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EXECUTIVE SUMMARY

Indonesia’'s socio-cultural and geographical diversity necessitates a decentralized education
system, which has been in effect since the late 1990s. This decentralization enables schools to
tailor education practices to local contexts, emphasizing culturally responsive learning (CRL) to
accommodate diverse linguistic and cultural backgrounds.

School autonomy;, as reinforced by Law No. 20/2003 and Ministry of Education, Culture, Research and
Technology Regulation No. 47/2023, grants schools authority and flexibility in terms of curriculum
development, teacher management, and community engagement, which ensures education remains
inclusive and contextually relevant. Policies such as the Merdeka Curriculum support CRL by granting
regional policies the flexibility to facilitate local context learning across curricular and co-curricular
activities. Local governments can operationalize this by developing targeted regulations concerning
local content, teaching approaches, materials, and implementation strategies.

However, challenges persist, including teachers’ limited capacity, inadequate infrastructure,
and the difficulty of balancing national curriculum standards with local adaptations. While
CRL offers a promising framework for inclusive education, its effectiveness depends on strong
school leadership, community collaboration, and adequate resource allocation to support its
implementation across diverse regions.

The local context is more prominently reflected in regional regulations. For example, schools
in Java and outer Java, which have distinct geographical and socio-economic contexts, apply
autonomy differently to adapt CRL. A case study of East Java and East Nusa Tenggara (NTT)
reveals significant regional differences in the policy framework that governs CRL implementation.
East Java's policy focuses on a broader adaptive learning framework, integrating technology and
inclusive education while emphasizing culturally relevant materials, local context-based teaching
methods, and extracurricular activities. By contrast, NTT prioritizes culturally responsive learning,
with a strong emphasis on the use of native languages to improve literacy. These differences
result in different levels of school autonomy across three main areas: culturally responsive
teaching approaches (pedagogy), incorporation of local contexts into teaching materials, and
culturally relevant project-based learning.

Effective CRL implementation at the regional level depends on two key factors that expand schools’
autonomy with regard to integration. First, strengthening informal teacher training programs,
such as the Subject Teacher Forum (Musyawarah Guru Mata Pelajaran or MGMP) and the Teacher
Working Group (Kelompok Kerja Guru or KKG), can provide a cost-effective and targeted approach to
integrating local context subjects and making learning more relevant to local knowledge.

Second, Ministry of Education and Culture Regulation No. 75/2016 on School Committees
allows the inclusion of local education experts, civil society organizations (CSOs), and education
advocates beyond parents. Revitalizing school committees strengthens community participation
in CRL by defining clear stakeholder roles, socializing regulations, and ensuring sustained
engagement. Village communities are key stakeholders beyond parents. Positioning specific local
communities—such as cultural practitioners for extracurricular activities, education experts
for intracurricular development, and CSOs for co-curricular support—ensures the effective
integration of local contexts across learning areas.




DECENTRALIZATION, SCHOOL AUTONOMY, AND
CURRICULUM DEVELOPMENT

Indonesia has over 500 different ethnic groups and more than 700 local dialects, each with
distinct cultural traditions (Ministry of Education and Culture [MoEC], 2014). The socio-cultural
and geographical diversity and plurality, as well as the need to accommodate the participation
of local governments and communities, were among the reasons for the country’s transition
from a highly centralized education system to a decentralized system, which has been in effect
since the late 1990s (Zamjani, 2022). International organizations such as the World Bank and the
Asian Development Bank claim that this significant change can be considered a means to make
curricula more sensitive to local contexts, provide authority to diversify funding sources, and
possibly strengthen local democracy (Amirrachman et al., 2008).

Decentralization facilitates the tailoring of education to local conditions, which offers some
benefits for a nation with great diversity, such as Indonesia (Rahman, 2019). First, it allows the
development of curricula that integrate local languages and cultures. Furthermore, integrating
local customs into teaching plans or textbooks guarantees that learning reflects the values,
needs, and realities of the areas it serves. These acts of cultural sensitivity ensure that the
needs of students from diverse backgrounds are accommodated in the learning process, which
facilitates learning performance.

Decentralization

The Organisation for Economic Co-operation and Development (OECD, 2021) facilitates the

defines inclusive education as a dynamic process that continuously evolves o .

in response to the local culture and context to overcome barriers to learning ta|lormg of education
and allow participation of everyone. This resonates well with the nation’'s to local conditions,
commitment to further inclusivity, as outlined in the Ministry of Education, which offers some
Culture, Research and Technology (MoECRT)' Guidelines for the Implementation of . .
Inclusive Education, which emphasize an education system that accommodates benefits for a nation
diverse backgrounds, including students’ culture (MoECRT, 2022). Providing with great diversity.
every student with an inclusive form of culturally relevant education relies on

teachers modifying their instruction to be contextual in relation to several environments (Mariyono,

2024). It would be difficult to achieve if the educational system remained uniform and disregarded

a bottom-up approach.

Inclusive, locally sensitive education necessitates the transfer of responsibilities for education
management to schools, commonly known as school autonomy (World Bank, 2016). The OECD
(2018) states that this process entails collaboration among local education communities,
comprising local governments, schools, and parents, to reconcile local demands with the
regulations and standards of the education system. Consequently, this approach emphasizes
both the obligations and the responsibilities of local communities in addressing learning needs.

' As of 2025, the MoECRT has been renamed the Ministry of Primary and Secondary Education.
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A number of policies provided a framework for establishing school autonomy. For instance,
Law No. 20/2003 on the National Education System established minimum service standards
for the early childhood, primary, and secondary education units (K-12). These standards are
implemented through school-based management (SBM) principles, which allow schools the
autonomy to manage their educational activities, allowing principals and teachers, supported
by school committees, to operate. The MoECRT further emphasized these SBM principles?
through MoECRT Regulation No. 47/2023 on K-12 Management Standards, which stresses
schools’ freedom in managing intra- and extracurricular education activities, builds community
partnerships through active community engagement, and promotes openness in reporting
education activities to relevant parties.

However, despite the adoption of SBM, school management is still divided into several
jurisdictional authorities. Law No. 23/2014 on Regional Autonomy outlines the division of
power among provinces, districts/cities, and schools in planning the local curriculum content,
budgeting, and evaluating schools independently at the K-12 levels, as well as in non-formal
or special education. Among these three agencies, teacher management—including transfers,
allocations, and appointments of specific types of teachers—is also equally split. This suggests
that the autonomy and flexibility connected to curriculum development and teacher management
should already fit local needs, even at the school level.

Granting autonomy in terms of curriculum development to acknowledge the diversity in learning
is most prominently reflected in Ministry of National Education Regulation No. 7/2009 on Inclusive
Education.? This regulation addresses students’ diverse needs by allowing schools the autonomy
to adjust the curriculum and ensure that both teachers and learning materials meet the needs
of students with special needs* (Directorate of Special Education and Special Services, 2011).
The guidelines promote the establishment of inclusive schools that involve students with and
without special needs in one formal learning environment. Ultimately, the goal is not only to
meet students’ needs but also to ensure they are accepted, engaged, and supported by teachers,
peers, and the community, regardless of their background.

Beyond inclusive schools, regular schools also benefit from the increased freedom in relation to
curriculum development. The national Merdeka Curriculum—as outlined in MoECRT Regulation
No. 12/2024 on Curriculum for ECE, Primary and Secondary Education Levels—allows teachers
flexibility to tailor lessons to individual students’ needs and places an emphasis on student-
centered learning®in all schools. Its design emphasizes cultural relevance through aligning teaching
methods by integrating local cultural elements (Sianturi et al., 2023) and stimulates community
involvement to ensure learning is relevant to the surrounding environment (Rohmabh et al., 2024).
Therefore, the Merdeka Curriculum seeks to improve learning experiences by also recognizing the
cultural backgrounds of all Indonesian students as a mean to make learning relevant (Risna, 2023).

2 SBM includes (1) school autonomy in management, (2) building partnerships, (3) encouraging community participation, (4)
ensuring information transparency, and (5) accountability to stakeholders.

®The law mandates that local governments designate inclusive schools (Sekolah Inklusi) in each sub-district, providing an adaptive
curriculum especially tailored for students with special needs.

¢ According to Article 3, students with special needs are those with vision, hearing, speech, intellectual, physical, emotional,
behavioral, or learning difficulties; delayed learning; autism; motor impairments; other specialized conditions; and multiple
disabilities, and those who have been substance abuse victims.

° Article 27 emphasizes flexibility in education by granting schools the freedom to develop curricula within the basic framework
(27a), requiring inclusive education programs for children with special needs (27b); allowing reflection, evaluation, and improvement
of curriculum implementation (27¢); and mandating active participation in community engagement (27d).




Inclusive education critically depends on culturally responsive learning (CRL) as an educational

approach. CRL allows schools more freedom in customizing materials and pedagogical strategies

to fitthe cultural backgrounds and experiences of their students (Gabbadon,

2024). In line with student-centered learning objectives, it also motivates . .
educational institutions to modify their systems and policies to meet the Inclusive education
requirements of both the wider community and their students (Kaput, critically depends on
2018). Good application of CRL depends on school-level commitment to culturally responsive
teachers’ continuing professional development to improve their ability to

adapt culturally sensitive approaches and build more inclusive classrooms learnm_g (CRL) as an
(Brady, 2023). educational approach.

The above overview shows how the integration of culture into Indonesia’s national education
regulations has evolved from merely integrating local content to prioritizing inclusivity and
strengthening fundamental competencies. Table 1 highlights this commitment by listing
the priority programs and regulations developed by the Ministry of Primary and Secondary
Education (MoPSE).¢

Table 1.
Indonesia’s Progress in Acknowledging CRL in its Policy Framework

Policy/Program Aspect of CRL Acknowledged

MoEC Regulation No. Local content is developed in accordance with competency

79/2014 on Local Content development and need, emphasizing flexibility and
encompassing arts and culture, crafts, physical education,
language, and technology.

Merdeka Curriculum Freedom in terms of learning includes developing, facilitating,
and establishing qualifications for local content educators.
Local content is taught as part of the Projek Penguatan
Profil Pelajar Pancasila or P5 (a project-based learning on
strengthening character Education) program.

Merdeka Belajar Episode The principle of revitalization is not merely about protecting
17 on Local Language language but also about adapting it to the school environment
Revitalization and context.

The 2025-2045 Education Commitment to teacher training is expected to support quality

Roadmap learning aligned with students’ backgrounds and needs.
MoPSE Priority Programs Acknowledging diversity in language and literature as a
2025 means of improving literacy.

Source: Author analysis based on national government documents from
the MoEC, MoECRT, MoPSE, and National Development Planning Agency.

