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DEVELOPMENT ECONOMICS | RESEARCH ARTICLE

THE role of family structure on financial 
socialiSation techniques and behaviour of 
students in the Eastern Cape, South Africa
Xolile Antoni1*

Abstract:  Financial socialisation techniques are known to influence students’ 
financial behaviour in the Eastern Cape. Still, the role of family structure on financial 
socialisation techniques and financial behaviour is unknown in the Eastern Cape. 
This study investigates the role of family structure on financial socialisation tech
niques and students’ financial behaviour in the Eastern Cape. A quantitative study 
was adopted, and closed-ended questionnaires were used in this study to collect 
primary data from 360 students in one university in the Eastern Cape. It was found 
that 66.11% of the students were raised in intact families, while 33.89% were raised 
in non-intact families. In terms of regression results, it was found that family 
structure significantly influences and shows differences in financial socialisation 
techniques and students’ financial behaviour. Also, financial socialisation techni
ques mediate the influence of family structure on students’ financial behaviour. It 
was recommended that financial educators should take into account the family 
variables such as family structure when planning for financial education pro
grammes. Ideally, financial educators should develop a financial education pro
gramme that separately targets intact and non-intact families. Also, financial 
educators should encourage students to invite their parents to attend and 
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participate in financial education workshops. This is to ensure that parents are 
educated on parental financial teaching and modelling as a way to improve stu
dents’ financial behaviour. This study demonstrates that family structures should be 
considered when targeting students’ financial behaviour. Also, financial socialisa
tion techniques are important in improving students’ financial behaviour in the 
Eastern Cape. This study contributes to personal finance literature by providing 
empirical data on the role of family structure in financial socialisation and the 
behaviour of students.

Subjects: Consumer Psychology; Financial Management; Financial Services Industry; 
Consumer Behaviour 

Keywords: Family structure; financial socialisation; financial behaviour; students; Eastern 
Cape; South Africa

1. Introduction
Financial socialisation refers to the process by which students acquire and develop their financial 
outcomes (Danes, 1994:128). Parents are the primary socialisation agents (LeBaron & Kelley, 2021; 
Shim et al., 2009) and influence students’ financial outcomes the most (Ndou & Ngwenya,  
2022:129). Parents may use techniques such as parental financial teaching and modelling of 
financial behaviour to influence individuals’ financial behaviour (Shim et al., 2015:36–37). 
Parental financial teaching and modelling of financial behaviour have the most influence on 
students’ financial behaviour (Antoni et al., 2019:82LeBaron & Kelley, 2021). Even though parents 
have the most influence on students’ financial outcomes, many studies do not differentiate 
between the role of the father and mother as financial socialisation agents (Henegar et al.,  
2013: 46). However, Clarke et al. (2005:321) has shown that a father and a mother have different 
roles in modelling financial tasks. Also, Agnew et al. (2018) show that mother and father have 
different roles in forming the children’s financial attitude and behaviour. In addition, women have 
lower levels of financial literacy (Fan et al., 2022; Lusardi et al., 2010: 367) and tend to own more 
credit cards than men (Henegar et al., 2013:45) and thus influence children differently. Therefore, 
the presence or absence of both mother and father in the family must be considered when 
studying the financial socialisation of students due to the dissolution of two-parent families 
(Rindfleisch et al., 1997:312). Also, students who grow up without their biological mother or father 
until their 18 birthdays tend to spend more time with socialisation agents such as television and 
social media (Benmoyal- Benmoyal-Bouzaglo & Moschis, 2010undefined65Nomlala, 2021).

