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Abstract

The research goal - to analyse manifestations of single cases of harassment and bullying in
students' inter-relationship and to compare them in aspects of socio-demographic variables.
623 students studying at Lithuanian higher education institutions were questioned. We
determined a dependence of harassment and bullying on respondents' age: they were
experienced more often by 18-30 year-old students, whereas older students' complaints
were less. Older students more often requested for active policy of higher education
institutions in preventing negative relations. Women showed more initiative in seeking for
help, unlike men, experience of negative relations of which was higher in the past.
Harassment and bullying were more experienced by the students studying at higher
education colleges, unlike those studying at universities. The research results are significant
in striving for better perception of impact of harassment and bullying at higher education
institutions on demographic variables and negative inter-personal relationship experienced
at school age. This knowledge is necessary for higher education institutions preparing and
developing a prevention of harassment and bullying.

Keywords: harassment, bullying, demographic variables, higher education colleges,
universities, students.
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Introduction

Higher education institutions constantly face challenges of diversity management. Studying
at higher education institution is selected by students of very different age, different inter-
personal relationship, working, learning and other experience, representatives of different
ethnic or social groups. That means that the obtained experience and knowledge might
determine very different reactions to harassment and bullying and decisions taken, which
has to be taken into account by higher education institutions' administrations in striving to
ensure safe environment of studies. Students' safety is an important part of higher education
institution's policy, which affects not only students' psychological well-being. Bullying is a
strong source of stress (Hoel, Zapf and Cooper, 2002) and very negatively affects victim's
physical and mental health, it is related to induced depression, anxiety, low self-esteem,
loneliness and hopelessness, which might lead to suicide attempts (Hong, Kral and
Sterzing, 2014). Harassment and bullying also negatively affect study process, and
influence a decision to choose one or another university, taking into account public
responses - it is determined that selections of future students depend on how an education
institution guaranties safety (Shelley et al., 2017).

Over the last decades there were performed quite a few harassment and bullying studies at
work place, i.e. between students and lecturers (e.g., DeSouza, 2010) or between higher
education institutions' staff (e.g., Kang and Sidhu, 2015), however, some negative aspects
of students' inter-relationship remain as if in a particular grey zone, and perpetrators not
always remain identified and punished (Vidu et al., 2014; Valls et al., 2016). Conclusions
of some researches on harassment and bullying performed in different cultures highlight
that, in striving to ensure students' well-being, prevention policy of education institutions is
important in tackling the problems related to bullying, assessing both direct interpersonal
relationship and tendencies of rapid spread of bullying in cyberspace (DeSouza and
Ribeiro, 2005; Valls et al., 2016; Betts et al., 2016; Myers and Cowie, 2017; etc.). Its
importance grows when it's set that persons belonging to more than one disadvantaged
groups more often suffer from assaults (Andersson et al., 2017), and some continuity exists,
because bullying in childhood is related to aggressive behaviour when the person is an adult
already (Sansone, Leung and Wiederman, 2012).

All that indicates both impact of student’s experience and wide and sophisticated reasons'
spectrum related to individual demographic and social characteristics of a victim, which are
important to be considered by the managers of higher education institutions who organize a
policy directed against harassment and bullying. It is also very important to assess students'
previous bullying experience and differences of the persons choosing different institutions
that is colleges and universities.

The research goal is to analyse manifestations of single cases of harassment and bullying in
students' inter-relationship and to compare them in aspects of socio-demographic variables.

1. Review of the scientific literature

Modern society expects that the graduate of higher education will become its full-fledged
member - creative, communicating and cooperating as well as able to tackle efficiently life
problems. Young people also expect that higher education studies will affect their future
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and successful career. In striving for these goals, a safe learning environment in higher
education also becomes an important component (Chekwa, Thomas Jr. and Jones, 2013),
where importance of good socio-psychological climate is highlighted in addition to the
physical one (Hagenauer and Volet, 2014). Unfortunately, the researches, although stating
endeavour of higher education institutions to create an environment favourable to
education, also reveal manifestations of various forms of aggression inside it (Aleid, 2016),
where bullying is distinguished as the most dominating aggression form (Piotrowski and
King, 2016).