¢ Under the new administration since October 2024, the nomenclature of the MoEC and the MoECRT has been changed to the MoPSE.
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Beyond regulation and policy commitment, schools have struggled to implement CRL. To ensure
CRL, schools must exercise their autonomy by innovating in their classrooms—that is, by means of
creativity exploring the application of project-based learning techniques or including technology
in the learning process (Pane, 2024). Schools often find it difficult to strike a balance between
the national curriculum and the freedom they have been granted in terms of cultural adaptation.
Their limited pedagogical knowledge calls for increased mentoring or training to include CRL in
every teaching activity (Fitriah et al., 2024).

Additionally, many parts of Indonesia have inadequate resources and
U[timate[y_ school educational infrastructure. For intracurricular purposes, there are limited
locally diverse textbooks reflecting students’ cultural variation, especially
. L . among marginalized communities or in the outer regions (Innovation for
significant role inthe | 4onesia’s School Children [INOVASIL 2022). This dearth of culturally
implementation of CRL, relevant resources makes it difficult for teachers to create meaningful
much like its contribution learning opportunities for their students. Extracurricular activities are
positioned to make use of CRL as a tool for increasing student engagement
outside classroom environments. Nonetheless, schools continue to be
teaChing approaches. constrained by insufficient infrastructure and resources, as well as by
limited funding (Herdiati & Saputra, 2021).

management plays a

to the success of various

Ultimately, school management plays a significant role in the implementation of CRL, much like
its contribution to the success of various teaching approaches. Indonesia’s school principals,
teachers,and school committees should be able to properly manage their institutions to guarantee
cultural attitudes and values are ingrained in them (World Bank, 2012). This includes reflecting
on, monitoring, and evaluating learning practices to ensure that they align with the cultural and
contextual needs of students and their communities (Sturtevant, 2019). School leaders must
also act as learning managers who can prioritize culturally sensitive learning based on student
needs to create an inclusive and engaging educational environment (Mansfield & Lambrinou,
2024; Tanzi & Hermanto, 2024).




CULTURALLY ADAPTIVE CURRICULATO
ACCOMMODATE STUDENTS' LEARNING NEEDS

A culturally adaptive curriculum facilitates meeting a number of needs beyond celebrating
variety. Table 2 explains the key features of embedding culture into a school's curriculum.
Samuels (2018) views this idea as an attempt to respect the surroundings of students, which
fosters inclusive and fair learning environments. This encourages tolerance and respect among
students as they negotiate different environments with empathy and understanding (Hartinah
et al,, 2023; Lestari, 2023). As a result, a successful character is developed. Indeed, instilling
cultural values in children is believed to foster a noble character and strong moral integrity
(Liana et al., 2018).

Table 2.
Key features of Culture Responsive Curriculum

Valuing community Students’ languages, literacies, and cultural
languages, practices, ways of being are centered meaningfully and
and ways of being. consistently in classroom learning instead of

being considered “add-ons.”

Schools are accountable  Teachers and schools are in conversation with
to the community. communities about what they desire and want to
sustain through schooling.

Curriculum connects to Teachers connect present learning to the histories
cultural and linguistic of racial, ethnic, and linguistic communities, both
histories. locally and nationally.

Sustaining cultural and Teachers value and sustain the cultural and
linguistic practices while linguistic practices of the community while
providing access to the providing access to the dominant culture (middle
dominant culture. class and standard language speaking).

Source: Felazzo (2017).

Table 2 also highlights schools’ community involvement as a Using native or local languages
key feature. This promotes the relevance of learning to real- in ea rly grade classes

world events outside the classroom. Making learning more
relevant by linking it to actual practice and local customs
or traditions helps render it more practical, contextual, and fundamental skills, inClUding
meaningful. Hands-on learning fosters students’ critical literacy and numeracy. In fact,
thinking and creativity (Febriyana et al., 2024). Role-playing, the majority of Indonesia’s
storytelling, and investigating traditional customs all help .

children develop their social skills and cognitive capacities pOpUlatlon Speak local
(Widyahening, 2020). languages in regular speech.

substantially helps reinforce
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Using native or local languages in early grade classes substantially helps reinforce fundamental
skills, including literacy and numeracy. In fact, the majority of Indonesia’s population speak local
languages in regular speech, as shown in Figure 1. However, most teachers use Bahasa Indonesia
in the classroom, which then potentially prompts learning outcome disparities. According to
MoECRT surveys, students who mostly speak local languages exhibit lower performance on basic
literacy tests in various areas (Figure 1) when compared with those who are competent in Bahasa
Indonesia. A significant challenge is faced by children whose mother tongue is a regional language,
as they struggle to grasp materials taught in Indonesian (Center for Education Standards and
Policies [PSKP], 2021). Therefore, early grade integration of mother tongue or local languages can
help children understand lessons better and enhance the general quality of instruction.

Figure 1.
Language Use in Communication Age 5+ (left) and Foundational Literacy Test Pass Rate for
Grade 2: Comparison of Bahasa Indonesia and Native Language (right)

88%
. 81%
~— Foreign . 79%
Languange
0.11% 54% L)
Native y 37%
Language Bahasa 31%
[ .
60.57% Indonesia
(]
39.31%
gw @ © gCIJ T © gm @ © gCIJ @ ©
Z8 w2 Z8 ®9 Z8 w2 Z8 w2
53 55 | 23 55 | 23 55 23 55
=2 &S c m3 c m3 c m3
8 £ 8 £ 3 £ 8 =
North West East East Java
Kalimantan Nusa Tenggara | Nusa Tenggara

Source: Susenas MSBP , 2021; MOECRT, 20167

Given the number of indigenous communities in Indonesia, education was firmly anchored
in indigenous traditions, customs, and cultural practices, emphasizing the transmission
of information through traditions, customs, and hands-on experiences, where many such
approaches were embedded in the activities shown in Table 2. A case study of public schools
in the Tengger, Dayak, Kajang, and Rimba areas shows that this kind of learning is needed to
get more students involved (Firdaussy et al., 2024). Nonetheless, the case study reveals that
contextual learning is often not facilitated because it overlooks local knowledge and proceeds
with generic lessons instead.

Such a lack of inclusiveness could cause further marginalization, compromising the objective of
providing every child with a fair education. This calls for learning to incorporate local contexts,
which is also stipulated in Indonesia’'s 2025-2045 Education Roadmap for implementing a
contextual learning that promotes learning’s relevance and effectiveness by including local
contexts, values, and knowledge systems.

7 Data was presented during the Policy Forum discussion for this study by representatives of the Ministry of National Development
Planning.




With the autonomy to adapt learning, schools have to actively look at
what learning methods and curricula work best, improve teachers’
skills, and build stronger community partnerships to deal with the
multicultural aspects of learning and make the school environment
more welcoming for everyone. The next section will explore how schools
can use their autonomy to apply a CRL framework to adapt education in
primary education settings to the local community’s needs.

When schools exercise their autonomy according to the local
context, they integrate cultural values into Indonesia’s primary
education, which fosters an inclusive and responsive learning
environment. Autonomy empowers teachers to tailor curricula to the

When schools exercise
their autonomy according
to the local context, they
integrate cultural values
into Indonesia’s primary
education, which fosters an
inclusive and responsive
learning environment.

specific needs of their students, enhancing both curriculum flexibility and teacher readiness
(OECD, 2024). Moreover, it extends beyond lesson planning to encompass self-governance in
areas such as assessment, resource management, and staffing (United Nations Educational,
Scientific and Cultural Organization [UNESCO], 2024). This perspective frames autonomy as a
more comprehensive and structured approach to SBM, which integrates decision-making across
curricula content, teacher adaptability, and operational needs—including budgeting and financial
planning (World Bank, 2017)—thereby ensuring that learning remains relevant, inclusive, and

responsive to local cultural contexts.
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SCHOOL AUTONOMY AND CRL: KEY FINDINGS

Different facets of autonomy may be practiced based on a school's context. The Center for
Indonesian Policy Studies (CIPS) conducted a survey of school leaders from 104 primary-level
schools across targeted cities in East Java and East Nusa Tenggara to examine how the schools
exercise their autonomy to adapt to different contexts.

East Java was chosen to represent western Indonesia due to its advanced development and
high numbers of elementary students, teachers, and schools (Badan Pusat Statistik [BPS],
2024). The province promotes inclusive education by recognizing students with special needs
as facing cultural, geographical, or economic barriers, ensuring broader access to high-quality
learning.® By contrast, East Nusa Tenggara (NTT) represents eastern Indonesia, which faces
greater educational challenges. With the highest numbers of students, teachers, and schools in
the region, it serves as a key case study (BPS, 2024). NTT's focus on mother tongue instruction in
the early grades helps address low literacy rates, ensuring young learners start their education
in a language they understand. This highlights the importance of culturally responsive education
in bridging regional disparities (Education Report East Nusa Tenggara, 2024; MoEC, 2021).

The data collection sought to investigate several types of autonomy,
Teachers’ readiness encompassing decision-making in terms of lesson design, budget
management, human resource administration, partnerships and
collaborations, and student assessment. All of these are accounted for
component of ensuring by the development of CRL. Additionally, in-depth interviews with school
We[[_functioning CRL. leaders’ were conducted in 20 schools in each province to gain a better
understanding of how autonomy is exercised in each aspect and determine

its relation to CRL.

is an important

The study revealed that, as learning managers, teachers’ readiness is an important component
of ensuring well-functioning CRL by developing both their pedagogical knowledge and their
motivation to continually contextualize the learning process. However, only a few training
sessions focused on how to include students’ linguistic backgrounds in lesson plans (Interview
with School Leaders in East Java and NTT, 2024).

8 Article 1 on of Governor Regulation No. 30/2018 on Implementation of Inclusive Education.
? These interviews explored the extent to which school leaders make independent decisions regarding curriculum adaptation,
resource allocation, and teacher capacity-building to align learning with local cultural contexts.




Figure 2.
How often does your school hold in-house training and professional
development programs for teachers and other staff each year?

17
Once 2-3times  4-5times >5 times Never
avyear

Source: CIPS Survey (2024)

Around half the survey respondents reported that they typically run two to three in-house
teacher training and professional development sessions a year, focusing on school management
to improve teaching quality (Figure 2). This teacher training focuses on strategies to support
students with learning delays and manage school finances (Interview with School Leaders in
East Java and NTT, 2024). Conducted through in-school learning communities, these sessions
typically take place at the start, middle, and end of the academic year, often during school holidays
(Interview with School Leaders in East Java and NTT, 2024). Additional training is provided by
local education offices, private sector organizations, and other learning communities, usually
between one and three times a year. Unfortunately, these types of training sessions are not
sufficient for good implementation of CRL, especially in terms of detailing how to incorporate
students’ native languages into lesson planning.




Figure 3.
How often is the curriculum or learning plan updated to ensure its relevance?

I'

Annualy  Biannually Triannually Irregularly,
as required

Source: CIPS Survey (2024)

Ensuring adaptive learning requires schools to regularly revise their curriculum plans so that
they remain relevant to students’ needs . Based on this survey, 38 schools update their learning
plans once a year, while 13 schools conduct biannual evaluations to maintain alignment with
local contexts (Figure 3). In the first scenario, it is plausible that the annual revision coincides
with the preparation of the school budget and activity plan, which typically takes place annually.
In the second scenario, the schools are likely conducting learning evaluations each semester.

