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EXPLORING NEW HORIZONS AND CHALLENGES FOR SOCIAL STUDIES IN A
NEW NORMAL

The new standards and changes exist in social science studies. Covid 19, especially in Indonesia, at
the end 0f 2019, has an impact on changes in every sector of life. This change is a form of community
adaptation. Therefore, this conference aims to explore theoretical and practical developments of
the social sciences, to build academic networks while gathering academics from various research
institutes and universities.

This book provides the new standard and encourages many thoughts in theoretical and empirical
studies in the social field. The scope that can be generated in this standard includes patterns,
opportunities, and challenges in social science, learning to new standards, learning innovation, and
implementing new learning standards in Indonesia, which was adopted in the form of the Merdeka
Belajar program. The study results will fill the gaps in knowledge in the new social life and social
science. Therefore, this book aims to mediate the researchers in the same field to discuss and find
solutions to current issues in the social field and build cooperation and synergy in creative ideas
to work together to create joint research.

This book will be interesting to students, scholars, and practitioners who have a deep concern
in social science. It is futuristic with a lot of practical insights for the students, faculty, and
practitioners. Since the contributors are from across the globe, it is fascinating to see the global
benchmarks.
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Preface

The International Conference on Social Sciences and Educational Issues (ICOSSEI) is a biennial
international seminar organized by the Social Science Education Study Program, Faculty of Social
Sciences, Universitas Negeri Malang. The first seminar was held in 2019 with the theme Strength-
ening the Role of Social Studies and Promoting Environmental Issues in the Disruption Era. At
this seminar, the committee presented four expert speakers in the social and environmental fields,
including, (1) Bronwyn Elizabeth Wood, Ph. D from Victoria University of Wellington from New
Zealand, (2) Kanako N. Kusanagi, Ph. D from University of Tokyo, from Japan, (3) Assoc. Prof.
Edo Han Siu Andriesse, Ph. D from Seoul National University, from South Korea, and (4) Syamsul
Bachri, Ph.D from Universitas Negeri Malang, from Indonesia.

The first seminar was successfully held with the Atlantis Press and the Reputable International
Journal, International Journal of Emerging Technologies in Learning (iJET). For information, in
this second seminar, the seminar’s major title was adjusted from the International Conference on
Social Studies and Environmental Issues to the International Conference on Social Studies and
Educational Issues based on the considerations of the leadership of the Faculty of Social Sciences
(ICOSSEI). The rational basis is that regularly in the same year, a similar seminar was held at the
Faculty of Social Sciences by the Department of Geography with one of its environmental scopes.
Therefore, since the 2™ ICOSSEI in 2021, these changes have been determined.

The second ICOSSEI seminar in 2021 refers to how new standards and changes exist in social
science studies. As we know, Covid 19, which is endemic in the world, especially Indonesia, at the
end of 2019, has an impact on changes in every sector of life. This change is a form of community
adaptation. Therefore, this activity aims to discuss theoretical and practical developments of the
Social Sciences, to build academic networks while gathering academics from various research
institutes and universities.

Theme about how this new standard will provide many thought contributions to theoretical and
empirical studies in the social field. The scope that can be generated in this new standard includes
patterns, opportunities, and challenges in social science, learning to new standards, learning inno-
vation, and implementing new learning standards in Indonesia, which was adopted in the form of
the Merdeka Belajar program. The study results will fill the gaps in knowledge in the new social
and social science fields’ new standards. Therefore, this seminar is also a place to socialize for
researchers in the same field to discuss and find solutions to current issues in the social field and
build cooperation and synergy in creative ideas to work together to create joint research.
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Gender equality in the scope of the student organization of Malang
State University in 2021

A.P. Safitri*, R. Jannah, S.D. Ulfahmi, S.F. Hikmah, S. Naiborhu & I. Idris
Malang State University, Indonesia

ABSTRACT: Gender is the characteristic difference between men and women regarding behavior,
traits, or roles that come from a social construction. This study was conducted with the aim
of knowing how big is the role of female students in giving opinions on the implementation of
important activities in the Social Sciences Education Study Program Student Association (SPSA)
Malang State University (MSU) in 2019. The methods in this study used a qualitative descriptive
approach and data collection techniques, such as through observation and open questionnaire. The
sampling technique used is purposive sampling in which five respondents were taken from female
members of the 2019 Social Sciences Education SPSA who were actively organizing in the 2021
period. The results of the study stated that this organization did not exhibit any gender inequality,
which was marked by equal rights in expressing opinions at every implementation of important
activities in Social Sciences Education SPSA MSU.