In contrast, children from divorced families report owing more credit card debt than those 
from other family structures. Family structure is an essential consideration for students’ 
socialisation and financial outcomes. As motivated by Moschis (2007:297), major life events 
such as death or separation of parents mark the transition into important life roles and 
a child’s earlier-life experiences that influence their behaviours. This study will use the family 
structure model to differentiate between children who are socialised financially by intact family 
(two-parented) versus non-intact family structures (for example, single-parented) (Roberts 
et al., 2003:301). This is possible since the family structure model acknowledges that children’s 
behaviour is rooted in their early experiences, such as parental divorce, separation or death. 
Also, early experiences of the child are shown to influence the way children are financially 
socialised. Thus, it is expected that family structures have a role in the financial socialisation of 
students and, thus, in their financial behaviour. This study uses the family structure model to 
investigate the role of family structure on students’ financial socialisation techniques and 
behaviour in the Eastern Cape. Eastern Cape is relevant since financial socialisation techniques 
influence students’ financial behaviour (Antoni et al., 2019:82). Also, the role of family structure 
on financial socialisation and behaviour is unknown.
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2. Research Aim and Objectives of the Study
This study aims to investigate the role of family structure on financial socialisation techniques and 
students’ financial behaviour in the Eastern Cape. In achieving the research aim, the study’s 
objectives were to investigate the concepts of the family structure model, financial socialisation 
and financial behaviour. Then empirically tested the role of family structure on financial socialisa
tion techniques and students’ financial behaviour. To provide recommendations to financial edu
cators on how to improve students’ financial behaviour using financial socialisation.

3. Literature Review
This study adopted the family structure model; see Figure 1 for the family structure model.

Figure 1 shows the family structure model developed by Rindfleisch et al. (1997:313). The family 
structure model explains the role of family structures in consumer behaviour. In terms of the 
model, the financial outcomes of children differ by family structure. This means that children who 
are raised in a non-intact family due to divorce or separation exhibit higher levels of financial 
outcomes such as materialism, compulsive behaviour and even financial behaviour (Rindfleisch 
et al., 1997:313) than children raised in intact families. Furthermore, financial situations and stress 
partially mediate the relationship between family structures and children’s financial outcomes. 
(Rindfleisch et al., 1997:320). This study will adopt a similar model to explain the influence of 
family structure on financial socialisation techniques and financial behaviour.

3.1. Family structures
There are two types of family structure, namely, intact family and non-intact family. An intact 
family structure refers to two parents nurturing and developing a child (Sanni et al., 2010:23). 
Rindfleisch et al. (1997:312) support that an intact family structure refers to a traditional family 
with two parents and a child. Intact family structure also refers to children raised by married 
parents (Regnerus, 2012 757; Shek et al., 2014). In contrast, a non-intact or disrupted family 
structure refers to the dissolution of two-parent families due to divorce or separation (Rindfleisch 
et al., 1997:312). This is also supported by Francesconi et al. (2010: 1213) that a non-intact family 
refers to a child living with one biological parent or an adoptive parent (who is not married) 
because of death, divorce or separation in the family.

Additionally, a non-intact family can result from a child being born outside marriage 
(Francesconi et al., 2010:1213). Therefore, in this study, intact family structure refers to two 
parents who are married and raising a child. In comparison, a non-intact family structure refers 
to a single parent or two parents who are not married but raising a child together. The non-intact 
family may include extended, single-parent, reconstituted, three-generation, skip-generation and 
child-headed, cohabitation, same-sex and polygamous families (Hill et al., 2001:277–278).

Figure 1. Family structure 
model.

Adopted from: Rindfleisch et al. 
(1997)
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3.2. Financial socialisation
As previously indicated, financial socialisation refers to the process by which individuals acquire 
and develop their financial outcomes (Danes, 1994:128). Many authors (Fan et al., 2022; Serido, 
Curran, Willmarth, Ahn, Shim, & Ballard, 2015) use the family financial socialisation model by 
Gudmunson and Danes (2011:647) to explain financial socialisation in the household or family. The 
family financial socialisation model is divided into two main parts: the financial socialisation 
process and financial socialisation outcomes. The financial socialisation process consists of family 
factors such as family characteristics, indirect financial techniques such as family relationships, 
and direct financial socialisation techniques such as parental financial modelling. The indirect 
financial socialisation technique refers to individuals acquiring financial behaviour through every
day interactions with family members and the nature of the relationship between individuals and 
family members (Danes & Yang, 2014:62–65; Gudmunson & Danes, 2011: 647–649LeBaron & 
Kelley, 2021).