These patterns indicate that the schools recognize the importance

Adaptive [earning requires of integrating systematic institutional planning with ongoing
schools to regularly revise instructional reviews, thereby enhancing the responsiveness of

their curriculum plans SO the surveys also show that the majority of schools update their
that they remain relevant learning plans irregularly, which may depend on policy changes or
to students’ needs. local government directives (Interview with School Leaders in East

Java and NTT, 2024).

their curriculum design to both temporal and local needs. However,

As Figure 3 shows, high proportion of the surveyed schools update their curriculum once a year.
Notably, changes in innovation or policy at regional levels influence schools to incorporate more
culturally relevant lessons into the curriculum in both regions (Interview with School Leaders
in East Java and NTT, 2024). Independent evaluations are conducted two to three times per
academic year and may be followed by different curriculum modifications.

Furthermore, forging community partnerships with parents, local communities, and the private
sector is vital in ensuring that learning processes remain contextually relevant . Most schools
recognize that engaging parents as primary stakeholders provides deeper insight into students’
needs (Interview with School Leaders in East Java and NTT, 2024) by helping bridge the gap
between students’ daily lives and academic content (Yulianti et al., 2019). When inquiring into how
frequently schools independently seek the involvement of these key stakeholders in developing
and evaluating their learning programs to acknowledge local contexts, 85 schools reported
involving them once to three times a year (Figure 4).




Figure 4.
How often does your school involve parents, the local community,
and/or local organizations in developing and evaluating the learning
process to ensure its relevance to the local context in a year?

Once 2-3times  4-5times >5 times Never
avyear

Source: CIPS Survey (2024)

Furthermore, this study examined the correlation between school autonomy and the
implementation of adaptive curriculainthe form of CRL practices. Forinstance, in NTT, particularly
in Southwest Sumba, the use of native languages significantly influences collaboration—that is,
more frequent use of native languages corresponds to higher levels of collaboration. This is
because integrating native languages into learning is crucial for improving literacy, especially in
early grade classrooms, necessitating deeper engagement between schools and parents to align
educational approaches (Interview with School Leaders in NTT, 2024). This suggests that cultural
interventions are most commonly embedded within the core intracurricular practices.

Yet the determinants of collaboration vary across regions. Looking specifically at East Java, for
example, in Banyuwangi, collaboration is shaped by the diversity of non-academic activities and
the adoption of inclusive and adaptive learning approaches. Schools that design their curricula to
incorporate a wide range of non-academic activities and inclusive pedagogical methods tend to
foster broader collaboration, not only with parents but also with local communities that support
co-curricular and extracurricular learning (Interview with School Leaders in East Java, 2024).

In Southwest Sumba, evaluations are typically followed by the inclusion of native languages as
local content. By contrast, in Banyuwangi, the evaluation results usually promote the addition
of more culturally embedded lessons to the curriculum beyond the local content curriculum
(Muatan lokal or Mulok). This is mainly evident in the fact that most collaborations in Banyuwangi
take place through the high number of inclusive and adaptive learning activities, both academic
and non-academic, organized by the schools. These activities include having designated days
for local languages, field trips, cultural sites, and museum to traditional market visits for direct
exposure to local communities and practical learning experience (Interview with School Leaders
in East Java, 2024).
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The degrees of autonomy
across schools and their
CRL implementation vary
due to factors such as local
government support, school
leadership capacity, and
community involvement.

The findings of this study also highlight how the degrees of autonomy
across schools and their CRL implementation vary due to factors
such as local government support, school leadership capacity, and
community involvement. This is even more evident when regular
schools and inclusive schools are considered separately. Generally,
local governments pay inclusive schools particular attention
because they serve students with special inclusion requirements
(INOVASI, 2019; World Bank, 2022). These schools are supposed to
be designed with a basic capacity to generate adaptable learning
strategies that are fit for local needs. The following section will
discuss how governments manage and prioritize their resources
for adaptive learning.




REGIONAL VARIATIONS OF CRL POLICIES IN EAST
JAVA AND NTT

East Java and NTT differ greatly in terms of socio-economic and geographical factors, which
results in contrasting levels of education infrastructure and access, teaching methods, and
learning outcomes. East Java, with its well-developed infrastructure and urban centers, provides
better school facilities, digital learning access, and qualified teachers, making education more
accessible. By contrast, NTT's remote islands and rugged terrain create challenges, with many
students traveling long distances to school and facing limited resources, teacher shortages, and
inadequate infrastructure (World Bank, 2019).

Consequently, the teaching methods also differ, as East Java integrates technology for inclusive
learning, whereas NTT's schools rely more on traditional, community-based learning with
elements of local cultures (Darong et al.,, 2021; Lehan et al., 2024; Riska et al., 2024). Socio-
economic conditions further impact education, with East Java's stronger economy allowing for
better access to higher education, while the economic hardship in NTT often leads to higher
dropout rates (Lobo & Guntur, 2017). Addressing these disparities requires targeted policies,
improved infrastructure, and teacher training programs to ensure equitable education for
students in both regions.

Governance and political will play a considerable role in the variations in CRL implementation
seen in the two regions. Table 3 lists the relevant regulations on education and inclusivity in East
Java and NTT, and it identifies how well they integrate cultural responsiveness.

Table 3.
Regional Policy Framework Assessed via Dimension of Adaptive Learning

Dimension of CRL

Inclusive Culturally Culturally Culturally Culturally

Regional Policy Learning Relevant Relevant Relevant Relevant

Teaching Teaching Teaching Teaching
Approach'® Material'’' Projects'?> | Strategies'®

NTT

East Nusa Tenggara Provincial Regulation
No. 6/2022 on Fulfillment of the Rights of J
People with Disability

East Nusa Tenggara Provincial Regulation \/ \/ \/
No. 11/2019 on Education Implementation

Kupang Regional Regulation No.2/2019 on
Protection and Fulfilment of the Rights of J
People with Disabilities

Kupang City Regional Regulation No. 7/2016 J J J
on Education Management




Dimension of CRL

Inclusive Culturally Culturally Culturally Culturally

Regional Policy

Learning Relevant Relevant Relevant Relevant
Teaching Teaching Teaching Teaching
Approach'® Material’' Projects'? | Strategies'®
East Java
East Java Governor Regulation J

N0.30/2018 on Inclusive Education

East Java Provincial Regulation
No.11/2017 on Education Management ‘/ ‘/ ‘/ ‘/ ‘/

Malang Regional Regulation

No.2/2019 on Amendment to Regional

Regulation Number 3/2014 on the ‘/ ‘/ ‘/
Education Administration System

Batu Regional Regulation
No.188.45/227/KEP/422.012/2019 J J
on Local Content Subject

Banyuwangi Regional Regulation J
No0.68/2012 on Inclusive Education

Banyuwangi Regional Regulation J J J
No.14/2017 on Culture Preservation

Banyuwangi Regional Regulation
No0.5/2007 on Local Language J J J A
Learning in Primary Education Level

Source: Author analysis using Hernandez and Burrows' (2021) frameworks.

In East Java, where technology is integrated and inclusive education is prioritized, the approach
extends beyond the conventional focus on adaptive learning for students with disabilities.
Provincial and district-level regulations emphasize a broader adaptive learning process that
ensures the availability of culturally relevant materials to enhance contextual learning, the
implementation of teaching methods along with extracurricular/project learning aligned with
local contexts, and the establishment of standards for adaptive education delivery (culturally
relevant strategies). This reflects a more comprehensive and locally systematic effort to embed
cultural relevance in education, reinforcing both accessibility for all students and contextual
responsiveness in the learning process.

0 Curriculum that integrates students' diverse backgrounds through local context.

""Instructional resources designed to reflect students' backgrounds, preferences, and lived experiences, fostering engagement and facilitating learning.
2 Projects and special events are structured activities designed to reinforce students’ knowledge by incorporating culturally responsive teaching (CRT)
principles, enhancing engagement and learning

'3 Standardized teaching approaches are adapted to accommodate students’ learning styles by incorporating local customs, language, and traditions to
improve engagement and comprehension.




By contrast, adaptive learning in NTT is shaped by a combination of inclusive education policies
and culturally relevant curricula. The establishment of Disability Service Units (Unit Layanan
Disabilitas) ensures that educators are equipped to support students with disabilities through
teacher training, individualized assistance, early intervention, and provision of assistive learning
tools. Simultaneously, local content curricula emphasize regional strengths, environmental
awareness, and cultural preservation, fostering a learning environment that aligns with students’
social and cultural backgrounds. In specific districts or cities, the use of the native language as
the language of instruction is emphasized as a key strategy for enhancing literacy.

The different degrees of adaptive curriculum integration in the regulatory frameworks of East
Java and NTT have affected their priorities and execution in terms of school autonomy in relation
to CRL implementation in several respects, as discussed below.

Role of the Native Language in Culturally Relevant Teaching
Approaches: Medium of Instruction or Means of Cultural
Expression?

Language plays a crucial role in teacher—student relationships, serving as both a communication tool
and a means of strengthening social bonds (Hartati & Anwar, 2023). A study has shown that instruction
in a student’s native language enhances academic performance and self-esteem (Cummins et al,,
2019). In the dimension of culturally relevant teaching, regional regulations are often reflected in the
integration of the native language as the medium of instruction in the classroom.

At the national policy level, the implementation of language as a tool to facilitate teacher-student
interactions is reinforced by Presidential Regulation No. 63/2019 on the Use of Indonesian
(Bahasa Indonesia), where Article 23 permits the use of the native language as the medium of
instruction in primary education, especially during the first two years.

In regions such as NTT, where the mother tongue is most commonly spoken, one particular
objective of using native language is to bridge the literacy gap that persists for children in these
regions (Interview with Local Government in NTT, 2024). As students advance to higher grade
levels, teachers are encouraged to transition from native languages to Bahasa Indonesia to align
with the textbooks, which are primarily written in the national language (Interview with School
Leaders in NTT, 2024).

This is reflected in the regulations outlined in Table 3, including Kupang Regional Regulation No.
7/2016, Article 58(2), and East Nusa Tenggara Timur Provincial Regulation No. 11/2019, Articles
93-97, which explicitly permit the use of regional language as a medium of instruction. However,
in specific cases, the use of native languages persists even at higher grade levels. In Kodi, NTT,
early grade instruction primarily relies on native languages, while higher grades still use these
languages as a supplementary tool for clarifying complex concepts (INOVASI, 2021; Interview
with School Leaders in NTT, 2024).

