hägg
(2022) and Morrison (2006), who showed that reflective diaries help track entrepreneurial
progress. These activities aided in narrowing the intention–action gap by helping students
connect their entrepreneurial goals with growing skills (Ajzen, 2005; Autio et al., 2001).

This study sheds light on the methods that have the most significant impact on
developing SEI, offering practical implications for educators seeking to design effective
EE programs. One important finding is that experiential learning has a significant impact
on entrepreneurial intention. Experiential learning, which involves students taking part
in practical activities, helped increase their SEI. In particular, activities that involved
working in teams at the beginning of the course, such as forming teams and brainstorming,
positively affected the SEI of many students. For instance, in Week 1, SEI increased in 71%
of students, and by Week 5, it improved in 43%. This percentage increase was calculated as
the proportion of students who reported a rise in their entrepreneurial intention each week
compared to the total number of participants. For instance, in Week 1, students expressed
increased SEI, which means that 71% of the 64 participants recorded higher SEI in their
diaries. Similarly, in Week 5, the percentage was 43%, reflecting a relative shift based on
participants’ self-reported motivation levels.

These outcomes support earlier work by Heinonen (2007) and P. Xanthopoulou et al.
(2024a), who pointed out that teamwork is key in developing entrepreneurial skills, such as
problem-solving. Sahinidis et al. (2019) also noted that team activities in entrepreneurship
education promote vital skills that help students deal with business uncertainties. By letting
students experience entrepreneurship through structured team tasks, they developed a
better grasp of how to tackle challenges, work together, and think creatively. Working on
entrepreneurial tasks seems to encourage risk taking and creativity, which are important
for successful entrepreneurship (Sahinidis et al., 2019). This study reaffirms the idea that
hands-on learning is an effective way to build social entrepreneurial intention, as suggested
by Kolb (2014) and Fayolle (2018). Davidsson and Honig (2003) argue that being actively
involved in the entrepreneurial process builds self-efficacy, which is vital for fostering an
entrepreneurial mindset. In addition to team activities, practical workshops aimed at en-
trepreneurial frameworks and ideas have been influential in boosting students’ SEI. During
Weeks 10 and 11, these workshops equipped students with tools to transform theory into
practical action. Many students said they felt “ready to pitch ideas confidently”, showing
that these sessions improved both their theoretical knowledge and preparedness for real-
world efforts. This aligns with the findings of Raposo and Do Paço (2011) and Fayolle and
Gailly (2009), who highlighted that experiential education, especially practical exercises,
helps connect academic knowledge with practical skills. This supports the arguments
put forth by Lorz (2011), who stated that using theory in real-world contexts is crucial for
developing key entrepreneurial skills. These results indicate that more tangible learning ex-
periences lead to greater confidence in students’ abilities to act toward their entrepreneurial
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goals. A hands-on learning approach empowers students, especially when applying theo-
retical concepts to real business scenarios or pitching ideas to others. This idea aligns with
Fayolle and Gailly (2009), who maintain that the practical application of entrepreneurial
knowledge boosts students’ motivation to engage in entrepreneurial activities.

The reflective aspect of the course, which occurred in Week 9, played a key role
in enhancing students’ critical thinking and self-evaluation skills. Students participated
in reflective activities, such as journaling and self-assessment, to look closely at their
personal goals and progress during the course. Consequently, many students felt more
motivated and had a clearer understanding of their social entrepreneurial goals. These
results align with those of Hägg (2022) and Morrison (2006), who stress the importance of
reflective practices, which are important for tracking growth in entrepreneurship and aiding
individuals in better understanding their motivations and abilities. Reflective practices play
a vital role in learning from mistakes, which is a key part of being an entrepreneur (Mitchell
et al., 2002). By reviewing their entrepreneurial experiences, students could relate their
personal values to their skills, which helped close the intention–action gap (Ajzen, 2005;
Autio et al., 2001). In simple terms, reflection allowed students to go beyond knowing about
entrepreneurship toward having a clearer direction on how to act on their own intentions.
Cope (2005) noted that reflection assists people in solidifying their entrepreneurial identity,
giving them the necessary cognitive clarity to set actionable goals. This supports the
finding that reflection is essential for building an entrepreneurial identity and commitment
(Hägg, 2022).