In contrast, direct financial socialisation refers to an explicit process where family members 
intentionally teach their children about personal finances to develop their financial outcomes. In 
terms of the model, financial outcomes may be influenced by indirect financial socialisation 
techniques, such as family interactions, and direct financial socialisation techniques, such as 
parental financial teaching, may influence financial outcomes. Therefore, direct and indirect 
financial socialisation techniques influence the financial outcomes of individuals’ financial knowl
edge, attitudes, self-efficacy, behaviour and well-being (Gudmunson & Danes, 2011:646–647). As 
implied above, family members may use different financial socialisation techniques to socialise 
individuals about personal finance (Xiao, 2016:66). However, the most influential financial socia
lisation techniques are parental financial teaching and modelling of financial behaviour (Antoni 
et al., 2019:82). Therefore, this study will discuss and measure parental financial teaching and 
financial modelling.

One of the financial socialisation techniques that may be used is parental financial teaching 
(Danes, 1994:129). Parental financial teaching refers to parents sharing their financial knowledge 
about certain financial concepts while interacting with their children (Gudmunson & Danes,  
2011:649, 662). Parental financial teaching may include financial discussions about family matters, 
informing children about the importance of saving, teaching them how to be smart shoppers, and 
using a credit card appropriately (Shim et al., 2009). According to Grinstein-Weiss et al. (2012:257), 
parental financial teaching is a way of transferring financial knowledge to children but also 
protects children against demonstrating irresponsible financial behaviour later in life. Many 
authors (Angulo-Ruiz & Pergelova, 2015:566; Ndou & Ngwenya, 2022:129) also show that parental 
financial teaching influenced financial behaviour directly. However, Angulo-Ruiz and Pergelova 
(2015:566) indicate when financial knowledge is introduced in the study, it completely moderated 
the effect of financial teaching on financial behaviour. This result means that parental financial 
teaching increases financial knowledge and as a result improves financial behaviour.

Parents may also use modelling of financial behaviour to influence children’s financial behaviour. 
Modelling of financial behaviour refers to children observing the parents performing a behaviour 
and then imitating such behaviours from parents (Moschis & Churchill, 1978:200). Solheim et al. 
(2011:101) indicate that most students learn most about saving money by observing their parents’ 
financial behaviour. For example, students observe how their parents save money (positive mod
elling) and how their parents do not save money (negative modelling). Students indicated that 
they learned about money management by observing how their parents prioritised needs over 
wants, budgeted, tracked expenses and reconciled bank accounts (Solheim et al., 2011:101 &104). 
Financial lessons learned through observation may positively or negatively influence children’s 
financial behaviour. However, Ndou and Ngwenya (2022:129) found financial modelling does not 
influence the financial behaviour of young black adults.
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3.3. Financial behaviour
Financial behaviour refers to any human behaviour that involves money management (Ndou & 
Ngwenya, 2022:122; Angulo-Ruiz & Pergelova, 2015:560×iao Xiao, 2016:73;). Financial behaviours 
consist of money management practices such as cash, credit, savings, investments and insurance 
(Dew & Xiao, 2011:53). Angulo-Ruiz and Pergelova (2015:560) confirm that financial behaviour 
relates to behaviour where individuals keep their spending within their budget, save money and 
control their cash or money.