Other studies have reached similar conclusions. In regions outside of Java, teachers do use
native languages to support students who have difficulty with Bahasa Indonesia (Arsendy, 2019;
Pamungkas et al., 2023). A study conducted by CIPS in Sumba Barat Daya also revealed that 84%
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of the 50 surveyed schools integrate native languages into their teaching. This strong emphasis
is reinforced by students’ home environments, where daily communication predominantly takes
place in local dialects, including in public spaces (Benu et al., 2022; Haryati, 2022).

In East Java, however, the approach is different. Taking the case of Banyuwangi Local Regulation
No. 5/2007 on Native Language Learning in Primary Schools as an example, Javanese is not
only mandated as an introductory language in the early grades but also used to set a critical
precedent for teacher qualifications in native language instruction. This is committed to the
extent of requiring teachers to obtain professional training. Therefore, the regulation shifts
native language education from informal communication in the classroom to a structured and
pedagogically sound learning approach.

This example shows that, in East Java, the use of native languages in schools can also serve as
a means of cultural expression rather than just a medium of instruction (Fitriyani & Syamsiah,
2018; Sukari et al., 2023). Javanese is incorporated into specific activities, such as storytelling,
traditional performances, and cultural ceremonies, rather than being embedded into daily lessons
(Interview with School Leaders in East Java, 2024; Nurmasari & Subiyantor, 2017; Wulandari
et al,, 2023). In this way, teachers are positioned not only as educators facilitating classroom
learning but also as key figures in co-curricular and extracurricular activities.

The regulations strengthen the local government’s commitment to ensuring that teachers not only
serve as language transmitters but also as skilled facilitators who can effectively integrate cultural
identity into the learning process, including intracurricular, extracurricular, and co-curricular
practices. This approach not only fosters a sense of cultural identity among students but also
makes learning the native language an engaging and enjoyable experience (Salam, 2019).

While the implementation of native language instruction is encouraging, there are two key areas
that still require improvement. First, there are no clear guidelines for evaluating the impact of
these policies on student learning outcomes. For instance, MoEC Regulation No. 42/2018 on
National Linguistic and Literacy Policy, Article 11, which governs the use of native languages
in education, lacks specific strategies or directives concerning how schools should incorporate
native language instruction, particularly at the primary level. Second, Article 7 limits native
language preservation to its inclusion in teaching materials (textbooks), whereas it should also
encompass digital platforms and various artistic forms to enhance accessibility and engagement
(Galla, 2009; Wicaksono et al., 2020).

How the Local Context is Acknowledged in Culturally
Relevant Teaching Materials

In the dimension of culturally responsive teaching materials, regional policy initiatives
extend beyond textbooks to include tools and infrastructure that shape local context learning,
integrating both curricular and co-curricular activities. Other suplementary learning materials,
such as movies, videos, and other digital resources, have become more common in education,
contributing to better learning outcomes, especially when well designed and aligned with core
instructional content (Adams, 2021; Bamber & Tett, 2010; Brown-Jeffy & Cooper, 2011).




East Java Regional Regulation No. 11/2017 on Education Implementation, Article 55, mandates
the provision of adequate facilities and infrastructure to support local wisdom-based education,
ensuring that schools integrate cultural learning into daily activities. This has been implemented
through cultural festivals in East Java that involve primary school students, such as Tempoe
Dulu Festival in Malang and Gandrung Sewu Festival in Banyuwangi (Ismain, 2010; Scholihah
et al.,, 2023). Furthermore, to increase local-content textbook availability, the government also
provides material support through the East Java Provincial Language Center, which offers
online-accessible and downloadable educational resources (Balai Bahasa Jatim, 2023).

In practice, East Java has a diverse range of relevant learning resources, including designated
spaces for cultural activities, such as fields for traditional games during physical education
lessons and stages for dance lessons and cultural performances (Dawana et al., 2023; Handayani
& Iswaningtyas, 2020; Interview with School Leaders in East Java, 2024). These facilities ensure
that students actively participate in cultural learning through hands-on experiences (Manuputty
et al,, 2023). Schools integrate digital tools such as projectors and speakers to boost student
engagement in cultural education. Teachers also use digital platforms for language instruction
through singing, making learning more interactive and immersive (Interview with School Leaders
in East Java, 2024)

East Java Regional Regulation No. 11/2017 acknowledges the provision of educational
infrastructure but fails to include teacher training programs to ensure the effective integration of
related materials into classroom instruction. Teachers must be equipped with expertise in their
respective fields and the skills necessary to support students’ cognitive, physical, and emotional
development. This includes pedagogical abilities, subject matter proficiency, knowledge of
psychology and child development, creative and innovative teaching methods, as well as training
in community engagement (Rao et al., 2024). Without adequate guidance, the resources provided
may not be utilized to their full potential, limiting their impact on student learning.

In NTT, teaching materials primarily focus on intracurricular learning, with an emphasis on
textbooks and learning modules that define which cultural values and regional knowledge
should be preserved. East Nusa Tenggara Provincial Regulation No. 11/2019 on Education
Implementation, Article 74, mandates that local content curricula be provided to help students
understand regional potentials, preserve traditions, and develop local wisdom. At the city/district
level, Kupang Regulation No. 7/2016 on Education Management, Article 54, emphasizes that the
curriculum must also incorporate aspects of local wisdom. Schools in NTT thus primarily rely
on textbooks that introduce local contexts, which teachers often utilize through storytelling or
historical narratives (Interview with School Leaders in NTT, 2024; Lunn & Bishop, 2006).

The provision of local context learning materials in NTT relies on public—private partnerships,
with the NTT Provincial Language Center (Balai Bahasa Provinsi NTT or BBP NTT) collaborating
with private sector organizations, civil society organizations, and international aid donors to
expand access to educational materials. One such effort has produced 58 children’'s stories
in 34 regional languages, supporting language preservation and providing teacher resources
(Antaranews, 2024). East Nusa Tenggara Provincial Regulation No. 11/2019, Article 76, states
that local content education is supported by textbooks, although ensuring the availability of local
content textbooks remains a challenge (Interview with School Leaders in NTT, 2024).
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Technology offers an alternative for accessing learning materials (Interview with Local
Government in NTT, 2024), but the limited infrastructure in NTT poses challenges in terms of
expanding resources beyond textbooks. This limits innovation in teaching, as online platforms
such as Merdeka Mengajar, which are designed not only to distribute learning materials but also
to facilitate the exchange of local context-based resources, remain underutilized. As a result,
teachers lack access to diverse, interactive, and culturally relevant materials, reducing their
opportunities to integrate local wisdom and regional knowledge into daily lessons.

Culturally Relevant Teaching Applications in Project-Based
Learning

Within the framework of culturally relevant teaching projects, regional regulatory provisions
support the integration of character-related education into project-based activities. This initiative
aims to enhance student engagement and cultivate cultural talents, ensuring that learning
experiences are both interactive and contextually meaningful.

Project-based learning (PBL) is a student-centered approach that actively involves learners in
collaborative group work, allowing them to engage in real-world scenarios where they construct
knowledge that holds personal significance (Moursund, 1999; Smith et al., 1993). Moreover, PBL
has been shown to enhance students’ motivation to learn by fostering a sense of ownership and
meaningful participation in the learning process (Tamim & Grant, 2013).

In practice, PBL is widely implemented in schools through P5, which includes activities such as
farming, practicing local music, cooking traditional foods, crafting, organizing cultural events and
exhibitions, and entrepreneurship (Interview with School Leaders in East Java and NTT, 2024). P5
allows students to apply knowledge in real-world contexts, reinforcing character development
while utilizing the surrounding environment as a primary learning resource (MoECRT, 2022).

In both East Java and NTT, regional education policies integrate curricular and extracurricular
activities to promote character development, regional identity, and cultural preservation. In
Malang, for example, Malang Regional Regulation No.2/2019, which amends Regional Regulation
No. 3/2014 on the Education Administration System (Article 37), requires schools to incorporate
such activities. A notable implementation can be observed in terms of primary education in
East Java, where students engage in environmental projects such as farming, hydroponics,
plastic sorting, and eco-brick making (Interview with School Leaders in East Java. 2024). These
initiatives not only instill environmental responsibility but also nurture discipline, teamwork, and
accountability among students (Khosiah, 2017).

The regulation of extracurricular activities is outlined in MoECRT Regulation No. 12/2024 on
Curriculum for Early Childhood Education, Primary Education, and Secondary Education. This
regulation provides clear guidelines on the types of activities, mechanisms, supporting resources,
involved stakeholders, and evaluation processes, although its implementation remains national
rather than regional.

Extracurricular activities in primary schools face distinct challenges across regions. In NTT,
schools struggle with a shortage of instructors, often relying on regular teachers or forgoing
extracurricular programs due to budget constraints (Interview with School Leaders in NTT, 2024).




By contrast, infrastructure limitations in East Java hinder cultural extracurricular activities, as
schools lack essential musical instruments (Interview with School Leaders in East Java, 2024).

Both PBL and extracurricular programs often encounter challenges in appointing instructors due
to the ongoing teacher shortage. The urgency to allocate teachers for extracurricular activities
remains low as long as other educational priorities are deemed more pressing (Interview with
School Leaders in East Java and NTT, 2024). Region-specific policies, including provisions for
local content teachers, are essential for the effective implementation of CRL Strategies such as
recruiting skilled extracurricular instructors and ensuring fair compensation can enhance the
sustainability of these programs.
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OPPORTUNITIES FOR IMPROVING CULTURALLY-
RESPONSIVE LEARNING THROUGH SCHOOL
AUTONOMY

The Cultural Development Index (CDI) measures inclusive learning environment that enables
students to actively develop their potential in the arts, culture, and language. Previously, in 2022,
the highest national CDI score was recorded in the education dimension, reaching 72.53 points,
which was categorized as “good” (Katadata, 2023). From an educational perspective, the CDI
indicates that efforts to mainstream culturally responsive education have been progressing well.

The previous section has shown how school autonomy can support the adaptation of learning
into the local contexts to enhance literacy and student engagement. Regional regulations provide
a framework that outlines the values and contextual elements that can be incorporated across
intracurricular, co-curricular, and extracurricular activities. Ultimately, the effectiveness of
local context integration depends on schools’ capacity to actively embed these elements into
all aspects of learning. Two sets of factors, that are central to the concept of School Autonomy,
provide the catalyst for enlarging the school's capacity for CRL integration.

School Principals as Learning Managers to Envision CRL at
the School Level

School principals have the following duties:'* (1) program planning, (2) implementation of work
plans, (3) monitoring and evaluation, (4) school leadership, and (5) management of information
systems (MoECRT, 2017). Therefore, school principals play a crucial role in shaping and
embedding local values and contextual learning within the school curriculum, ensuring that
educational practices reflect and preserve cultural identity while fostering an inclusive learning
environment. In this context, principals must navigate the cultural diversity of their students
while employing teaching strategies that promote inclusivity.