Bullying is a multifaceted phenomenon, spread in a society widely enough. At the same
time, it is also a very personal experience of each person (Merildinen, Puhakka and
Sinkkonen, 2015). Such amplitude of the phenomenon also determines its conceptions'
diversity that is related to both the research context and the use of the concepts in different
cultures and languages. First, bullying can be understood as a repeated form of aggressive
behaviour - systematic abuse of power. However, to describe the concept of bullying, the
most often used concept is a wider one, explaining that it is “unwanted aggressive
behaviour” that “inflicts harm or distress,” and is “repeated multiple times or is highly
likely to be repeated” in the context of an “observed or perceived power differential”
(Patchin and Hinkduja, 2015).

To better understand and research this phenomenon, it is divided into different types and
analysed in different contexts. And though bullying can occur in different social settings
all around world - school, home, workplace, army, prison or other places (Monks et al.,
2009), here it is manifests into both direct and indirect modes. During direct bullying, the
victims are being openly threatened, nicknamed, harassed, attacked, beaten, kicked.
Meanwhile, indirect bullying is when manipulation of social relationships occurs on
purpose to hurt. Also bullying, considering its commonest forms, is divided into physical,
verbal, relational or social and cyber. The most common bullying forms, usually ascribed to
direct bullying, are physical and verbal bullying. During physical bullying, the bullies use
force to cause physical harm to victims. Meanwhile, verbal bullying, as one of the most
common forms of bullying, includes acts such as hurtful name-calling, persistent teasing,
gossip, and racist or sexual remarks. During such bullying, there are rumours, backbiting
spread on purpose to harm (Shaw et al., 2013). Meanwhile, cyber bullying is supposed as
one of the most pernicious and contemporary. It is a form of bullying when intentional and
repeating damage to person is done through computers, cell phones and other electronic
devices (Patchin and Hinduja, 2015).

However, analysing manifestation of these modes and forms of bullying, different
peculiarities of their manifestations were determined as well. Direct bullying is common in
young children. When a child grows, direct physical bullying gradually changes into verbal,
which gradually, when the child takes social understanding, turn into indirect and remains
dominant. In dominance of ways and forms of bullying, gender differences are significant
as well. Masculine gender is the gender that more often participates in direct and especially
direct physical bullying, meanwhile, girls are more implementing indirect or direct verbal
bullying (Smith, 2016; Jormanainen et al., 2014; Nishina, Juvonen and Witkow, 2005; etc.).

Since it is recognized that bullying is an extremely negative behaviour, their consequences
are painful and determine subsequent emotional and physical state and behaviour of the
persons participating. The researches analysing the relation between bullying
manifestations and participating persons determined that both victims or bullies, and
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bystanders become at risk for negative future outcomes. Manifestations of bad mental or
physical health could be determined by both the level of involvement into bullying and the
role taken. Victims of bullying most often suffer from depression, anxiety, suicidal
thoughts, apathy, lack of personal satisfaction, feelings of sadness, unhappiness, loneliness
or self-esteem, they more often face sleeping difficulties and nervousness. Meanwhile,
being a bully can be related to highest use of tobacco, alcohol and drugs in future,
criminality (Blood and Blood, 2016; Seixas, Coelho and Nicholas-Fischer, 2013; Monks et
al., 2009; etc.).