Keywords: Equality; Gender; Student organization

1 INTRODUCTION

Leadership is a word that is generally associated with individuals who act as leaders. This role links
many biological aspects, such as gender with individual abilities (Yulianti et al. 2018). This then
creates a gender gap where the position of women as leaders becomes unprofitable. The leadership
position is often considered “open” for a male. The tendency of the division of labor based on
gender indirectly reflects that men are still above women. If women want to be leaders, they must
be taller than men and have special abilities (Yulianti et al. 2018).

Women and men have the same opportunities to represent themselves in leading an organization.
This right to representation is stated in the Law Number 39 of 1999 concerning Human Rights Article
49 Paragraph 1, which states that a woman has the right to be elected and appointed in positions,
professions, and jobs in accordance with the requirements and laws and regulations.

Regulations that discredit women in terms of leadership are yet to be found (Fitriani. 2015).
However, in fact, until now this position has not met any gender target in leadership. If you
pay attention, women’s gender leaders are still not much involved in the Indonesian government.
The Indonesian ministry, from 2019 to 2024, had only five women ministers. In the position of
Indonesian legislators from 2019 to 2024, the position of women is still below 30 percent of the
DPR’s allotted seats. When detailed, the percentage of women in DPR seats for the 2019 to 2024
period is 20.5 percent or 117 people. This figure has increased from 2014, which was previously
only 97 people. However, the 30-percent quota for women’s involvement in parliament has not been
achieved. Likewise for the governor’s position, only 0.1 percent or 1 person is filled by Khofifah
Indar Parawansa who follows the governor of East Java province for the 2019-2024 period. And

*Corresponding Author
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for the position of mayor, about 6 percent of the total number of mayors in Indonesia are women
(Habibah, 2015).

It is possible, in the campus environment, especially in the Social Sciences Education student
environment, State University of Malang, where the leadership of the organization is still dominated
by men. The position of Chairperson of the Social Studies Study Program Student Association
(SPSA) for the past five years from 2016 to 2021 has always been filled by men. In filling each
division in the organization, men are also more likely to act as coordinators for each division.
Although not everything is like this, this phenomenon is reflected in almost every organization on
campus. In general, many women in organizations are identified as secretaries or treasurers, but
rarely tend to be organizational leaders. In fact, the current leadership position is not only for men,
but is also wide open for women.

This is clearly seen in the ideology of our country, which is included in the values of the 5th
precept of Pancasila that puts forward “social justice for all Indonesian people.” Judging from the
mandate of the Sth precept, it is clear that this state ideology means that rights and obligations
are not only owned by certain groups but are also owned by every component of the society.
One of the topics that can be learned from Indonesia’s national ideology is the concept of gender
equality.

Mosser (1989) argues that gender is the difference between women and men who prioritize their
respective behavior, status, expectations, and roles according to the prevailing social structure.
Gender roles arise as a result of differences in society’s views about men and women who think,
act, and feel. That is, in social life, humans are not only seen from their biological differences but
also from their roles as men and women, where these roles are determined by society, which is
colored by the culture, norms, and values that apply in that society. Thus, it can be concluded that
the status and roles of men and women when viewed from a gender perspective can change from
one society to another, and from one time to another.

2 METHODS

This study uses a qualitative descriptive method, namely research that aims to describe various
existing phenomena, both engineered and natural by paying attention to characteristics, relation-
ships, and quality (Sukmadinata, 2017). This study uses triangulation of data sources as validity
obtained through observation and open questionnaires to female members of SPSA Social Studies
Education, State University of Malang. The sampling technique used is purposive sampling in
which five respondents were taken from female members of the 2019 Social Science Education
HMPS who are actively organizing in the 2021 period.