Villegas and Lucas (2002) identify six key characteristics of culturally responsive teachers: socio-
cultural awareness, affirmation of student diversity, confidence in the role, understanding how
students construct knowledge and promoting independent learning, familiarity with students’
lifestyles, and the ability to incorporate such understanding into a meaningful learning plan. A
culturally responsive teacher education can not only improve awareness and respect for students’
diverse cultural and ethnic backgrounds but also contribute to improved learning outcomes
(Musana, 2011), such as improving literacy development among students who primarily speak
their mother tongue. These essential traits should be recognized in both formal and informal
teacher training programs.

“ MoEC Regulation No. 6/2018 and Ministry of Religious Affairs Regulation No. 58/2017 define the key responsibilities of school
principals, including (1) developing a four-year medium-term work plan; (2) formulating an annual work plan; (3) designing the
curriculum; (4) managing teacher and staff roles; (5) signing diplomas and academic documents; (6) promoting entrepreneurial
values; and (7) evaluating teacher and staff performance (MoEC, 2017).




However, many teachers are not yet accustomed to student-centered learning approaches and
face challenges in integrating local wisdom and cultural diversity into instructional materials
(Frumensius et al,2020; Lase et al.,2024). Additionally, teachers continue to struggle with
translating the philosophy of the Merdeka Curriculum into contextually relevant teaching
practices (Kusumawardhani et al., 2024).

Integrating cultural competence into teacher education serves as an effective entry point for
enhancing teachers’ awareness of diversity. Currently, formal training on pedagogical knowledge
is provided through Teacher Education Providers (Lembaga Pendidikan Tenaga Kependidikan
or LPTK) via the Teacher Professional Education (Pendidikan Profesi Guru or PPG) pathway.
Structurally, this training does not specifically focus on integrating local contexts; rather, the
core emphasis is on equipping teachers with the diagnostic skills necessary to make learning
more relevant to students’ needs.

Informal training formats, unlike those relevant to the LPTK and PPG, provide more opportunities
for teachers to engage in focused discussions on integrating local contexts across various
subjects. Informal outreach through teacher capacity-building programs based on Musyawarah
Guru Mata Pelajaran (MGMP) or Kelompok Kerja Guru (KKG) has proven effective and should be
further developed, particularly to disseminate the practice of mother tongue instruction in early
grade learning in NTT (Balai Penjaminan Mutu Pendidikan NTT [BPMP NTT], 2021).

However, informal education relies heavily on teachers’ initiative at the local level to initiate
discussions, while support from the private sector and government institutions, such as the
BPMP, plays a crucial role in facilitating training (Interview with School Leaders in NTT, 2024).
Consequently, these training sessions tend to lack regularity, leading to inconsistencies in
implementation, limited reach, and varying levels of effectiveness in equipping teachers with the
ability to integrate local contexts into their teaching practices.

Case Study 1.
School Principal as Learning Manager for a Customized Curriculum

SDN Sisir 3 Batu has a customized curriculum tailored to the differentiation of students’
needs, as initiated by the school principal, who takes on the role of “learning manager.” The
customized curriculum is used as the school's roadmap and written based on the Rapor
Pendidikan evaluation achievement, as well as on the school principal’'s and teachers’
reflections. This initiative is underlined by the belief that all students are special; thus, the
learning process should be able to accommodate their needs to enhance both academic
and character development.

This curriculum is manifested through the buku panduan kurikulum (curriculum
guidebook), which consists of the school’s vision and mission, a customized and detailed
learning plan, and the budget allocation to extracurricular and school activities per one
school year. Additionally, character development aspects, such as tolerance, equality,
and anti-bullying, are integrated into all the materials and learning processes. In this
book, the school principal also details the special program for enhancing teachers’ skills
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competence, as established through the school's internal learning community, named “TIP
ESSIGA SEHATI" (Tanya Inspirasi Pagi SDN Sisir 3 Sinau Empati untuk Hadirkan Agency dan
Tindakan Inspiratif), as this program consists of teacher discussion, coaching, and sharing
of good practice, which results in great collaboration and coordination in the school.

The school principal collaborates with parents and committees in the curriculum-making
process by discussing “what is your expectation for the school?” with the parents. Through
this mechanism, parents are welcomed into monitoring and offering recommendations
concerning the learning process. It is also worth noting that students themselves have
opportunities to add input to the learning process through filling out online surveys about
their expectations for the school, environment, and friends, with the aim being to make
sure that students’ perspectives are included. Lastly, the school supervisor (appointed by
Dinas Pendidikan) engages in continuous coordination with the school principal in terms of
supervising the curriculum-making and learning processes, leading to clear coordination
between the school and local government.

Collaboration and Engagement between School and
Stakeholders

The decentralization of education was first introduced by Law No. 22 of 1999 on Regional
Autonomy, which granted schools and local governments greater opportunities for collaboration.
Such collaboration between schools not only helps address challenges but also encourages
the development of more relevant and innovative learning programs while strengthening
relationships with stakeholders such as parents, the community, and the private sector (Fullan
& Quinn, 2015).

However, this study found that parents from lower-income families often prioritize work in order
to meet their basic needs, leaving them with little time to participate in school activities or provide
learning support at home. In some cases, parents ask their children to skip school, while others
encourage their children to work alongside them (Interview with School Leaders in NTT, 2024).
Low socio-economic conditions and limited parental awareness of education, as encountered
in NTT, represent common challenges that hinder schools’ ability to effectively collaborate with
parents in supporting students’ development (Ankrum, 2016; Cetin & Taskin, 2016). In addition,
teachers often face challenges in organizing effective partnership programs, requiring extra time
and extensive technical assistance to implement collaborative initiatives successfully (Eipstein,
2005; Interview with School Leaders in East Java and NTT, 2024).

The mostimmediate entry point for collaboration at the school levelis through parents, as outlined
in MoEC Regulation No. 75/2016 on School Committees, which aims to improve the overall
quality of education. According to Article 10 of this regulation, the role of school committees is
specifically directed toward mobilizing funding and other educational resources to fulfill their
function in providing support related to personnel, infrastructure, and educational oversight.

MoEC Regulation No. 75/2016 on School Committees, Article 1, defines school committees as
independent institutions comprising parents or guardians, the school community, and education-




focused community leaders. Considering the limited parental involvement that is often due
to socio-economic constraints, school committee membership should be expanded beyond
parents. Involving a broader range of stakeholders, including community leaders and education
advocates, would enhance school governance, strengthen resource mobilization, and ensure
more inclusive decision-making to support student learning outcomes.

In practice, there are several ways to ensure broader participation and involvement from parents
and others in implementing CRL. Regular consultations with parents and the community provide
input on school activities and financial support (Interview with School Leaders in East Java, 2024).
In East Java, initiatives such as Forum Peduli appoint class representatives to bridge school needs,
facilitate fundraising, and secure sponsorships through external collaboration. For PBL that
demands additional resources, leveraging support from parent-owned local businesses could
enhance in-school initiatives, such as cultural food preparation, fostering community engagement
and resource sustainability (Interview with School Leaders in East Java and NTT, 2024).

Revitalizing school committees is crucial to strengthening their role in monitoring, advising, and
supporting schools in improving education quality. This revitalization process requires clear role
definitions among stakeholders to align with school curriculum goals. A key step toward this is
consistent commitment to socializing school committee regulations, led by local government, to
local stakeholders—including school supervisors, education leaders, community leaders, and
parents—to clarify responsibilities and strengthen collaborative support for school initiatives
(Safitri & Fauzi, 2022). Regular meetings and discussions are essential to maintaining alignment
between school objectives and stakeholder engagement (Maula
& Noviyanti, 2024). These forums strengthen role clarity, address

educational challenges, and sustain collaborative efforts to ReV|ta!|z|ng _SChOOl_
improve learning outcomes. committees is crucial to

strengthening their role
Schools differentiate their engagement strategies based on

. - _ _ in monitoring, advising,

community characteristics to achieve CRL learning outcomes. In . .
low-income areas with limited parental involvement, some schools and SUpportlng schools in
collaborate with external stakeholders to provide mother tongue improving education quality.
literacy materials. Others engage community groups beyond
parents to support extracurricular activities requiring additional funding or cultural expertise.
The Inter-Agency Network for Education in Emergencies (2004) emphasizes village communities
as key entry points for collaboration to effectively address school needs. Box Case Study 2 shows
how schools engage in cross-collaboration and community involvement based on the curriculum
they implement.
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Case Study 2.
Community Engagement in School Activities

In delivering meaningful learning experiences for students, SDN 2 Bulukerto Batu has
many initiatives that involve collaborating with various representatives of education
stakeholders. Each partnership is strategically designed to achieve specific CRL objectives.
Before each academic term, the school reviews the stakeholder roles and objectives to
ensure alignment with its goals, ensuring that learning remains contextually relevant and
responsive to local needs.

Students participate in Slametan Desa, a traditional Javanese ceremony expressing
gratitude to God. Their involvement fosters cultural appreciation, with the parents’
committee supporting the budget allocation for participation. The school also partners
with local dance workshops (sanggar) to teach traditional dances such as Bantengan and
Kuda Lumping.Through direct learning from cultural practitioners, students gain familiarity
with the dances’ properties, staging, and costumes. This collaboration addresses the
infrastructure and resource limitations that often hinder CRL implementation.

To further integrate the local context into learning, the school principal engages in
discussions with community groups such as the village's Family Welfare Empowerment
(Pemberdayaan Kesejahteraan Keluarga) organization, mosque members (Jamaah Masjid),
and other local leaders to explore collaborative opportunities.

These partnerships are regularly reviewed and communicated through meetings to
reinforce stakeholder roles and align contributions with educational goals.

The role of local
governments in
mobilizing school
communities is crucial
in collectively assessing
educational outcomes
and formulating locally

relevant solutions.

School committees help schools shape their collaboration strategies
within the school environment. However, teacher competency serves as
both an opportunity and a challenge when engaging external stakeholders.
Barriers include parental absenteeism, limited community participation,
and the absence of government-supported frameworks for inclusive
collaboration (Interview with School Leaders in East Java and NTT, 2024).
Inthe absence of strong external partnerships, schools rely oninter-school
cooperation to effectively implement culturally responsive curricula.
Therefore, fostering community collaboration requires a more systematic
approach under the supervision of local government authorities.

Currently, assessment policies such as the Rapor Pendidikan Daerah

(Regional Report Card) serve as a key tool to help teachers interpret educational priorities,

including the implementation of culturally responsive learning. However, challenges persist, as
the Rapor Pendidikan Daerah often lacks contextualized recommendations, making it difficult for
schools—despite having full autonomy in lesson planning—to effectively utilize the evaluation
results (Interview with School Leaders in East Java and NTT, 2024). Therefore, the role of local
governments in mobilizing school communities is crucial in collectively assessing educational

outcomes and formulating locally relevant solutions.




CONCLUSION

School autonomy is expected to promote equitable access to quality education, fostering the
development of well-rounded student performance, and more importantly, greater contextual
learning through an adaptive curriculum with a CRL approach. However, its implementation
remains suboptimal, particularly in schools facing challenges such as inadequate infrastructure,
shortages of qualified teachers, and language barriers in the learning process.