Additionally, financial behaviours that individuals demonstrate can also be positive or negative; 
for example, responsible (positive) and risky (negative) financial behaviour can occur (Asaad,  
2015:108; Xiao, Ahn, Serido, Shim 2014:421). Responsible financial behaviours refer to money 
management practices with positive financial outcomes, while risky financial behaviours refer to 
those with negative financial outcomes (Asaad, 2015:108). Additionally, responsible financial 
behaviour includes checking credit ratings or savings money regularly in a savings account or 
using a financial plan to manage expenses and avoid overspending (Asaad, 2015:108; M. Gutter & 
Copur, 2011:705). In contrast, risky financial behaviours may include spending too much money, 
overusing credit and running out of money (Garman et al., 1996:158). Risky financial behaviour 
also refers to overspending, having an overdrawn cheque account, taking out large amounts of 
loans, keeping a balanced amount in a credit card account, using a credit card over its limit and 
being late on mortgage payments (Xiao et al. 2014:421).

3.4. Family structure, financial socialisation techniques and behaviour
From a family structure perspective, students born or raised in disrupted or non-intact family 
structures exhibit lower financial outcomes such as financial behaviour than children born or 
raised in intact family structures. This means that children who are born or raised in different 
family structures will exhibit different levels of financial behaviour. As a result, children who are 
born or raised in intact or non-intact family structures will exhibit different levels of financial 
behaviour (Agnew et al., 2018; Rindfleisch et al., 1997). In addition, the financial socialisation 
perspective shows that family variables such as family structure influence financial socialisation 
techniques (Gudmunson & Danes, 2011:648). Family structure was also found to moderate the 
relationship between parental involvement and how children are taught money management by 
their parents (Flouri, 2000:79). This means that children who are raised in a two-parented families 
are more likely to report that their parents were involved in their lives and also taught them 
adequately about money management than children raised from non-intact families (Flouri,  
2000:79–80).

Additionally, Mauldin et al. (2011:9) found the discrepancy in communication about money 
between children and parents was higher in the non-intact family than in intact family structures. 
This means that family structure influences the perception of children and parents on commu
nication about money in the household. Therefore, family structure is expected to influence 
students’ financial socialisation techniques and financial behaviour. However, financial socialisa
tion theory dictates that financial socialisation mediates the relationship between family variables 
and students’ financial outcomes (Gudmunson & Danes, 2011:648). As a result, financial socialisa
tion techniques are expected to mediate the influence of family structures on financial behaviour.

4. Theoretical Framework and Hypotheses
Figure 2 demonstrates the model used in the study based on the theoretical framework (family 
structure model) and the literature review. The model illustrates the relationships between the 
independent (family structure) and the dependent variables (financial socialisation techniques and 
financial behaviour). The hypotheses of the study are provided below.
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H1: Family structure has a significant influence and difference on financial socialisation 
techniques.

H2: Family structure has a significant influence and difference on financial behaviour.

H3: Financial socialisation techniques mediate the influence of family structure and behaviour.

5. Research Methodology
This study adopted a positivist research paradigm and implemented a quantitative research design 
using cross-sectional data. This section will describe the research design employed in the study, 
the sampling technique, the questionnaire design and the data analysis.

5.1. Sampling
This study’s target is 533 registered undergraduate students at a selected Eastern Cape, South 
African university. A non-probability criterion sampling was used to select the students as it was 
difficult, costly and time-consuming to access the list of students’ names. The students completed 
451 usable questionnaires, and 360 questionnaires were found to be suitable for quantitative 
statistical analysis.

5.2. Questionnaire Design
The questionnaire consisted of a cover letter and two sections, A and B. The cover letter provided 
respondents with information about their rights to participate in the study and explained how 
respondents’ confidentiality would be maintained. Section A collected respondents’ demographic 
information such as age, gender, ethnicity, highest qualification and family structure. This section 
used a nominal scale where we were coded with the number one and women with the number 
two. The family structure is coded using dummy coding, intact family structure = 1 and non-intact 
family structure = 0.

Section B used a five-point Likert-type scale. The respondents were asked to rate the 
statements between 1 and 5, where 1 represented “strongly disagree” and 5 represented 
“strongly agree”. The five-point Likert-type scale was used for the following constructs: finan
cial socialisation techniques and financial behaviour. Financial socialisation techniques were 
measured as parental financial teaching (8 statements) and modelling financial behaviour (5 
statements). The statements used to measure parental financial teaching was adopted from 
Shim et al. (2009:1462) and modelling of financial behaviour using the scale of Serido et al. 
(2015:704). Financial behaviour (7 statements) is measured using the statements adopted 
from Akben-Seluk (2015: 90).