3 RESULTS AND DISCUSSION

A research was conducted by Fibrianto (2016) on Gender Equality in the Scope of Student Orga-
nizations at Sebelas Maret University Surakarta in 2016. The results of this research show that
women’s leadership in student organizations at UNS is still minimal. This is marked by the domi-
nance of men who become leaders in every student organization. The position of women was mostly
found in the positions of treasurer and secretary. This proves that there is still no implementation
of gender equality and gender mainstreaming in the campus environment.

The results of research conducted by Putri and Fatmariza (2020) on Women and Leadership in
Padang State University Student Organizations showed that the percentage of female leadership
in student organizations at UNP was 5.88 percent in the 2015-2020 period. The reason for low
leadership of women in UNP student organizations is the lack of knowledge about leadership (65%),
the stereotype of women being less good at making decisions (62%), not being confident (47%),
unsure of being able to fulfill their responsibilities as leaders (44%), patriarchal culture (59%), less
able to discipline adult men (54%), and lack of relation in voting (50%).



The Malang State University (MSU) is one of the favorite State Universities (SU) in Malang City.
As a university in general, MSU has a student organization that operates independently. This stu-
dent organization is intended as a vehicle and means of self-development for students to broaden
their horizons and improve their intelligence and personality integrity. According to Munir and
Wahyu Divine (2006: 117), an organization is the whole process of grouping people, tools, tasks,
responsibilities, and authorities to form an organization that can be moved as a unit to achieve
a goal.

Based on the Regulation of the Chancellor of the State University of Malang Number
13/KEP/UN32/KM/2012, in 2012, the student organization structure consisted of Student Gov-
ernment Organizations and Student Non-Government Organizations. The Student Government
Organization covers three levels, namely (1) university level (University Legislative Institution and
University Executive Institute); (2) faculty level (Faculty Legislative Body and Faculty Executive
Board); and (3) departmental level or Student Association. Meanwhile, Student Non-Government
Organizations comprise three levels, namely (1) Student Activity Unit (SAU); (2) Faculty Stu-
dent Council (FSC) as a legislative body; and (3) Student Executive Board (SEB), Department
Student Association (DSA), and Study Program Student Association (SPSA) as the executive
body.

The Faculty of Social Sciences (FSS) State University of Malang (SUM) consists of one FSC
as a legislative body organization at the faculty level and one SEB as an executive body at the
faculty level. For the departmental level, because the Faculty of Social Sciences consists of five
departments and each department has one set, then based on field findings, the number of sets in
FSS SUM is five sets. In other words, there are seven organizations as legislative and executive
institutions that operate at the faculty level in FSS SUM.

In one of the organizations in FSS, namely the Social Science Education Study Program Student
Association or better known as the Social Sciences Education SPSA, it was found that in the
organizational structure those who served as General Chair or as organizational leaders were men.
Meanwhile, the role of women lies in the positions of deputy general chairman, general secretary,
and general treasurer. The position of head of the division or the head of the field in the organization
is also held by men. The role of women is still minimal in holding positions in Social Sciences
Education SPSA.

From a gender equality perspective, this still does not meet the requirements. There are sev-
eral assumptions from some members who are members of the organization that the figure of a
leader is preferred to be held by a man. However, this is not a problem for female members who
take part in Social Sciences Education SPSA. They assume that even though it seems unfair in
carrying out activities or conveying their aspirations and opinions, gender equality in opinion is
found.