While CRL offers a promising framework for inclusive education, its effectiveness depends on
teacher readiness and community collaboration to support its implementation across diverse
regions. At the regional level, CRL is implemented by granting schools autonomy to incorporate
native languages into the instruction, integrate local values and traditions into the curriculum,
and provide materials and tools that support local context-based learning.

Teacher training and development play a significant role in the successful implementation of
CRL. Strengthening the integration of local contexts into teacher education requires a structured
approach that balances formal and informal training. While formal training through the LPTK and
PPG equips teachers with essential pedagogical knowledge for developing diagnostic learning
strategies that are tailored to diverse student backgrounds, informal training programs such
as the MGMP and KKG provide spaces for collaborative discussions on local context integration.
Government agencies, including the BPMP, and private sector actors play a crucial role in
supporting these initiatives by facilitating structured training, providing resources, and offering
incentives to ensure teachers actively engage in professional development opportunities.

Expanding collaboration beyond parental engagement is crucial to ensuring effective school
governance. MoEC Regulation No. 75/2016 on School Committees permits the inclusion of
members beyond parents, providing an opportunity to enhance educational support. Revitalizing
school committees by actively collaborating beyond parents strengthens school governance and
ensures the strategic integration of local communities in supporting holistic and contextually
relevant education. This can be achieved through regulation socialization for school committees
that are open to community stakeholders, regular meetings, and active stakeholder engagement
to clarify roles and strengthen collaboration.

Investment in educational facilities, teaching materials, and technologies can create a more
culturally responsive learning environment. In promoting this, the 2025-2045 Education
Roadmap should outline the commitment to improving educational infrastructure.

Ultimately, school autonomy must be accompanied by accountability, particularly by strengthening
the role of local governments in engaging school communities to interpret educational objectives
effectively. One approach is to involve a broader range of stakeholders in analyzing the Rapor
Pendidikan Daerah, ensuring that the proposed learning strategies are more contextually relevant,
including those that align with local cultural contexts.




A E E E E —E —E EEEE———————

REFERENCES

Adams, K.(2021). Research to Resource: Developing a Sense of Community in Online Learning Environments.
Update: Applications of Research in Music Education, 39(2), 5-9. https://doi.org/10.1177/8755123320943985

Amirrachman, A., Syafi'i, S., & Welch, A. (2008). Decentralising Indonesian Education: The Promise and the
Price. World Studies in Education, 9(1), 31-53. https://doi.org/10.7459/wse/09.1.03

Ankrum, R. J. (2016). Socioeconomic Status and Its Effect on Teacher/Parental Communication in Schools.
Journal of Education and Learning, 5(1), 167. https://doi.org/10.5539/jel.vbn1p167

Antaranews. (2024, December 28). BBP NTT hasilkan 58 buku anak dwibahasa pada 2024. ANTARANTT.
https://kupang.antaranews.com/berita/144886/bbp-ntt-hasilkan-58-buku-anak-dwibahasa-pada-2024

Arsendy, S. (2019). Mother-tongue language education: improving education quality while preserving culture.
Indonesia at  Melbourne. https://indonesiaatmelbourne.unimelb.edu.au/mother-tongue-language-
education-improving-education-quality-while-preserving-culture/

Badan Pusat Statistik Indonesia. (2024). Jumlah Sekolah, Guru, dan Murid Sekolah Dasar (SD) di
Bawah Kementerian Pendidikan, Kebudayaan, Riset, dan Teknologi Menurut Provinsi, 2023/2024 - Tabel
Statistik. Bps.go.id; Badan Pusat Statistik Indonesia. https://www.bps.go.id/id/statistics-table/3/
VWtKTmFFbDZaSFJWWVhOYU16WmhaRzICYIM5WIp6MDkjMw==/jumlah-sekolah--guru--dan-murid-
sekolah-dasar--sd--di-bawah-kementerian-pendidikan--kebudayaan--riset--dan-teknologi-menurut-
provinsi.html?year=2023

Balai Bahasa Jawa Timur. (2023, October 17). Seri Terjemahan — Balai Bahasa Provinsi Jawa Timur. Balai
Bahasa Jatim. https://balaibahasajatim.kemdikbud.go.id/2023/10/17/seri-terjemahan-2/

Bamber, J., &Tett,L.(2010). Transforming the Learning Experiences of Non-traditional Students: A perspective
from higher education. Studies in Continuing Education, 22(1), 57-75. https://doi.org/10.1080/713695715

Benu, N. N., Artawa, . K., Satyawati, M. S., & Purnawati, K. W. (2022). Local language vitality in Kupang city,
Indonesia: A linguistic landscape approach. Cogent Arts & Humanities, 10(1). https://doi.org/10.1080/2331
1983.2022.2153973

BPMP NTT. (2021). Kemendikbud Dukung Penggunaan Bahasa Ibu dalam Pembelajaran Kelas Awal di NTT -
BPMP NTT. BPMP Provinsi NTT. https://bpmpntt.kemdikbud.go.id/utama-slider/kemendikbud-dukung-
penggunaan-bahasa-ibu-dalam-pembelajaran-kelas-awal-di-ntt/

Brady, C. J. (2023). The Impact of a Series of Professional Development Sessions on Culturally Responsive
Pedagogy (CRP) on the Awareness Level of Seven Teachers at a Suburban High School [Doctoral Dissertation].
https://scholarcommons.sc.edu/etd/7519

Brown-Jeffy, S., & Cooper, J. E. (2011). Toward a Conceptual Framework of Culturally Relevant Pedagogy:
An Overview of the Conceptual and Theoretical Literature. Teacher Education Quarterly, Winter 2011. https://
files.eric.ed.gov/fulltext/EJ914924.pdf

Center for Education Standards and Policies (PSKP). (2021). Pembelajaran Berbasis Bahasa Ibu di Kelas Awal
Kebijakan, Implementasi, dan Dampaknya. Center for Education Standards and Policies (PSKP). https://pskp.
kemdikbud.go.id/assets_front/images/produk/1-gtk/buku/preview/1659077984_Buku_Puslitjak_2021_
Bunga_Rampai_Pembelajaran_Berbasis_Bahasa_lbu_di_Kelas_Awal.pdf

Cetin, S. K., & Taskin, P. (2016). Parent Involvement in Education in Terms of Their Socio-Economic Status.
Eurasian Journal of Educational Research, 16(66), 1-30. https://doi.org/10.14689/ejer.2016.66.6

Cummins, J., Lépez-Gopar, M. E., & Sughrua, W. M. (2019). English Language Teaching in North American
Schools. In Second Handbook of English Language Teaching (pp. 9-29). Springer Nature (Netherlands).
https://doi.org/10.1007/978-3-030-02899-2_1

Darong, H. C., Jem, Y. H., & Niman, E. M. (2021). Character Building: The Insertion of Local Culture Values
in Teaching and Learning. JHSS (Journal of Humanities and Social Studies), 5(3). https://www.academia.
edu/90882245/Character_Building_The_Insertion_of_Local_Culture_Values_in_Teaching_and_Learning




Dawana, I. R., Safitri, A. ., & Admoko, S. (2023). Identification of Physics Concepts in the Local Wisdom of
Remo Surabaya Traditional Dance as One of the Efforts to Preserve Culture in East Java. JIPF (Jurnal llmu
Pendidikan Fisika), 8(3), 345-345. https://doi.org/10.26737/jipf.v8i3.4178

Directorate of Special Education and Special Services. (2011). Pedoman Umum Penyelengaraan Pendidikan
Inklusif (Sesuai Permendiknas No.70 Tahun 2009). Ministry of Education and Culture.

Dole, F. B., Wahjoedi, W., & Degeng, N. (2020). Kesulitan Guru Sekolah Dasar dalam Mengembangkan
Pembelajaran IPS Berorientasi Pendidikan Karakter Berbasis Kearifan Lokal. Belantika Pendidikan, 3(1),
16-23. https://doi.org/10.47213/bp.v3i1.81

Epstein, J. L. (2005). Links in a Professional Development Chain: Preservice and Inservice Education for
Effective Programs of School, Family, and Community Partnerships. The New Educator, 1(2), 125-141.
https://doi.org/10.1080/15476880590932201

Febriyana, I., Pradana, A. E., Rozak, A., & Susilo, J. (2024). Exploration of Elementary School Students’
Imagination Through Children’s Stories: Creative Thinking Strategies . International Journal of Linguistics,
Literature and Translation, 168-175. https://media.neliti.com/media/publications/589726-exploration-of-
elementary-school-student-0b62174a.pdf

Ferlazzo, L. (2017). Author Interview: “Culturally Sustaining Pedagogies”. https://www.cde.ca.gov/pd/ee/
culturallysustainingped.asp

Firdaussy, U., Ningsih, S., & Asrawijaya, E. (2024). Basic education for indigenous peoples in Indonesia:
Limiting children’s cultural alienation and loss of identity. Issues in Educational Research, 34(3), 2024.
https://www.iier.org.au/iier34/firdaussy.pdf

Fitriah, L., Gaol, M. E. L., Cahyanti, N. R., Yamalia, N., Maharani, N., Iriani, |. T, & Surayanah. (2024).
Pembelajaran Berbasis Pendekatan Culturally Responsive Teaching Di Sekolah Dasar. Journal of Language
Literature and Arts, 4(6), 643-650. https://doi.org/10.17977/um064v4i62024p643-650

Fitriani, W. A. C., & Samsiyah, N. (2018). Local Culture through Javanese Language Literacy as a Learning
Resource at Magetan District Primary School. Advances in Social Science, Education and Humanities Research,
280, 581-585.

Fullan, M., & Quinn, J. (2015). Coherence the right drivers in action for schools, districts, and systems.