The research also noted that some weeks that focused on financial and legal topics
(Weeks 6 and 7) resulted in temporary decreases in entrepreneurial intention (EI), with
16% and 15% of students showing lower intentions. This corresponds to Farooq (2018) and
Wang (2020), who pointed out that introducing students to entrepreneurship challenges
might initially dampen their motivation. However, this exposure is crucial for preparing
students to face real-world entrepreneurial obstacles. Adding supportive elements, such
as mentorship or case studies, could help ease the negative impact of these discussions
(Kanwal et al., 2019). The largest jumps in SEI were seen in Week 8, focusing on social
entrepreneurship and sustainability, where 72% of students showed an increase in intent.
This aligns with the findings of Tiwari et al. (2017) and Zahra et al. (2009), who found
that addressing social issues resonates with younger individuals. Research projects and
practical examples of social enterprises have enhanced students’ understanding of value
creation beyond mere profit, supporting Tran and Von Korflesch (2016).

Furthermore, the study highlights the significance of emotional engagement and social
backing. Weeks with team activities (such as Week 5) foster team spirit and motivation,
which are critical for sustaining the entrepreneurial drive (Davidsson & Honig, 2003; P. I.
Xanthopoulou & Sahinidis, 2022). This finding aligns with studies indicating that team
dynamics and peer support significantly influence entrepreneurial intent (Bogatyreva &
Shirokova, 2017; de Sousa-Filho et al., 2020). In summary, this study supports previous
research by demonstrating that a blend of reflective, experiential, and collaborative learning
methods effectively promotes entrepreneurial drives. The results highlight the need to
combine cognitive, emotional, and social elements to shape entrepreneurial intentions.
Integrating hands-on experiences, critical reflection, and teamwork in entrepreneurship
education programs can cultivate an atmosphere where students are motivated not just
to chase social entrepreneurship but also to have the tools and support necessary to make
their intentions a reality. This study offers practical insights for educators and policymakers
seeking to enhance entrepreneurship education and to nurture future social entrepreneurs.
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6. Conclusions
This study offers comprehensive insights into the impact of entrepreneurship edu-

cation (EE) on students’ social entrepreneurial intentions (SEIs), providing evidence that
a well-structured, hands-on, and reflective approach significantly shapes students’ mo-
tivation to pursue social entrepreneurial ventures. By analyzing the effects of various
weekly activities on a 13-week entrepreneurship course, the research underscores the im-
portance of diverse pedagogical methods in influencing students’ entrepreneurial mindset
and decisions.

The study emphasizes that experiential learning activities, such as teamwork, brain-
storming, and practical workshops, are key drivers in boosting social entrepreneurial
intention. Specifically, the activities in Weeks 1, 5, 10, and 11, which focused on team
formation, idea generation, and business frameworks, were associated with notable in-
creases in EI. These results align with existing research highlighting the importance of
practical engagement in entrepreneurship education. Team-based learning and hands-on
exercises foster essential skills such as problem-solving, creativity, and resilience, which
are integral to entrepreneurial success. Furthermore, students felt more equipped to act
on their entrepreneurial ambitions after applying theoretical knowledge in workshops,
reinforcing the idea that EE should bridge the gap between theory and practice.

Reflective practices, particularly diary entries in Week 9, provided an opportunity
for students to assess their progress and evaluate their evolving entrepreneurial intention.
This self-reflection boosted their confidence and clarified their goals. Reflective learning
plays a critical role in reinforcing students’ self-awareness, helping them to identify their
strengths and weaknesses as aspiring entrepreneurs. By reflecting on their experiences and
growth, students are better able to connect their intentions with concrete actions, which is
crucial for overcoming the intention–action gap in entrepreneurship.

The study found that the greatest surge in SEI occurred during Week 8, when the
focus was on social entrepreneurship and sustainability. This thematic focus on societal
impact resonated strongly with students, with 72% reporting increased entrepreneurial
intention. This suggests that incorporating social impact into entrepreneurship education
can significantly enhance students’ motivation to pursue entrepreneurial ventures that
address societal challenges. The connection between social entrepreneurship and students’
values is particularly significant, as it aligns with growing global interest in businesses that
prioritize social good alongside profit.