4 CONCLUSION

The Malang State University (MSU) is one of the favorite State Universities (SU) in Malang
City. As per the regulation by the Chancellor of the State University of Malang Number
13/KEP/UN32/KM/2012, in 2012, the student organization structure consisted of Student Govern-
ment Organizations and Student Non-Government Organizations. Both these organizations were
found to have three layers of structure. In one of the organizations in the Faculty of Social Sciences,
namely the Student Association of the Social Sciences Education Study Program or better known as
the Social Sciences Education SPSA, it was found that in the organizational structure the position
of General Chair or as organizational leaders was held by men. While the role of women lies in the
position of vice chairman, general secretary, and general treasurer. The position of the head of the
division or the head of the field in the organization was also held by men. The role of women is
still minimal in holding positions in Social Sciences Education SPSA.
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ABSTRACT: The history of Indonesia is considered as an uncomfortable and boring subject
because it is full of material, abstractive, and conventional learning methods. As a result, the
students only understand the material at a recitation level and have not understood the meaning
obtained from learning to be applied in daily life. Therefore, students exhibit symbolic violence
and hence the teacher is required to create new methods as preventive efforts that make learning
comfortable and joyful. The aim of this research is to upgrade the teacher’s learning method to
make students more easily understand the Indonesian history. This research was done and made
use of XI Marketing 1 Class as the main sample. Data validation was carried out using data
source triangulation. The technique of analyzing data used integrated data that resulted from the
observation during history of Indonesia learning and interviews conducted with other teachers and
students. The theory employed was Pierre Bourdieu’s Symbolic Violence. The result of the research
showed that the utilization of music application technology and singing and understanding methods
make learning joyful and easy to understand for students. Teacher’s competence and good synergy
between students and teachers is crucial in making this method effective.

Keywords: Music application technology; Singing and understanding; Preventive media; sym-
bolic violence

1 INTRODUCTION

In general, the implementation of historical learning is still conventional in nature, namely by the
method of delivering lectures and by using only one single learning source, the Student Worksheet.
Hence, the understanding of history for students is only limited to “outer skin,” as they are less
able to construct their own knowledge, and there is no essence that imprints the historical values
firmly in students.

Teaching material lacks any concrete description that is simple and easy to understand for stu-
dents. History teachers who are disciplined are given the image of a “killer teacher” and are thus
unable to make learning for students comfortable and easy to understand. Instead, students are
afraid and build a stereotype that history lessons are boring and required to be memorized rather
than understand.

The latest 2013 curriculum being followed in Indonesia, known to date as the 2013 curriculum,
is expected to be able to solve the various problems mentioned above. In the 2013 curriculum, each
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subject is required to make use of a constructivism learning approach, which means making students
explore and understand the knowledge gained based on their own understanding in the field.

The history learning methods carried out by history teachers are quite diverse and in accordance
with the principles of the 2013 curriculum learning approach, namely the method of discussion
and presentation. If examined more closely, almost all subjects use the method of discussion and
presentation in a “just-that” way, which obviously raises new problems, namely the existence of
symbolic violence.

Symbolic violence means the phenomenon of violence experienced by students but is not physical
or verbal, but in a symbol that has a certain meaning to make students do something that is actually
uncomfortable but seems to be fair in the lesson. One form of symbolic violence in history is
memorization-based learning methods. A case study of learning with conventional lecture and
presentation methods was applied in Class XI Marketing I with the theme “efforts to maintain the
independence of the Republic of Indonesia.” The material relates to the chronology of war and its
effects so that the initial hypothesis of the writer is that students get a value above the Minimum
Mastery Criteria, but the opposite is true. The daily test score of the essay model is below the
complete score, and the oral test score does not reach the due value limit. When similar questions
for oral remedial are repeated, many students have difficulty remembering and finally are required
to memorize the material again one by one giving the answers to the oral test to the teacher. This
proves that students experience a phase of “historical memory,” meaning that they only memorized
the history without understanding.

It is felt that a new breakthrough is needed for teachers in applying creative and innovative learn-
ing methods. There have been many previous studies relating to creative and innovative historical
learning methods, such as those conducted by Wahyudhi (2014) with the title “Video Games As
History of Learning Media” (An Alternative in Organizing History Learning); Saiman (2011) with
the title Historical Learning Method in 2011 with the title “Approach to CTL (Contextual Teach-
ing and Learning) with the PASA (Picture And Student Active) Model”; Fibrianto (2014) with
“The Implementation of Cooperative Learning Model of Determined Heads Together to Improve
the Activity and Achievement of Learning in Sociology Subjects in Class XI Students IIS 4 SMA
Negeri 2 Surakarta Academic Year 2014/2015”; and Fitriyaningsih (2017) with the title “The Imple-
mentation Of Context, Input, Process, And Product Evaluation Theory In Contextual Learning Of
Indonesian History In Semedo Ancient Site, Semedo Village, Kedungbanteng Sub District, Tegal
Regency, Central Java, Indonesia”.