Figure 2. Framework of the 
study.

Source: Own creation.
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5.3. Data Analysis
Each completed questionnaire was scrutinised for missing data, and those that were incomplete or 
completed incorrectly were disregarded. The completed questionnaires were captured in Microsoft 
Excel and were subsequently transferred to Statistica version 14. Thereafter, the data was sub
jected to extensive statistical analysis, such as descriptive statistics (mean scores and standard 
deviation) and frequency distributions. Furthermore, exploratory factor analysis (EFA) was per
formed to assess validity and reliability, and Cronbach’s alpha was calculated. According to Hardy 
and Bryman (2011:28), factor analysis is a statistical procedure that summarises the relationships 
between the items/statements and the factors. In this study, items/statements with a factor 
loading of 0.5 were considered significant (Wiid & Diggines, 2013:242).

Furthermore, Cronbach’s alpha was used to assess reliability, and a value greater than 0.7 was 
considered acceptable (Collis & Hussey, 2021:256; Wiid & Diggines, 2013:238). This study’s constructs 
were regarded as reliable if they had a Cronbach’s alpha of 0.7 or above. Cronbach’s alpha is used in this 
study to measure internal reliability (Collis & Hussey, 2021:256; Tavakol & Dennick, 2011:53). Simple and 
multiple regression analyses are used to assess the influence of independent variables on the dependent 
variable (Collis & Hussey, 2021:262; Hair et al., 2014:158). Part of the results produced by a simple 
regression analysis is the p-value, regression coefficient (b) and r-squared. The p-value, which is usually 
less than 0.05, indicates a statistical relationship between the independent and dependent variables, 
while the regression coefficient (b) shows the direction and the magnitude of the relationship between 
the dependent and independent relationship. The r-squared indicates that the total variance in the 
dependent variable is explained by the independent variable (Hair et al., 2014:189Wiid & Diggines,  
2013:286;). Before the independent test was calculated, Levene’s test was calculated to assess the 
quality of variance of factors (parental teaching, modelling of financial behaviour and financial beha
viour) across different groups (intact versus non-intact). After that, the independent test was used to 
examine the differences between the mean scores of two groups, namely intact and non-tact family 
structures concerning their parental financial teaching, modelling of financial behaviour and financial 
behaviour (Tredoux & Durrheim, 2002:148). Cohen’s d was used to calculate the effect size of the mean 
difference between parental financial teaching, modelling of financial behaviour, and financial behaviour. 
Effect size is intended to provide the magnitude of the differences between the mean scores (Gravetter & 
Wallnau, 2011:231). Cohen’s d = 0.2 is considered a small effect, while Cohen’s d = 0.5 is a medium effect, 
and Cohen’s d = 0.8 is considered a large effect (Gravetter & Wallnau 2011: 232). Lastly, the mediation 
was tested using the Kenny approach. For perfect mediation, the statistically significant relationship 
between the independent and dependent variables will disappear when the mediating variable is added 
to the regression equation. Alternatively, in the case of partial mediation, the statistically significant 
relationship between the independent and dependent variable will still exist, but the relationship will be 
weaker when the mediating variable is added to the equation (Baron & Kenny 1986:1177).

6. Empirical Results
A total of 360 questionnaires were used for data analysis. This means a response rate of 79.82% 
was achieved. All questionnaire data were captured on a Microsoft Excel spreadsheet and were 
then analysed using Statistica version 14.

6.1. Family structure
Section A of the questionnaire asked respondents about their family structures. Table 1 shows the 
responses of the respondents.

Table 1 shows that most respondents indicated that they belong to an intact family structure 
(66.11%), while 33.89% indicated that they belong to a non-intact family structure.