Weeks 6 and 7, which centered on legal and financial planning topics, were associated
with temporary declines in SEI, with 16% and 15% of students, respectively, reporting
reduced intention. These findings suggest that while students recognize the importance
of these topics, they can also be intimidating and discouraging, especially for those with
limited exposure to such complex aspects of entrepreneurship. As noted in the study, such
challenges are inevitable in the entrepreneurial journey, but they should be accompanied
by adequate support systems, such as mentorship and case studies, to mitigate the negative
impact on student motivation. Including these topics in the curriculum is essential, but
finding ways to deliver them in a less overwhelming and more engaging manner is critical
for maintaining students’ enthusiasm.

The findings underline the importance of social and emotional factors in shaping
entrepreneurial intentions. Activities undertaken in Weeks 1 and 5, which involved team-
based work, not only enhanced students’ entrepreneurial skills but also fostered a sense
of community and support among peers. These team dynamics are vital for maintaining
motivation throughout the course, as students often rely on emotional encouragement and
shared experiences to overcome challenges. The sense of belonging and collective effort
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created during these weeks reinforced students’ commitment to entrepreneurship and high-
lighted the importance of peer support in sustaining long-term entrepreneurial aspirations.

Overall, the study reinforces the idea that entrepreneurship education should be a
holistic experience, integrating a variety of learning methods. The most successful weeks
involved a blend of experiential, reflective, and collaborative activities, which contributed
to positive shifts in entrepreneurial intentions. However, the research also highlights that
students’ emotional responses and the challenges they face must be carefully considered.
Difficult topics, such as legal and financial planning, can temporarily reduce motivation, but
they also serve as essential components of entrepreneurship education that help students
develop a realistic understanding of the complexities of starting and managing a business.
Therefore, it is crucial to provide adequate support structures during these challenging
periods, ensuring that students remain engaged and do not become discouraged.

While this study provides valuable insights into the impact of different teaching meth-
ods on SEI, it also suggests avenues for further research. Future studies should explore
the long-term effects of entrepreneurship education by tracking students’ entrepreneurial
actions after completing the course, helping to understand the translation of intention into
practice. Additionally, research involving diverse student populations and learning environ-
ments could provide a broader understanding of how EE affects entrepreneurial intention
across different contexts. Investigating the role of institutional support systems, such as
incubators and accelerators, could further enhance our understanding of how to sustain
entrepreneurial goals after the formal educational experience has concluded. Finally, extra
elements that can affect social entrepreneurial intention (SEI), such as gender disparities and
other personal traits, could be taken into account to further enhance the analysis. A more
thorough participant segmentation could be used in future studies to further explore this
issue. While this study confirms the effectiveness of reflective diaries in tracking social
entrepreneurial intention development, future research should explore how this method
compares to other pedagogical tools. A comparative analysis of various EE techniques—
such as simulations, business incubators, and mentorship programs—could provide deeper
insights into the most impactful strategies for fostering social entrepreneurship.

In conclusion, this study provides strong evidence that entrepreneurship education
can significantly influence students’ social entrepreneurial intentions, particularly when it
involves a mix of experiential, reflective, and collaborative learning methods. The findings
highlight the effectiveness of hands-on activities, social entrepreneurship, and reflective
practices in cultivating a strong entrepreneurial mindset. While challenging topics such as
financial and legal planning can temporarily reduce enthusiasm, they remain essential for
providing students with a realistic understanding of the entrepreneurial process. By balanc-
ing challenging content with supportive teaching strategies, universities can better prepare
students for the realities of entrepreneurship and inspire the next generation of innovative
social business leaders.

Finally, while the present study confirms the impact of EE on fostering SEI, it also
highlights areas for further development. First, educators should place emphasis on experi-
ential learning through real social enterprise projects, mentorship initiatives, and visits to
social enterprises. Second, reflective learning practices, such as the use of diaries, should be
integrated into entrepreneurship courses to help students track their thoughts, emotions,
and intentions or motivations. Lastly, universities should enhance the institutional support
for social entrepreneurship initiatives through incubators, funding opportunities, and
collaborations. The implementation of such strategies will foster a new generation of social
entrepreneurs properly equipped to meet global challenges.
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