The difference between previous research and this research lies in the learning method used.
If the previous studies used the discovery method, then in this study makes use of the project
singing and understanding method by using music application technology as a support, meaning
that students besides constructing their own understanding also produce work based on their own
understanding. The following are the shortcomings of the discovery method: (1) students who are
good at monopolizing the course of learning in the field; (2) it takes a lot of time because there are too
many students; (3) lack of students’ affective and psychomotor aspects; and (4) lack of opportunities
to think creatively and solve problems found in the field. On the other hand, advantages of singing
and understanding methods by utilizing music application technology as a support include: (1)
being able to train students in holistic thinking; (2) accustoming the integration of the results
obtained by students, not only the cognitive aspects but also the affective and psychomotor aspects;
(3) students have functional knowledge; (4) train cohesiveness and be serious in working on each
project; (5) and train students to take full responsibility for the project being made. (3) students
have functional knowledge; (4) train cohesiveness and be serious in working on each project; (5)
and train students to take full responsibility for the project being made. (3) students have functional
knowledge; (4) train cohesiveness and be serious in working on each project; (5) and train students
to take full responsibility for the project being made.

Based on this reason, the author’s interest in researching the effectiveness of the method of
learning singing and understanding by utilizing music application technology as a supporter in
changing the mindset of history lessons is changing boring lessons into fun learning and free from
the practice of symbolic violence.



2 METHODS

This research was conducted at SMK Negeri 1 Dukuhturi Tegal, Tegal Regency, Central Java
Province, Indonesia. Data and qualitative research information were obtained using this case study
approach. Data were obtained from meaningful subjective experience from students and teachers
supporting subjects of Indonesian history. This study took a sample of Class XI Marketing I with
the following considerations: (1) history class hours in the class are the last hours of learning so
students are not enthusiastic during the lesson; (2) Class XI students majoring in Marketing 1 have
difficulty focusing on accepting historical subject material if only delivered using conventional
methods.

This study aims to determine the creative breakthroughs of teachers in increasing interest in
learning as well as efforts to prevent the practice of symbolic violence experienced by students in
Indonesian History in SMK Negeri 1 Dukuhturi Tegal. Data validity is obtained by triangulating
data sources. Data analysis techniques were carried out by integrating data from observations in
class during lessons, interviews with students, student learning outcomes, and documentation of
the implementation of the learning method of singing and understanding with the use of music
applications as a support in the learning process. This study was analyzed with the theory of
symbolic violence from Pierre Bourdieu. The analysis begins by mapping the conditions that occur
when historical subjects take place in three sub-concepts of symbolic violence belonging to Pierre
Bourdieu, namely habitus (the process of adjusting agents to social reality in his life); capital (agent
ownership of symbolic, social, economic, and cultural); arena (where agents experience symbolic
violence), then draw conclusions in the form of the impact of the occurrence of symbolic violence,
as well as treatment in the form of singing and understanding learning methods by utilizing music
application technology as a support and ending with a post test.

3 RESULTS AND DISCUSSION

3.1 Pierre Bourdieu's symbolic violence theory

Pierre Bourdieu’s concept of symbolic violence departs from the idea of a class structure in the
social formation of society, which is a set of networks that systematically relate to each other and
determine the distribution of culture (cultural) and economic capital (economic capital). Symbolic
violence is a model of cultural and social domination that takes place unconsciously in people’s lives,
which includes acts of discrimination against certain groups/races/ethnicities/genders. Bourdieu
alternately uses the terms “symbolic violence,” “symbolic power”, and “symbolic dominance” to
refer to the same thing.