Analysing bullying and its prevalence in various social contexts, most researches state that
involvement in bullying is mainly suffered by children and teenagers. Such understanding
determines the abundance of the researches preformed in the environment of primary and
secondary schools (Patton et al., 2017). However, recently, with emphasis that bullying
does not disappear with humans’ age, there is more and more interest in bullying existence
in higher education, by recognizing it as a sensitive and still unsolved problem (Kyriacou,
Mylonakou-Keke and Stephens, 2016). In this context, though recognizing the lack of
researches (Lund and Ross, 2016), bullying is examined by analysing both the relationship
between lecturers and students, and employees' relationship, and analysing the relationship
between students (Marraccini, Weyandt and Rossi, 2015; Perry and Blincoe, 2015;
Sinkkonen, Puhakka and Merildinen, 2014; Serinkan et al., 2013; etc.). These researches
can be performed by using different measures, such as questionnaires, interviews, diaries,
observations that rely on different informants (Van Noorden et al., 2015). However, while
analysing bullying and its prevalence in higher education, self-report assessment is applied
most often, which helps to determine various bullying and victimization experiences.
Manifestation of bullying and harassment in relationship is determined from descriptions of
students' verbal and non-verbal communication, academic abuse (Palaz, 2013, Celik and
Bayraktar, 2004), behaviour of persons suffering from bullying and harassment (Cooper et
al., 2011) or damage suffered (Pickel and Gentry, 2017). The researches often analyse
persons' experience in childhood or at other education institutions (Holt et al., 2014; Adams
and Lawrence, 2011; Pontzer, 2010). The results of these researches are interpreted with
reference to both various cultural or socio-economic factors, education policies or
implemented intervention programmes, and various socio-demographic characteristics of
the researched persons (Porhola et al., 2016; Merildinen, Puhakka and Sinkkonen, 2015).
Age, gender, ethnic origin, study course also might become significant factors in
explanation of quantitative manifestations of bullying and harassment in the context of
higher education (Goodboy, Martin and Goldman, 2016; Pontzer, 2010).

The results of the researches that indicate existence of the phenomenon in higher education,
often point out not only various negative psychosocial outcomes to participants of bullying
process. Alongside the phenomena such as use of alcohol or drugs, suicidal ideation, panic
attacks, stress and others (Birks et al., 2018; Cao, Wei and Cai, 2017; Jantzer and Cashel,
2017; Rospenda et al., 2014; etc.) a decision of the students who suffered bullying to leave
higher education institution is also pointed out (Cornell et al., 2013). In striving to avoid
various negative consequences and ensure students' well-being, it is important not only to
declare such negative behaviour, but also to look for efficient ways of solving the problem.
To this end, institutions of higher education increasingly provide various prevention or
intervention programs, which are directed towards reduction of aggressiveness in higher
education. Unfortunately, a considerable number of such programmes or single measures
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are based on presumptions based on the researches performed in the context of secondary
or primary education (Glass and Fireman, 2016). One of the reasons is a lack of the
researches performed in the context of higher education.

2.Research methodology

The research instrument - questionnaire Bullying and Single Cases of Harassment in
Higher Education Institutions (B-SCH-St) which consists of 10 dimensions covering 42
items: communication (4 items, covering the character of student’s inter-communication in
higher education institution: harassing, ignoring, threatening, etc.), personal reputation (4
items, covering critics of personal features, values, etc.), student’s reputation (4 items,
covering the person’s reputation of a student by hiding important information, criticizing
performed work, etc.), experienced harm (5 items, covering worsening health, worsening
work results, stolen ideas and works, etc.), experiences at school (4 items that aim at
determining current students’ experiences brought from school in the aspect of pupil’s
destructive inter-relationship), reaction and behaviour (7 items, describing students’
personal reaction and behaviour regarding students’ destructive inter-relationship), possible
and existing intervention measures in higher education institution (8 items revealing
students’ opinion what measures would help to avoid abusive inter-relation among students
and 1 question, aimed at students’ proposals what could be done so that such abusive
relationship would be avoided at the institution of higher education) and 2 questions,
directly related to the topic being analysed (action of persons who were appealed for help
and single case of harassment and bullying dimensions) and 6 questions related to
information about the student. Internal consistency (Cronbach’s Coefficient Alpha) for all
dimensions satisfy the major validity conditions raised for questionnaires because the
lowest value is 0.69, the highest - 0.88 (Vveinhardt et al, 2017; Vveinhardt et al., in press).

During the research 623 students from two types of Lithuanian higher education institutions
(9 universities and 9 higher education colleges) were questioned. Among respondents was
67.6 percent women (N=421) and 32.4 percent men (N=202), 33.1 percent was from higher
education colleges and 66.9 percents from universities. The greater part of the respondents
indicated that they are 21-25 year old (N=332). Others social demographic characteristics of
the persons under research together with the research results are presented in Tables no. 1-3.

The data collection procedure was realized in the months September-November of the year
2017 in Lithuanian higher education institutions. The autors were responsible for the data
collection and participation was entirely voluntary, confidential and anonymous.

Statistical analysis of the research data was carried out using SPSS (Statistical Package of
the Social Science) version 20.0. The following parameters were calculated: chi-square
criterion, applying cross-tabs and Kruskal Wallis H criterion.