6.2. Validity and reliability results
Table 2 shows the EFA and Cronbach’s Alpha results for financial socialisation techniques.
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Table 2 shows that factor 1 had five items loaded onto it. The five items (B12, B6, B20, B13 and 
B1) were intended to measure parental financial teaching. From the five items, B12 had the 
highest loading, and B1 had the lowest loading score. Factor 1 is named parental financial 

Table 1. Results of Family Structure
Family structure Frequency Percentages
Intact family structure 238 66.11

Non-intact family structure 122 33.89

Totals 360 100%

Source: Primary data 

Table 2. Validity and reliability results of financial socialisation techniques
Factor 1: Parental 
Financial teaching Cronbach’s Alpha (CA): 0.839

Statements Factor loading Items – correlation CA after deletion
While I was growing up 
my parents taught me 
about savings. (B12)

−0.851 0.733 0.781

While I was growing up 
my parents taught me 
how to manage my 
money. (B6)

−0.818 0.690 0.792

While I was growing up 
my parents taught 
taught me about 
budgeting. (B20)

−0.806 0.671 0.798

While I was growing up 
my parents taught 
taught me about 
budgeting taught me 
how to be a smart 
shopper. (B13)

−0.766 0.615 0.813

While I was growing up 
my parents taught me 
about credit. (B1)

−0.668984 0.518 0.843

Factor 2: Modeling of 
Financial behaviour

Cronbach’s Alpha (CA): 0.771

Statements Factor loading Items – correlation CA after deletion
While I was growing up 
my parents saved money 
each month for the 
future. (B23)

0.811 0.681 0.680

While I was growing up 
my parents invested for 
long-term financial goals 
regularly. (B22)

0.752 0.631 0.701

While I was growing up 
my parents spend within 
their budget. (B18)

0.687 0.499 0.747

While I was growing up 
my parents paid credit 
card balances in full each 
month. (B19)

0.577 0.484 0.753

While I was growing up 
my parents tracked their 
expenses monthly. (B10)

0.527 0.439 0.766

Source: Primary data 
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teaching and had a Cronbach’s alpha of 0.838572. This result means that factor 1 is valid and 
reliable. Table 2 also shows that factor 2 had five items loaded onto it. The five items (B23, B22, 
B18, B19 & B10) were intended to measure modelling of financial behaviour. From the five items, 
B23 had the highest loading, and B10 had the lowest loading score. Factor 2 is named modelling of 
financial behaviour and had a Cronbach’s alpha of 0.771336. This result means that factor 2 is 
valid and reliable. Table 3 shows the EFA and Cronbach’s Alpha results for financial behaviour

Table 3 shows that factor 3 had seven items loaded onto it. The six items (D6, D7, D17, D1, D13 & 
D9) measured financial behaviour. Of the six items, D6 had the highest loading, and D14 had the 
lowest loading score. Factor 3 is named financial behaviour and had a Cronbach’s alpha of 0.875. 
This result means that factor 3 is valid and reliable.

6.3. Regression analysis results
Table 4 shows the regression analysis results for the study’s independent and dependent variables.

Table 4 shows a significant positive relationship (b × 0.271; p = 0.000) between family structure 
and parental financial teaching. This result means that students raised in intact family structures 
are more likely to report a higher level of parental financial teaching than those raised in a non- 
intact family structure. It also shows a significant positive relationship (b × 0.287; p = 0.000) 
between intact family structure and the modelling of financial behaviour. This result meant that 
students raised in intact family structures are more likely to report a higher level of modelling of 
financial behaviour than those raised in a non-intact family structure. Lastly, there is a significant 
positive relationship (b × 0.287; p = 0.000) between intact family structure and the modelling of 
financial behaviour for children raised in a non-intact family structure than those raised in a non- 
intact family structure.