Pierre Bourdieu explained that symbolic violence as a generative formula has three propositions,
namely habitus (the process of adjusting agents to social reality in their lives), capital (agent own-
ership of symbolic, social, economic, and cultural), and arena (where agents experience symbolic
violence). The following explanation: (1) Habitus means a system of dispositions (schemes of
perception of the mind, and actions obtained and enduring). Habitus is also a lifestyle (values),
values (values), character (dispositions), and expectations (expectations) of certain social groups.
Some habitus was developed through experience. Habitus is also a social value that is lived by
humans and is created through a process of socialization of values that lasts a long time, so it
settles into a way of thinking and patterns of behavior that persist in humans. (2) Capital means a
group of actual or potential resources associated with ownership of a network of mutual recognition
or mutual recognition that gives members support for capital that is shared. Capital in this case
includes social capital, cultural capital, economic capital, and cultural capital. (3) Arena means the
place of actors who commit and experience symbolic violence. Usually, the arena is in the form of
a special space within the community, such as the education arena, the business arena, the arena
of artists, and the political arena. If someone wants to succeed in an arena, then he needs to have
the right habitus and capital.



3.2 Indonesian history learning

Saiman in his writing titles “Innovation of Historical Learning Methods” explains that there are
several aspects that need to be considered by teachers in learning Indonesian History, including: (1)
learning centered on mastery of concepts or memorizing; (2) ongoing learning tends that doe not
involve development of student knowledge, because teachers always dominate learning (teacher-
centered); (3) learning is still informative, lacking in developing aspects, values, attitudes, and
skills; (4) the subject matter presented is less directly related to students’ daily lives and is not
problematic; (5) insufficient number of history teachers with the number of available hours or
classes; (6) the performance of history teachers who are generally still low; (7) the history teacher’s
background is not in accordance with the field being taught.

Suhartini (2001) explained that the fallacy of the Indonesian History learning method developed
by the teacher was caused by the following factors: (1) the density of subject matter making it
possible to take shortcuts, ignoring the affective and psychomotor aspects; (2) the teacher does not
have the knowledge and skills to teach history that can interest students; and (3) teachers tend to use
one method in learning the whole material, without considering the characteristics of each material
topic presented. Mistakes in learning history are being made because the choice of becoming a
history teacher is not a moral calling, but just wants to get a job quickly (Umasih 2006).

The same thing was also expressed by Kumalasari (2005) that there are at least four interre-
lated components that cause problems in the emergence of historical learning, namely: (1) history
teaching staff who are generally poor in historical insight because there is a kind of intellectual
laziness to explore historical sources, in the form of objects, documents, and literature. Good his-
tory instructors are those who can stimulate and develop students’ imagination in such a way that
the historical story presented challenges curiosity; (2) history books and history learning media
are still limited; (3) students who lack positive responses to learning history; and (4) historical
learning methods in general do not challenge the intellectual power of students.

In fact, if examined more deeply, the subjects of Indonesian History are in accordance with
the contents of Minister of National Education Regulation No. 22/2006 that contain values of
heroism, for example, pioneering, patriotism, nationalism, and an unyielding spirit that underlies
the process of character formation and student personality. This important role is supported by
materials that contain important values for students. Through history subjects, character education
can be integrated in the subject matter and the learning process. But what happens is how the
teacher can internalize the values above if the learning method is conventional.

Along with the development of historical learning methods that are increasingly diverse and
innovative, there have been many articles and research on creative and innovative methods of
learning history, as written by Wahyudhi (2014) titled Video Games As a History of Learning
Media (An Alternative in Organizing History Learning) contained in the journal Sosio Didacika:
Vol. 1, No. Dec. 2, 2014. Video games are a popular activity for children. Even so, it is still a
scourge among parents, considering a game that interferes with their children’s learning activities.
Negative stigma about this video game seems to be slowly corrected by maximizing its potential
as a learning tool for children. Learning history through video games with a historical theme is a
solution to bridge the decline in the interest of learning history with the addiction of playing games
among children.