3. Research results

During the research, while sorting out whether bullying exists in inter-relationship of higher
education institutions' students, it was determined that 81.54% of respondents (N=508)
stated that they are not experiencing bullying. However, 18.46% of the persons under
research (N=115) are experiencing bullying. They are often suffered by 1.6% (N=10) of
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respondents, and 17.82% (N=105) suffer bullying, but occasionally. The research results
through seven dimensions were compared considering such criteria: students' age, gender,
higher education institution's type and study cycle.

Table no. 1: Distribution of answers of students experiencing single cases of harassment
and bullying in inter-personal relationship, in regard to age groups and dimensions

18-20 | 21-25 | 26-30 | 31-35 | 36-45
year year year year year . Kruskal-
old | old | old | old | old | Chi-square Wallis
verification H

Dimensions = = e .

N N N=47 | N=44 | N=42 results verification

158 332

results
% % % % % ) )

R.v. R.v. R.v. R.v. R.v. X p X p
Communi- | 426% | 36.7% | 41.1% | 20.5% | 21.4% | 11.234 | 0.024* - -
cation 328.22 | 314.44 | 324.07 | 260.76 | 271.86 - - 9.809 | 0.044*
Personal 335% | 32.8% | 27.3% | 255% | 21.4% | 3.695 | 0.449 - -
reputation 324.45 | 31517 | 296.97 | 290.05 | 279.92 | - - 4715 | 0318
Student's 35.4% | 34.6% | 34.0% | 23.8% | 25.0% | 3.667 | 0.453 - -
reputation | 32010 | 316.05 | 311.59 | 279.70 | 28382 | - — | 4197 | 0380
Experienced | 27.7% | 325% | 26.6% | 18.2% | 21.4% | 6.179 | 0.186 - -
harm 308.58 | 323.46 | 303.56 | 272.70 | 284.87 - - 7.147 | 0.128
Intervention 67.2% 68.4% 81.0% 74.5% 77.3% 9.722 0.044* — -
measures 292.18 | 302.24 | 368.24 | 344.26 | 366.98 - - 12.841 | 0.012*
Experience 32.9% 26.8% 34.0% 29.5% 21.4% 3.704 0.448 — —
at school 323.93 | 312.52 | 333.64 | 279.69 | 272.63 | - - 4839 | 0304
Reaction 745% | 75.0% | 72.9% | 81.0% | 76.6% | 1.739 | 0.784 - -
and
behaviour 304.98 | 310.47 | 294.22 | 335.94 | 345.31 - - 3.003 | 0557

Notes: * - statistical significance level a. = 0.05; ** - statistical significance level a = 0.01.
R.v. — average of ranks.

The number of students experiencing single cases of harassment and bullying in inter-
personal relationship, in some aspects significantly differs depending on age (5 age groups
distinguished). Verified by chi-square criterion, applying cross-tabs and Kruskal Wallis H
criterion, Table no. 2 presents the percentage of respondents' assent and ranks' averages
calculated from total sum of points. All statements were coded as negative, therefore, the
higher the value, the higher respondents' assent to distinguished statements. Accentuated
value of reliability p indicates statistically significant differences, in this case, in two
dimensions, i.e. in the dimensions ,,Communication” and ,,Intervention measures”. When
percentage or average are very similar to each other, in the sample of this research (and in a
particular dimension), then the determined difference is small and, therefore, p in such
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cases does not indicate statistically significant differences. Statistically significant p
signifies that differences would be recorded in case not only of this, but of another sample
as well.

Analysing the communication dimension, it became clear that communication in younger
age groups (18-30 years) is more complicated than in older age groups (31-35 and 36-45
years). That means, the number of negative responses recorded in the students' group of age
up to 30 years was almost double.

Respondents' responses recorded in the dimension of intervention measures indicate that
the need for such measures is more highlighted in the age groups from 26 to 45 years.
Students representing the groups of 18-20 and 21-25 years are less categorical than the
persons belonging to older age groups. In this dimension, negative-positive responses are
less significant than in the dimension "Communication".