Gabbadon, A. T. (2024). How Leaders Can Support Culturally Responsive Instruction. ASCD. https://ascd.org/
el/articles/how-leaders-can-support-culturally-responsive-instruction

Galla, C. K. (2009). Indigenous Language Revitalization and Technology From Traditional to Contemporary
Domains. In J. Reyhner & L. Lockard (Eds.), . Indigenous Language Revitalization: Encouragement, Guidance &
Lessons Learned (Vol. 20, Issue 3). Northern Arizona University. https://doi.org/10.20360/langandlit29412

Handayani, A. D., & Iswantiningtyas, V. (2020). Javanese traditional games as a teaching and learning media
to socialize and introduce mathematics since early age. Journal of Physics: Conference Series. https://doi.
org/10.1088/1742-6596/1521/3/032008

Hartati, S., & Anwar, K. (2023). Peningkatan Kemampuan Siswa dalam Berbahasa Indonesia di MIN 3
Gunungkidul. EUNOIA (Jurnal Pendidikan Bahasa Indonesia), 3(1), 23. https://doi.org/10.30821/eunoia.
v3i1.2417

Hartinah, H., Riantika, T. P, & Safira, N. (2023). Enhancing Tolerance and Cultural Diversity through
Multicultural Education Management. JURNAL ISLAM NUSANTARA, 7(1), 97-97. https://doi.org/10.33852/
jurnalnu.v7i1.450

Haryati, S. (Ed.). (2022, October 6). Households are main pillar to preserve regional languages: Official.
Antara News. https://en.antaranews.com/news/253525/households-are-main-pillar-to-preserve-
regional-languages-official

Herdiati, D., & Saputra, D. N. (2021). Mapping Constraints of Art Extracurricular in Indonesia as An Effort of
Policy Design. Harmonia Journal of Arts Research and Education, 21(1), 140-153. https://doi.org/10.15294/
harmonia.v21i1.26480

Hernandez, A., & Burrows, K. (2021). Implementing Culturally Relevant Teaching in the Classroom. Open
Journal of Leadership, 10(04), 338-363. https://doi.org/10.4236/0jl.2021.104020




A E E E E —E —E EEEE———————

INEE (Inter-Agency Network for Education in Emergencies). (2004). INEE Good Practice Guide: Community
Education Committees. https://inee.org/sites/default/files/resources/INEE_Good_Practice_Guide_
Community_Education_Committees_2004_ENG.pdf

INOVASI. (2019). Inclusive Education: Education for All.

INOVASI. (2021, October 14). Kodi Language Alphabet: Innovative Learning by Using the Mother Tongue. Inovasi.
or.id. https://www.inovasi.or.id/en/kodi-language-alphabet-innovative-learning-by-using-the-mother-
tongue/

INOVASI. (2022). Reforming Indonesia’s curriculum: how Kurikulum Merdeka aims to address learning loss and
learning outcomes in literacy and numeracy. INOVASI.

Ismain, K. (2010). Klarifikasi Nilai Pendidikan Sejarah Festival Malang Tempo Doeloe Untuk Menumbuuhkan
Identitas Kolektif (Studi Kasus pada Mahasiswa Pendidikan Sejarah Universitas Negeri Malang) [Thesis].

Kaput, K. (2018). Evidence for Student-Centered Learning. In ERIC. Education Evolving. https://files.eric.
ed.gov/fulltext/ED581111.pdf

Katadata. (2023). Indeks Pembangunan Kebudayaan Nasional Meningkat pada 2022, Tertinggi sejak Pandemi.
Katadata. https://databoks.katadata.co.id/demografi/statistik/b44e80c51a7b42c/indeks-pembangunan-
kebudayaan-nasional-meningkat-pada-2022-tertinggi-sejak-pandemi

Khosiah, S.(2017). IMPLEMENTASI PENDIDIKAN KARAKTER MELALUI FARMING GARDENING PROJECT PADA
ANAK USIA TAMAN KANAK-KANAK. Fikrah : Journal of Islamic Education, 1(2). https://doi.org/10.32507/
fikrah.v1i2.241

Kusumawardhani, T., Ismail, Mardiah, R., Hariana, M., Gunawan, |., & Manuhutu, M. A. (2024). Strategi
Meningkatkan Pemahaman dan Sensitivitas Budaya dalam Menyambut Tantangan Kurikulum Merdeka.
Indonesian Research Journal on Education, 4(2). https://doi.org/10.31004/irje.v4i2.814

Lase, M. P. S, Waruwu, Y., Harefa, A. T., & Telaumbanua, Y. A. (2024). An analysis of teachers’ difficulties
in integrating local wisdom in English language teaching at SMK Negeri 3 Lahewa. Inovasi Pembangunan:
Jurnal Kelitbangan, 12(3).

Lehan, A. A. D., Wonda, H., Koro, M., Lala, S. G. U, Ratu, K. T. R. A,, Adoe, T. Y. N., Koten, G., Nauk, I. M., &
Pada, D. A. (2024). Development of A Science Module Based on Local Culture of NTT to Enhance Critical
Thinking Skills of Prospective Elementary School Teachers. Jurnal Penelitian Pendidikan IPA, 10(11). https://
doi.org/10.29303/jppipa.v10i11.8629

Lestari, D. I. (2023). Building Tolerance and Acceptance Through Learning about the Diversity of Indonesian
Society in the School Environment. Studies in Civics Education (SCE), 1(1), 22-30. https://journal.
institutpendidikan.ac.id/index.php/sce/article/view/344

Liana, H., Rahardjo, B., & Sjamsir, H. (2018). IMPLEMENTASI PEMBELAJARAN KARAKTER ANAK USIA DINI DI
PAUD ANAK KITA PRESCHOOL SAMARINDA. Pendas Mahakam: Jurnal Pendidikan Dan Pembelajaran Sekolah
Dasar, 3(1), 8-19.

Lobo, M., & Guntur, R. D. (2017). Statistical Modelling for Dropped Out School Children (DOSC) in East
Nusa Tenggara Province Indonesia. Journal of Physics: Conference Series, 812, 012073. https://doi.
org/10.1088/1742-6596/812/1/012073

Lunn, P, & Bishop, A.(2006). Teaching history through the use of story: working with early years practitioners
who do not have qualified teacher status, in settings other than schools. International Journal of Research &
Method in Education, 28(1), 55-65. https://doi.org/10.1080/01406720500036752

Mansfield, K. C., & Lambrinou, M. (2024). Culturally responsive leadership: a critical analysis of one school
district’s five-year plan. Frontiers in Education, 9. https://doi.org/10.3389/feduc.2024.1385788

Manuputty, R. J., Penti, Agustina, M., Nanda Anjelia, & Rinie. (2023). Availability of Facilities Supports
Education Across All School Levels: Case Study of SDN 1 Sabaru. Journal of Instructional and Development
Researches, 3(3), 86-100. https://doi.org/10.53621/jider.v3i3.228

Mariyono, D. (2024). Indonesian mosaic: the essential need for multicultural education. Quality Education for
All, 1(1), 301-325. https://doi.org/10.1108/qea-05-2024-0042




Maula, F. M., & Noviyanti, S. F. (2024). Empowering of School Committees: Concrete Steps to Improve
The Quality of Education. AL-TANZIM JURNAL MANAJEMEN PENDIDIKAN ISLAM, 8(2), 689-702. https://doi.
org/10.33650/al-tanzim.v8i2.7116

Ministry of Education and Culture. (2014). INDONESIANA, 1.

Ministry of Education and Culture. (2021). Kemendikbud Dukung Penggunaan Bahasa Ibu dalam Pembelajaran
Kelas Awal di NTT. https://www.kemdikbud.go.id/main/blog/2021/02/kemendikbud-dukung-penggunaan-
bahasa-ibu-dalam-pembelajaran-kelas-awal-di-ntt

Ministry of Education and Culture. (2021, February 27). Kemendikbud Dukung Penggunaan Bahasa Ibu dalam
Pembelajaran Kelas Awal di NTT. Kementerian Pendidikan Dan Kebudayaan. https://www.kemdikbud.go.id/
main/blog/2021/02/kemendikbud-dukung-penggunaan-bahasa-ibu-dalam-pembelajaran-kelas-awal-di-
ntt

Ministry of Education Culture Research and Technology. (2017). Panduan kerja kepala sekolah. Direktorat
Pembinaan Tenaga Kependidikan Pendidikan Dasar dan Menengah.

Ministry of Education, Culture, Research, and Technology. (2022). Panduan Pelaksanaan Pendidikan Inklusif.

Ministry of Education, Research, and Technology. (2022). Panduan Pengembangan Projek Penguatan Profil
Pelajar Pancasila. https://kurikulum.kemdikbud.go.id/file/1679308669_manage_file.pdf

Ministry of Primary and Secondary Education (2024). Rapor Pendidikan Indonesia 2024: Provinsi Nusa
Tenggara Timur.

Ministry of Primary and Secondary Education. (2023). Enam Program Prioritas Kemendikdasmen. Dikdasmen.
go.id. https://gtk.dikdasmen.go.id/read-news/enam-program-prioritas-kemendikdasmen

Moursund, D. (1999). Project-based learning using information technology. https://www.researchgate.net/
profile/David_Moursund/publication/247276594_Project-based_learning_using_information_technology/
links/58c59e9645851538eb8afd94/Project-based-learning-using-information-technology.pdf

Musanna, A. (2011). Model Pendidikan Guru Berbasis Ke-Bhinekaan Budaya di Indonesia. Jurnal Pendidikan
Dan Kebudayaan, 17(4), 383-390. https://doi.org/10.24832/jpnk.v17i4.35

National Development Planning Agency. (2024, October 10). Peluncuran Peta Jalan Pendidikan Indonesia
2025-2045. YouTube. https://www.youtube.com/watch?v=iTO9rYenLDw

Nurmasari, L., Subiyantoro, S., & Fadhilah, S.(2017). Primary school students’ barriers on learning Javanese
Language: a case study in Central Java, Indonesia. Advances in Social Science, Education and Humanities
Research (ASSEHR), 158, 436-444. https://doi.org/10.2991/ictte-17.2017.103

OECD. (2018). School autonomy. OECD; OECD. https://www.oecd.org/en/topics/sub-issues/school-
autonomy.html

OECD. (2021). Promoting inclusive education for diverse societies. In OECD Education Working
Papers (Vol. 260, Issue 206). https://www.oecd-ilibrary.org/docserver/94abé8cé-en.
pdf?expires=1637227375&id=id&accname=guest&checksum=01256B5C07A4B81BA9032998BD8758D2

OECD. (2024). Curriculum Flexibility and Autonomy. OECD. https://www.oecd.org/en/publications/
curriculum-flexibility-and-autonomy_eccbbac2-en.html

Pamungkas, S. D. P, Suputra, G. N. D., Fadillah, D. A. P, Rista, M. L. A,, & Arisandi, S. R. (2023). The Urgency of
Preserving Regional Languages through Local Educational Curriculum. FOREMOST JOURNAL, 4(2).