6.4. Group comparisons
An Independent t-test was calculated to determine the mean differences of family structure on 
financial socialisation techniques and financial behaviour. Table 5 provides the results for group 
comparison between intact and non-intact family structure regarding financial socialisation tech
niques and financial behaviour.

Table 5 shows a significant difference (p = 0.000) between intact (X = 3.758) and non-intact (X =  
3.257) family structure regarding parental financial teaching. This result means that those stu
dents raised in an intact family structure were more likely to agree with parental financial 

Table 3. Validity and reliability results of financial behaviour
Factor 3: Financial behaviour Cronbach’s Alpha (CA): 0.875

Statements Factor loading
Items – 

correlation
CA after 
deletion

I save money each month for the future. (D6) 0.766 0.732 0.846

I set money aside for emergencies. (D7) 0.716 0.668 0.855

I save money for long-term goals such as 
education. (D17)

0.703 0.619 0.861

I regularly set money aside for saving. (D1) 0.675 0.730 0.847

I regularly set money aside for possible 
unexpected expenses. (D13)

0.673 0.703 0.851

I keep a written or electronic record of my 
monthly expenses. (D9)

0.643 0.560 0.870

I review and evaluate my spending on a regular 
basis (D14)

0.506 0.589 0.865

Source: Primary data 
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teaching. In contrast, those students raised in a non-tact family were more neutral on parental 
financial teaching. Also, Cohen’s d (d = 0.593) shows the significant difference in parental financial 
teaching between intact and non-intact family structures is of a medium difference. There was 
a significantly different (p = 0.000) between intact (X = 3.690) and non-intact (X = 3.177) regarding 
the modelling of financial behaviour. This result means that those students raised in the intact 
family structure were more likely to agree with the modelling of financial behaviour than those 
raised in non-intact family structures. Also, Cohen’s d (d = 0.632) shows the significant difference in 
modelling financial behaviour between intact and non-intact family structures is of a medium 
difference. Lastly, there was a significant difference (p = 0.002) between intact (X = 3.173) and non- 
intact (X = 2.875) family structure regarding financial behaviour. This result meant that those 
students raised intact families are more likely to be neutral on financial behaviour, while those 
raised in non-intact families tend to disagree with financial behaviour. Cohen’s d (d = 0.340) shows 
the significant difference in financial behaviour between intact and non-intact family structures is 
a small difference.

6.5. Mediation results
Table 6 shows the mediation results of financial socialisation techniques on family structure and 
financial behaviour.

Table 6 shows that financial socialisation techniques, such as parental financial teaching (b × 0.269; 
p = 0.000) and modelling of financial behaviour (b × 0.194; p = 0.001), significantly influence financial 
behaviour. Also, when financial socialisation techniques is added as independent variables in the 
regression analysis, family structure (b × 0.03; p = 0.544) stops having a significant relationship with 
financial behaviour. This result means that financial socialisation techniques (parental financial 
teaching and modelling of financial behaviour) fully mediate the influence of family structure on 
financial behaviour. Table 7 provides a summary of the statistical results of the study.

Table 6 shows that all the hypotheses (H1, H2 and H3) were accepted.

7. Discussion of Results
The results of the study show that financial socialisation techniques and behaviour differ based on 
the student’s family structure in the Eastern Cape. Students raised in intact family structures tend 
to have higher financial socialisation techniques and financial behaviour levels than students 
raised in non-intact families. This result means that students, because of different family struc
tures, are exposed to different levels of financial socialisation and therefore have different financial 
outcomes. A study by Flouri (2000) agrees that family structure moderates the relationship 
between parental involvement and financial behaviour. This means parental involvement and 