Table no. 2: Distribution of answers of students, experiencing single cases of harassment
and bullying in inter-personal relationship, in regard to gender and dimensions

Women Man Chi-square Mann-Whitney U
verification verification
Dimensions | N =421 | N =202 results results
% %
X2 Z
R.v. R.v. p U p
. |371% |342% | 0496 | 0.481 - - -
Communication
312.77 | 31040 | - - 42198.0 | -0.179 | 0.858
Personal 31.2% | 31.4% | 0.002 | 0.967 - - -
reputation 31025 | 31565 | - - 417845 | -0.427 | 0.670
Student's 32.3% | 356% | 0.685 | 0.408 - - -
reputation 307.18 | 322.04 | - - 40493.5 | -1.153 | 0.249
harm 308.86 | 31855 | - - 41198.0 | -0.788 | 0.431
Intervention 72.4% | 63.9% | 4761 | 0.029* - - -
measures 32568 | 28349 | - - 36761.0 | -2.742 | 0.006**
Experienceat | 25:7% | 35.1% | 6.010 | 0.014* - - -
school 301.34 | 33423 | - - 380315 | -2.143 | 0.032*
Reaction and 77.9% | 67.8% | 7.339 | 0.007** - - -
behaviour 328.18 | 27828 | - - 35709.5 | -3-274 | 0.001**

Notes: * - statistical significance level o. = 0.05; ** - statistical significance level o. = 0.01.
R.v. —average of ranks.

The number of students experiencing single cases of harassment and bullying in inter-personal
relationship, in some aspects significantly differs depending on gender, i.e. statistically
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significant differences were recorded in three dimensions. Verified by chi-square criterion,
applying cross-tabs and using Mann-Whitney U test (table no. 3). The results of the dimension
,Intervention measures” indicate, that female (students) position regarding the need for
intervention measures at higher education institutions is expressed stronger than that of male
(students). The results of the dimension , Experience at school” indicate that men (students)
had more negative experience at school than women (students). That means, male students
state that they experienced more bullying at school, saw more cases of bullying, when they
kept out of the conflict in order to avoid suffering, or just paid no attention. However, in the
dimension ,,Reaction and behaviour” it is highlighted that women are more applying for help
regarding single cases of harassment and bullying in inter-relationship than men. It can be
stated that such results could be conditioned by social constructs related to behaviour (in this
case a reaction to negative behaviour) norms based on sexuality.

Table no. 3: Distribution of answers of students experiencing single cases
of harassment and bullying in inter-personal relationship, in regard to type of higher
education institution and dimensions

Higher . ) )
education | Jniver- Chi-square Mann-Whitney U
college sity verification verification
Dimensions N=206 | N=a17 results results
% %
X2 p U z p
R.v: R.v.
tion 311.01 | 31249 | - — | 427480 | -0.112 | 0.911
Persona| 27.7% 33.1% 1.886 017 _ _ _
reputation 30297 | 31646 | - — | 410915 | -1.072 | 0.284
Student's 32.0% 34.1% 0.251 | 0.616 - - _
reputation 306.82 | 31456 | - — | 418845 | -0.603 | 0.546
harm 301.16 | 317.35| - — | 407185 | -1.323 | 0.186
Intervention | 69-4% 69.8% 0.009 | 0.925 - - -
measures 311.75 | 312.12 - - 42900.0 | -0.024 | 0.981
at school 313.89 | 311.06 - - 42561.0 | -0.185 | 0.853
Regction 69.9% 77.0% 3.647 | 0.046* - - _
an
behaviour 291.84 | 321.96 - - 387985 | -1.986 | 0.047*

Notes: * - statistical significance level a. = 0.05; ** - statistical significance level a = 0.01.
R.v. — average of ranks.
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The number of students experiencing single cases of harassment and bullying in inter-
personal relationship, in one aspect (out of seven analysed) significantly differs depending
on the type of higher education institution. Verified by chi-square criterion, applying cross-
tabs and using Mann-Whitney U test (table no. 4).

Table no. 4: Distribution of answers of students experiencing single cases
of harassment and bullying in inter-personal relationship, in regard to study cycle
and dimensions

lcycle | 2cycle Chi-square Mann-Whitney U
Bachelor | Master verification verification
Dimensions N =543 N =80 results results
% %
X2 p U z p
Al V.