Pane, D., Telaumbanua, D. A., & Asfiati. (2024). Implementasi Kurikulum Merdeka: Strategi Guru Dalam
Mengelola Kreativitas Belajar Siswa Pada Sekolah Dasar. Media Komunikasi Dan Informasi Pendidikan
(MKIP), 6(2), 96—104. https://jurnal.insanmandiripress.com/index.php/mkip/article/view/20

Rahman, A. A.(2019). Decentralised Education Policy in Indonesia. Exchanges: The Interdisciplinary Research
Journal, 6(2), 30-47. https://doi.org/10.31273/eirj.v6i2.240

Rao, R. R. (2006). Methods of Teacher Training. In Dr. D. B. Rao (Ed.), Google Books. https://books.google.
co.id/books?id=ruNMJNfCVhcC&pg=PA1&source=gbs_toc_r&cad=2#v=onepage&q&f=false




A E E E E —E —E EEEE———————

Riska, S. Y., Rahayu, W. A., & Muslim, A. A. (2024). Inclusive learning innovation with mobile-based bilingual
interactive games for slow learner students. Abdimas: Jurnal Pengabdian Masyarakat Universitas Merdeka
Malang, 9(4), 922-935. https://doi.org/10.26905/abdimas.v9i4.14482

Risna, R. (2023). Analyzing the efficacy of outcome-based education in Kurikulum Merdeka: A literature-
based perspective. Curricula Journal of Curriculum Development, 2(2), 155-166. https://doi.org/10.17509/
curricula.v2i2.59624

Rohmah, Z., Hamamah, H., Junining, E., Ilma, A., & Rochastuti, L. A. (2024). Schools’ support in the
implementation of the Emancipated Curriculum in secondary schools in Indonesia. Cogent Education, 11(1).
https://doi.org/10.1080/2331186x.2023.2300182

Safitri, A., & Fauzi, A.(2022). THE ROLE OF THE SCHOOL COMMITTEE IN IMPROVING SCHOOL EFFECTIVENESS
AND THE PERFORMANCE OF JUNIOR HIGH SCHOOL PRINCIPLES IN ACEH TAMIANG REGENCY. International
Journal of Islamic Education, Research and Multiculturalism (IJIERM), 4(1), 15-27. https://doi.org/10.47006/
ijierm.v4i1.131

Salam, S. (2020). Promoting Cultural Identity Through Arts Education: The Indonesian Context. Proceedings
of the 1st International Conference on Language, Literature, and Arts Education (ICLLAE 2019). https://doi.
org/10.2991/assehr.k.200804.090

Samuels, A. J. (2018). Exploring Culturally Responsive Pedagogy: Teachers’ Perspectives on Fostering
Equitable and Inclusive Classrooms. SRATE Journal, 27(1), 22-30. https://eric.ed.gov/?id=EJ1166706

Sholichah, I. M., Putri, D. M., & Setiaji, A. F. (2023). Konstribusi Budaya Pendalungan Terhadap Sustainable
Development: Studi Kasus: Festifal Gandrung Sewu Kabupaten Banyuwangi. PESHUM Jurnal Pendidikan
Sosial Dan Humaniora, 2(3), 518-529. https://doi.org/10.56799/peshum.v2i3.1584

Sianturi, M., Lee, J. S., & Cumming, T. M. (2023). Strengthening Indigenous parents’ co-leadership through
culturally responsive home-school partnerships: a practical implementation framework. Pedagogy, Culture
and Society, 1-24. https://doi.org/10.1080/14681366.2023.2272746

Smith, J. P, diSessa, A. A., & Roschelle, J. (1993). Misconceptions Reconceived: A Constructivist Analysis
of Knowledge in Transition. The Journal of the Learning Sciences, 3(2), 115-163. https://www.jstor.org/
stable/1466679

Sturtevant, J. (2019). A School Like Me: Culturally Responsive School Leadership and Organizational
Learning in a Secondary School Serving Traditionally Marginalized Students [Dissertation]. https://doi.
org/10.57709/14432397

Sukari, Bakar, U. A.,, & Hasyim, A. D. (2023). Implementation of Javanese as a Daily Language in the
Establishment of Character Education at the Al-Muttagien Pancasila Sakti Klaten Islamic Boarding School
in 2022. International Journal of Multicultural and Multireligious Understanding, 10(5), 197. https://doi.
org/10.18415/ijmmu.v10i5.4636

Tamim, S. R., & Grant, M. M. (2013). Definitions and Uses: Case Study of Teachers Implementing Project-
based Learning. Interdisciplinary Journal of Problem-Based Learning, 7(2). https://doi.org/10.7771/1541-
5015.1323

Tanzi, M., & Hermanto. (2024). The Role of Principals in Implementing Inclusive Education Through Culturally
Responsive School Leadership. Al-Ishlah:Jurnal Pendidikan, 16(1). https://doi.org/10.35445/alishlah.
v16i1.4274

UNESCO. (2024). School and middle leadership tasks, skills and standards in low school autonomy systems:
what is the impact of system governance and school community? UNESCO. https://doi.org/10.54676/dpyg2736

Villegas, A. M & Lucas, T. (2002). Preparing Culturally Responsive Teachers: Rethinking the Curriculum.
Journal of Teacher Education, 53(1), 20-32, https://doi.org/10.1177/0022487102053001003.

Wicaksono, A., Pratikto, H., & Winarno, A. (2025). Javanese Values Integration in Business Management
During The Digital Era: A Case Study of Entrepreneurs in Malang. JPBM: Jurnal Pendidikan Bisnis Dan
Manajemen, é(3), 138-145. https://journal2.um.ac.id/index.php/jpbm/article/view/19079




Widyahening, Ch. E. T. (2020). THE ROLE OF TRADITIONAL CHILDREN'S STORIES IN CHARACTER
DEVELOPMENT IN THE GLOBAL ERA FOR THE STUDENTS OF ELEMENTARY SCHOOL. PROCEEDING ICTESS
(Internasional Conference on Technology, Education and Social Sciences). https://ejurnal.unisri.ac.id/index.
php/proictss/article/view/5080

World Bank. (2012). Implementation of School-Based Management in Indonesia . https://documents].
worldbank.org/curated/ar/537441468042883853/pdf/NonAsciiFileName0.pdf

World Bank. (2016). Lao PDR: School Autonomy and Accountability.

World Bank. (2016). School Autonomy and Accountability. https://documents1.worldbank.org/curated/
en/476261496302251062/pdf/Systems-Approach-for-Better-Education-Results-SABER-school-
autonomy-and-accountability.pdf

World Bank. (2019). Primary Education in Remote Indonesia: Survey Results from West Kalimantan and
East Nusa Tenggara. World Bank. https://documents.worldbank.org/en/publication/documents-reports/
documentdetail/383471576785203185/primary-education-in-remote-indonesia-survey-results-from-
west-kalimantan-and-east-nusa-tenggara?utm_source=chatgpt.com

World Bank. (2022). Options to Improve Indonesia’s Inclusive Education Curriculum. World Bank. https://
documents.worldbank.org/en/publication/documents-reports/documentdetail/099518410122279091/
idu0dad87aa7026c704be90be150661a8086fach

Wulandari, A., & Nurdiarti, R. P. (2023). Javanese Language Lesson at School as a Form of Strengthening
Cultural Identity in Yogyakarta. Proceeding 3rd International Conference on Communication Science (ICCS 2023).

Yulianti, K., Denessen, E., & Droop, M. (2019). Indonesian Parents’ Involvement in Their Children’s Education:
A Study in Elementary Schools in Urban and Rural Java, Indonesia. School Community Journal, 29(1), 253~
278. https://eric.ed.gov/?id=EJ1219794

Zamjani, . (2021). The Politics of Educational Decentralisation in Indonesia. In Springer eBooks. Springer
Nature. https://doi.org/10.1007/978-981-16-6901-9

Zamjani, I. (2022). The Politics of Educational Decentralisation in Indonesia. In Springer eBooks. Springer
Nature. https://doi.org/10.1007/978-981-16-6901-9




A E E E E —E —E EEEE———————

ABOUT THE AUTHORS

Sharfina Indrayadi obtained her Master of Science of Public Policy and Management from the
University of Glasgow, studying digital literacy in Indonesia for her dissertation. She also holds a
Bachelor of Arts in Communication with dual degree programs from the University of Indonesia
and Curtin University focusing on media studies. As a Research and Policy Analyst at CIPS, her
research interest encompass study on education, curriculum implementation, integration of ICT
in schools, and digital literacy. At CIPS, she has contributed to project on education landscape in
Indonesia, school autonomy for cultural-responsive learning, learning loss, to students interest
in STEM.

Riyandi Saras Anggita is an economist with over 10 years of experience in economic policy,
impact evaluation, and econometric modeling. A Chevening Scholar, she earned her degree from
the University of Nottingham and has worked with international donor organizations, government
agencies, private companies, and state-owned enterprises. Her expertise in data-driven analysis
and policy formulation helps drive effective development strategies and economic interventions.

Yulia Esti Utami is an International Relations graduate from Universitas Gadjah Mada (UGM) with
a strong interest in public policy. Prior to becoming a project-based Research Assistant for this
research, she first joined CIPS as a Research Intern.




Explore other paper published by
Center for Indonesian Policy Studies

The Importance of Financial
Management and Entrepeneurship
Competencies for School Principals

PUBLIC FINANCING FOR
!.UW-CDST PRIVATE SCHOOLS

Public Financing for Low-Cost Private Schools

Education
Landscape
in Indonesia

l Education Landscape in Indonesia

v

Go to our website to access more titles:
www.cips-indonesia.org/publications




A E E E E —E —E EEEE———————

The Center for Indonesian Policy Studies
Invites those interested to support

our advocacy by joining one of

our Donor Circles.

If you or your organization is interested to cooperate
and engage more closely with the work of CIPS,
please contact:

Anthea Haryoko
Chief Innovation and Development Officer

N Anthea.haryoko@cips-indonesia.org







ABOUT THE CENTER FOR INDONESIAN POLICY STUDIES

Center for Indonesian Policy Studies (CIPS) is a strictly non-partisan and non-profit think tank providing
policy analysis and practical policy recommendations to decision-makers within Indonesia’s legislative and
executive branches of government.

CIPS promotes social and economic reforms that are based on the belief that only civil, political, and
economic freedom allows Indonesia to prosper. We are financially supported by donors and philanthropists
who appreciate the independence of our analysis.

KEY FOCUS AREAS:

Sustainable Food Sytems and Agriculture: CIPS engages in research on the sustainable growth and
modernization of Indonesia's agriculture. CIPS also researches and advocates for policy alternatives that
open up trade in strategic food items in order to stabilize food prices and achieve greater food security for
Indonesians. We expose links between agriculture, trade and investment, food prices, and a nutritious diet of
Indonesian consumers with the aim of ensuring that low-income families can access affordable quality food.

Quality Education: CIPS conducts research and advocacy on education policy in Indonesia to improve
education accessibility and quality. We focus on how private initiatives, greater school autonomy, and
appropriate skills among students and teachers alike can build a resilient education system in Indonesia,
facilitate the improvement of education quality and increase education choices for low-income Indonesians.

Open and Competitive Business Environment: CIPS believes that greater economic freedom and open
markets generate economic opportunities for Indonesians to access and earn decent livelihoods. Whether
through trade and investment, digital technologies, entrepreneurship, property rights, or employment
opportunities, CIPS advocates for policy reforms that enable Indonesians of all backgrounds to seek greater
prosperity for themselves and their communities.

www.cips-indonesia.org

n facebook.com/cips.indonesia
@cips_id

[E) @cips_id

[ center for Indonesian Policy Studies
&3 CIPS Learning Hub

Jalan Terogong Raya No. 6B

Cilandak, Jakarta Selatan 12430
Indonesia

Copyright © 2025 by Center for Indonesian Policy Studies