But the problem is that video games set in Indonesian history are still rarely found. Most historical
video games are still dominated by historical content abroad, such as Roman civilization, China,
World War I1, and Crusades so that further developments need to be adapted to the material contained
in Indonesian History subjects (Wahyudhi 2014). The next article was written by Saiman entitled
Innovation of Historical Learning Methods in 2011 with the title “Papproach to CTL’ (Contextual
Teaching and Learning) with the PASA (Picture and Student Active) Model. Applying the PASA
Model CTL learning method is expected to increase interest and foster creativity and the ability
to provide answers and opinions that are argumentative, so that students get holistic learning and
understand the meaning of learning material by using image media related to the context of daily



life (personal, social, and social contexts), so students have dynamic and flexible knowledge/skills
to actively construct their own understanding.

Then another innovative learning method applied by Fitriyaniningsih (2017) by means of a field
study to the Semedo Archaeological Site of Tegal Regency with the title The Implementation of
Context, Input, Process, And Product Evaluation Theory In Contextual Learning Of Indonesian
History In Semedo Ancient Site, Semedo Village, Kedungbanteng Sub District, Tegal Regency,
Central Java, Indonesia. This study aims to determine the effectiveness of contextual learning in
Indonesian History. The research makes use of qualitative methods. Data validity is obtained by
triangulating data sources. Data analysis techniques are carried out by integrating data from obser-
vations at fossil discovery sites, interviews with students, fossil discoverers, museum managers,
and documentation from various sources to support information on the Semedo Archaeological
Site. The theory used is the Context Evaluation Theory, Input, Process, and Product Daniel Stuffle-
beam. The results of the study explained that contextual learning in the form of field studies at
the Semedo Archaeological Site is very effective in the subject of Indonesian History. Students are
more enthusiastic in studying Indonesian History; pre-literate human lifestyle, better understand
the characteristics of fossils from the middle plestocene era, and better able to distinguish the types
of living tools in the mesolithic and neolithic.

3.3 Singing and understanding learning methods with utilization of music application
technology

In addition to the history learning method, research on singing and understanding learning methods
has also been widely carried out. However, this research also applies music application technology
as a supporter of the learning process, so that learning becomes more relaxed and enjoyable and
provides comfort. In addition, unfortunately most of these methods in Indonesia are still applied
to students at the Elementary and Middle School levels, even though the High School/Vocational
level also requires it as a form of refresher in learning.

Like the research conducted by Rohmah et al. in 2014 about “The Use of the Sing A Song Method
in Efforts to Increase Motivation and Learning Outcomes of Grade I'V Students in SDN Tegalsari”
contained in the journal CENDEKIA CAMP (Volume 5, Number 1.1, p. 36-—41) in general, many
students get a complete score due to: (a) lack of student attention or motivation in the learning
process, (b) lack of student involvement in learning, (c) application of learning methods that are
less appropriate, (d) low levels of mastery of the material newly learned. The low absorption of
these students is not solely due to students. The results of the study explained that: (1) the use
of the sing a song method can increase student motivation. It is evident that in participating in
learning students are increasingly active and enthusiastic about learning. (2) The students’ learning
outcomes in English are increasingly evident from the results of the evaluation of cycle I to cycle
I11, in cycle I there were 74% of students who had completed grades with an average value of 82,
in cycle II decreased 16% from cycle I.

Subsequent research was conducted by Ratminingsih, in 2014, with the title “Development of
Inductive English Learning Models Based on Creative Songs” in the Journal of Educational Sci-
ences, Volume 20, Number 1, June 2014, p. 47-58. Based on the results of the questionnaire to teach-
ers to capture learning problems, it can be concluded that there are still many teachers (61%) out of
the 180 teachers who have problems making their own material. In terms of utilizing learning strate-
gies, some teachers (54%) still have problems using innovative learning strategies. In terms of song
use, the majority of teachers (86%) said they had never used songs in learning English. In terms of
assessment, only 64 teachers (36%) stated that they still had problems using authentic assessments.