Communica- | 36:6% 325% | 0520 | 0.471 - - -
tion 315.54 | 287.97 - - 197975 | -1.492 | 0.136
Personal 32.6% 225% | 3.376 | 0.049* - - -
reputation 316.75 | 279.75 | — - 19140.0 | -2.092 | 0.036*
Student's 33.8% 33.3% | 0.005 | 0.941 - - —
reputation 312,55 | 308.24 - - 21419.0 | -0.240 | 0.811
Experienced | 29-5% 250% | 0.677 | 0.411 - - —
harm 31451 | 29496 | — - 20356.5 | -1.136 | 0.256
Intervention | 67-8% 825% | 7.157 | 0.007** - - -
measures 302.71 | 375.07 - - 16674.5 | -3.361 | 0.001**
Experience | 29-1% 26.3% | 0.276 | 0.599 - - -
at school 313.69 | 30056 | — - 20805.0 | -0.611 | 0.541
Regction 74.4% 76.3% | 0.126 | 0.723 - - -
an
behaviour 310.09 | 324.98 - - 20681.5 | -0.698 | 0.485

Notes: * - statistical significance level oo = 0.05; ** - statistical significance level o. = 0.01.
R.v. —average of ranks.

In the dimension "Reaction and behaviour”, statistically significant differences between
university and non-university students are recorded. Thought insignificantly, university
students react stronger to the situation than college students (i.e. inform the responsible
persons or just the persons working at higher education institution and not related to the
course/group directly; tell course/group fellows to whom they are in good relationship, also
to friends outside the higher education institution and family members).
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4, Discussion

This study investigated Lithuanian universities and colleges students’ involvement into
traditional forms of bullying. The results of the performed research determined that 18.5 %
of the persons under research (N=115) experience bullying, i.e., negative actions of study
fellows, which continue not less than 6 months and at least once a week. These
data coincide with the results of other, though quite rare, researches indicating the existence
of the phenomenon in higher education. However, prevalence rates of harassment and
bullying fluctuate in various researches. Such fluctuations might be determined by a
number of factors, including what definition is used or what repeatability is considered as
bullying already (Smith, 2016). Different data might be determined by both the used
research methodoloay, and socio-cultural or economic environment of the researched set
(Sanchez et al., 2016). The research of Porhola et al. (2016), which analysed a prevalence
of bullying in higher education of different countries, could be mentioned as example. This
research revealed quite different number of students who suffered bullying from their
fellow students, which fluctuates from 2% in Estonian higher education to 25% in higher
education of Argentina. Peer bullying was also determined in higher education institutions
of other countries - they are suffered by 5%-7% of Finnish students (Sinkkonen, Puhakka
and Merildinen, 2014), about 15% of Chinese students (Cao, Wei and Cai, 2017).
Researches performed in USA also point out this phenomenon, however, the number of
students suffering bullying fluctuates from 11% (Porhola et al., 2016) to 27 % (Perry and
Blincoe, 2015), depending on the research. The research performed in Turkey, Pamukkale
University, also indicates that students suffer bullying and harassment and that is pointed
out by 25.4% of the researched students (Serinkan et al., 2013). Even greater number of
persons under research from southeast of Spain college - 62.2 % - indicate that they faced
the phenomenon (Sanchez et al., 2017).

In this research, prevalence of single cases of harassment and bullying in inter-relationship
was analysed with reference to the dimensions distinguished by Vveinhardt (2017):
communication, personal reputation, student's reputation, experienced harm, intervention
measures, experience at school and reaction and behaviour in groups. The results obtained
were compared in aspects of students' age, gender and study cycle.

While discussing manifestations of harassment and bullying in higher education, attention
often is paid to students' previous experience of participation in bullying process. Usually it is
related to understanding that bullying does not disappear with age, i.e. with reference to Social
Learning Theory, the person might repeat negative behaviour that was rewarded previously
(Curwen, McNichol and Sharpe, 2011). It is also influenced by knowledge that those, who are
with histories of bullying, have big difficulties to adapt to the environment of higher education
institution (Holt et al., 2014), and there exists high enough prevalence of traditional bullying
and harassment at schools that sometimes reaches 89.6% (Modecki et al., 2014).