Table 5. Group comparisons
ANOVA tests Cohen’s d Levene test

Dependent 
variables

Means

t-value p-value d f-value p-value
Intact 
family

Non-intact 
family

Parental 
financial 
teaching

3.758 3.257 5.322 0.000* 0.593 0.001 0.922

Modelling of 
financial 
behaviour

3.690 3.177 5.676 0.000* 0.632 0.372 0.542

Financial 
behaviour

3.173 2.875 3.054 0.002* 0.340 0.029 0.865

Source: Primary data 
Bold* = p<0.05 (statistically significant) 
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financial behaviour are weaker for children raised in non-intact families than for intact families 
(Flouri, 2000). In addition, the study’s results support the family structure model that family 
structure influences the students’ financial outcomes, such as financial behaviour (Rindfleisch 
et al., 1997). However, the family structure model and financial socialisation indicate that relevant 
factors mediate the outcomes of students. From the perspective of financial socialisation, family 
variables (family structures) and financial outcomes are mediated by financial socialisation tech
niques (Gudmunson & Danes, 2011:648). The study’s results provide empirical support that the 
financial socialisation techniques mediated the influence of family structure on financial beha
viour. Financial socialisation techniques fully mediate the influence of family structure on financial 
behaviour.

8. Recommendations
Financial educators should not ignore the students’ family variables, such as family structure, 
when attempting to improve students’ financial behaviour. The results show that students from 
non-intact families versus intact families need more financial education to improve their financial 
behaviour. Thus, the one fits all financial education does not work for all students (Van 
Campenhout, 2015:202). However, developing a separate financial education programme that 
targets intact and non-intact families is ideal. Also, to improve students’ financial behaviour, 
financial educators should encourage the participation of parents in financial education workshops 
(Van Campenhout, 2015:208). This is because financial socialisation techniques used by parents 
play an important role in improving students’ financial behaviour (Antoni et al., 2019:82). Parents 
play a crucial part in improving students’ financial behaviour (Shim et al., 2015:36–37).

Parental financial teaching is one way of improving students’ financial behaviour. This is impor
tant because parental financial teaching has been found to improve students’ financial behaviour. 
Therefore, parents need to transfer high levels of financial knowledge to their children. However, 

Table 6. Regression results
Dependent variable: Financial behaviour

Independent variable
Standardised 

Beta
Std. 

Error
Unstandardised 

Beta
Std. 

Error T-value
P- 

value
Family structure 0.031 0.051 0.058 0.095 0.607 0.544

Parental Financial 
teaching

0.269 0.058 0.272 0.059 4.641 0.000*

Modelling of financial 
behaviour

0.194 0.058 0.203 0.061 3.329 0.001*

R2= 17.53%

Bold* = p<0.05 (statistically significant) 

Table 7. Addressing the research hypotheses
Hypotheses Description Outcome
H1 Family structure has a significant 

influence and difference on 
financial socialisation techniques.

Accept

H2 Family structure has a significant 
influence and difference on 
financial behaviour.

Accept

H3 Financial socialisation techniques 
mediate the influence of family 
structure and behaviour.

Accept

Source: Own creation 
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for parents to be able to transfer high levels of financial knowledge, parents need to be educated 
on financial concepts by financial experts. Therefore, financial educators must target and arrange 
financial education workshops for intact and non-intact families.

Another way of improving students’ financial behaviour is modelling financial behaviour. To 
improve the modelling of financial behaviour, a financial educator should teach parents about 
financial practices such as saving money and paying bills on time. These financial practices need to 
be demonstrated by parents in a way that students can observe and learn financial from them. 
Students and parents need to be encouraged to learn from each other.

It is important to note that these results and recommendations are limited to students in the 
Eastern Cape. However, since the study’s sample is a representation of one university, more 
universities will have to be included in the sample to be able to generalise the results of this 
study to the population in the Eastern Cape. More financial socialisation techniques need to be 
included in future studies to see whether all financial socialisation techniques mediate the influ
ence of family structure on financial behaviour.

Notwithstanding the study’s limitations, this study contributes to the literature by providing 
empirical data on the role of family structure on financial socialisation and behaviour. This study 
shows the importance of including family variables as predictor variables of financial outcomes of 
students but also the role of financial socialisation techniques on financial outcomes. In conclu
sion, this study shows the important role of family structure and financial socialisation in personal 
finance research.
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