This research revealed that male, students of higher education institutions, are the ones
having higher neaative experience related to bullying and harassment at secondary school.
That means, male students stated that they suffered more bullying at school, saw more
cases of bullying, when they kept out of the conflict in order to avoid suffering, or just paid
no attention. However, comparison of such results with the results of other authors is
complicated because the researches point out discrepant results. Though many researchers
state that boys of different age should be considered as being at risk for involvement in
bullying both as bullies, and as victims (Smith, 2016; Jormanainen et al., 2014; lossi Silva
et al., 2013; etc.), other researches tend to distinguish girls as the ones more often suffering
from bullying (Malecki et al., 2015; Schneider et al., 2012).
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In this research, male students, though they had more negative experience at school, were
not the ones who suffered bullying and harassment at higher education institution
statistically more often than women. The research also revealed that women also are not
the persons under research who indicate facing bullying more often than men. Other
researches performed in higher education institutions demonstrate discrepant results. The
research of Pontzer (2010) determined that it is men who could be distinguished as a gender
that more often participates in traditional bullying and harassment both as bully, and victim
of bullies. However, other researches do not determine relationship between students'
gender and being a victim of traditional bullying (Wensley and Campbell, 2012), or
determine significantly higher numbers of female students at higher education institutions
who suffered bullying (Merildinen, Puhakka and Sinkkonen, 2015). Although, in the latter
case, a reliable difference in aspect of gender is not determined as well. In this context,
such results also could be explained by composition of the researched sample, where
usually women are dominating (Sinkkonen et al., 2014; Goodboy, Martin and Goldman,
2016). Also, there are the ones believing that, while analysing bullying, differences of
genders disappear after reaching the age of young adult (Glass and Fireman, 2016).

Thus, in the environment of higher education institution, distinguishing of gender as
involvement into bullying and harassment risk factor remains debatable for a while, and
that supposes the necessity for further researches. Also, not only previous experience
should be taken into account, but proportions of genders in higher education should be
assessed as well.

While analysing responses of students experiencing bullying and harassment in inter-
relationship considering age groups and dimensions, it was determined that younger
respondents in comparison to older ones point out that they more often face difficulties in
communication — they are more often being sneered, threatened, ignored in inter-
relationship. The research of Pontzer (2010) also points out higher involvement of younger
students as victims into the bullying process, which also determined a relation of such
victims' number with being a bullying victim in childhood. Significantly higher
participation of younger students in bullying and harassment could be related to their
transition from secondary school to higher education institution, since other researches also
point out that some bullying peaks are determined at the stages of school transition, namely
(Wang et al., 2016). Transition to higher education institution often raises high
requirements for formation of new social connections. Some are trying to establish
themselves in the new social hierarchy or to maintain social status they had at school
(Rospenda et al., 2013), and others, especially those who suffered school bullying and had
difficulty in peer relationships, are likely to demonstrate weaker peer relationships and
more difficult development of any relationship (Holt et al., 2014).

It also could be stated that a considerable number of younger students who faced
difficulties in relationship could be the ones who felt the lack of familial social support
during the initial adjustment to the higher school. And, according to the researches, such
support might protect previously bullied first-year students from various consequences of
negative inter-relationship (Reid et al., 2016). Differences in age aspect could also be
explained by analysing a learning environment of higher education institution, which could
be named as non-compulsory learning environment. It is stated that namely such
environment, contrary than hierarchical nature of many schools, often creates no conditions
to stimulate bullying (Coleyshaw, 2010). And the older the students, which is most often
related to their transition both to higher course and higher study cycle, the better they are
able to use this environment in striving for learning goals and adapting it to personal needs.
Including the attempt to avoid bullying and harassment.
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However, younger students, though suffering difficulties in communication, compared to
the older (26-year-old and older) ones less emphasize the need for intervention measures
that eliminate bullying and harassment or reduce their impact. It is also confirmed by data
analysis according to study cycles - the need for intervention measures is more emphasized
by master students who are likely older than bachelor students.

Quite weak need for intervention measures at higher education institution can be related to
failures in their adapting in a school environment. Most programmes of bullying prevention
preformed at the extent of Lithuania first of all are oriented only towards schools that
perform primary and basic education programmes. Second, programmes are often selected
that are not originally created, but simply adapted (Prakapas and Liubeckaité, 2013).
However, efficiency of application of bullying prevention programmes, created and
successfully working in other countries, might be debatable in another context and other
social environment (Olweus and Limber, 2010). Most likely, one of the consequences is
the fact that education services provided in Lithuania are not always targeted towards
pupil's well-being and do not fully ensure emotional, social and physical security
(Trakselys and MartiSauskiené, 2016). It is also confirmed by data of different researches
performed in Lithuania - about 40% of teenagers are stating that they are not receiving a
required teacher's emotional support (Petrulyté and Guogiené, 2017), teenagers also do not
believe that in case of assault they will get help, and something will be changed
(Gumuliauskiené, Juodaityté and Malinauskiené, 2010). Still, a considerable number of
teacher’s state that they feel a lack of abilities allowing to tackle cases of peer bullying at
school (Klanien¢, Smitiené and Vaitelyté, 2016).

Unfortunately, such young person's experience acquired at school forms a certain system of
beliefs and provisions. However, it is likely that non-compulsory learning environment and
system of comprehensive support to students, which is developed in higher education
institutions recently, and which help fulfilling student's emotional, academical and social
needs and create presumptions to ensure student's personal well-being and study success
(Sajiené and Tamuliené, 2012) gradually change students' beliefs regarding the need for
intervention measures as well.

Analysing data of the dimension "Intervention measures™ in aspect of gender, it was
revealed that the position of women regarding the need of intervention measures at higher
education institutions is expressed stronger than that of male students. Women also more
often and more emotionally react to bullying, more often apply for help than men. In this
regard, the results of the performed research correspond to those of Merildinen, Puhakka
and Sinkkonen (2015), who, by analysing students‘ suggestions for eliminating bullying
pointed out that women are more supportive in striving to understand and help to those who
experienced assaulting behaviour. Women, as the ones who more often take the role of
defenders, are distinguished by others as well (Smith, 2016), and school researches (Hunter
and Boyle, 2004) distinguish masculine gender namely as the one less applying to teachers
concerning bullying and seeking for help both for themselves and others.

All mentioned results of this research indicate that in Lithuanian higher education, in particular
dimensions, bullying manifests, and its prevalence may vary depending on students' gender,
age and course. These results also may help to forecast which students with reference to their
gender and age might become potential victims of bullying. By forecasting possible
manifestations of bullying, the previous experience of school bullying should also be assessed,
because ,.bullying experiences at school play an important role in students motivation to
continue their education at college* (Goodboy, Martin and Goldman, 2016, p.62). And that
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means that having assessed bullying manifestations between students comprehensively and
having selected efficient intervention measures, it would be possible to reduce students'
decision to leave higher education institution and to create a study environment as favourable
as possible, that would ensure the well-being of all studying persons.

Conclusions

The research results indicate dynamics of students' groups internal and inter-group
relationship with respect to age as one of the key factors in case of single cases of
harassment and bullying. In this case, there is important a provision of older respondents by
perceiving the need to manage negative aspects of inter-relationship by using intervention
measures. Also, higher trust in external measures of relationship management is typical to
women, whereas men, who had higher experience of negative relationships at school, are
more tended to tackle them on their own. This makes a basis to state that the sexuality
factor determines the fact that part of the conflicts don't reach public institutional level and
remain hidden. There also exists a dependence between reports on single cases of
harassment and bullying and the level of education provided by higher education
institution, as well as cycles of studies. Students of universities and older students of second
cycles of universities (masters) tend to report more on the destructive behaviour of
colleagues, more efficiently tackle arising problems of inter-relationship on the basis of
external help of third persons. Lack of such preparation or competence can be related to the
fact that more often bullying cases (exclusively in the area of personal reputation) and
appealing to external help sources are in the younger and lower cycle studies students'
groups.

Research limitations and further research

Although the situation is well revealed by the research results, however, they reflect only
the reactions of students of Lithuanian higher education institutions (higher education
colleges and universities) within the limit of such criteria as age, gender, type of the higher
education institution where one’s study, study cycle. While developing the research, it
would make a sense to incorporate wider criteria that reflect the diversity of students, and
also to assess efficiency of higher education institutions' policy against harassment and
bullying. It could be performed within inter-cultural analysis between few European and
other countries.
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