From all the findings above, it can be concluded that there are several learning problems in
primary schools in the province of Bali that are identified, namely the lack of ability of teachers to
develop their own learning materials, lack of ability of teachers to vary learning strategies, lack of
ability of teachers to create and use songs as an innovative learning strategy in varying learning,
as well as a lack of teacher’s ability to determine the type of authentic assessment and assessment
rubric.



This research use Gall and Borg’s (R&D) research and development approach (2003) with
research designs before and after. Educational products developed in this research are learning
songs based on created songs, which are oriented toward integrative and holistic learning. The
difference in the position of this study with previous research is at the class level that is applied to
the learning methods of singing and understanding and the subjects being taught as well as the use
of music application technology as a support in the ongoing learning process. If the two previous
studies were applied to elementary and junior high school students and English subjects, this study
was applied to Class XI high school or vocational students with Indonesian history subjects. The
teacher’s consideration in using this method is that the students’ test scores are at the minimum
completeness limit, which is 78 in the material “the struggle of the Indonesian people in an effort
to maintain independence from the Allied and Dutch threats.” This shows the existence of things
that are still abstract in students’ understanding of the material described so that it is necessary to
deepen the material with more creative and innovative learning methods so that students are easier
to understand the subject matter.

This research focuses on the subject matter of the Struggle to Defend Independence from Allied
and Dutch Threats contained in the 2013 syllabus curriculum revision of the subject of Indonesian
History Class XI semester 2 of Basic Competence number 3.11, namely analyzing the struggle of
the Indonesian people in an effort to maintain independence from Allied and Dutch threats and
its indicators number 4.11, namely analyzing the struggle of the Indonesian people in an effort to
maintain independence from Allied and Dutch threats.

The reason for choosing material about efforts to maintain the independence of the Republic of
Indonesia is because it hopes that after learning ends students are able to live and practice the values
that can be emulated from various struggles to maintain the independence of the Republic of Indone-
sia, so it needs a real invitation such that the teacher collaborates conventional learning methods
with singing learning methods and understanding by utilizing music application technology.

The reason the teacher uses the method oflearning singing and understanding and the use of music
application technology in the material about efforts to maintain the independence of the Republic
of Indonesia is because in the material there are five major events and influence for the Indonesian
people, namely the Five Day battle in Semarang, the Medan Area battle, the battle Ambarawa, the
Bandung Lautan Api battle event, and the Banyuwangi Cross-Sea Operation battle event; therefore,
it is felt that students need to be emulated by students to have an in-depth understanding to maintain
the unity and integrity of the Unitary State of the Republic of Indonesia. In addition, the material
is interesting and meaningful material is delivered with songs so that students are not bored and
are more comfortable in learning,

3.4 Analysis of the symbolic violence concept against singing and understanding learning
methods and utilization of music application technology

The concept of violence used in this study is not physical or verbal violence (rough words), but
a mechanism of “coercion” of values that must be obeyed through symbolic activities. Symbolic
violence is one of Pierre Bourdieu’s concepts to explain the mechanism used by upper class groups
that dominate the social structure of society to “impose” ideology, culture, habits, or lifestyle on
the lower-class groups who are domination. Or in this case it is a way to teach history teachers who
always emphasize the pattern of “learning history means learning to memorize all historical events
being studied.”

Habitus explained that the occurrence of symbolic violence of students in the subjects of Indone-
sian History had occurred from the level of primary and secondary education as the initial gate
for students to get the subjects of Indonesian history. Learners are accustomed to reading subject
matter before the process of teaching and learning activities begins in the classroom with one
single source, the Shiva Worksheet. How to teach monotonous teachers with conventional lecture
methods with considerable time and explanations of subject matter that are abstract from students’
daily understanding and assessment models that emphasize memorization. It is not uncommon for
students who are not able to answer the questions correctly and exactly in the textbook will be given
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a value under the complete threshold. Not to mention history is synonymous with oral replay. This
habit applies continuously so that it is considered fair. As a result, students are able to memorize a
lot of subject matter but only for a moment. Examples of real time will be given as daily test. Many
students are competing to memorize the material by reading it aloud. At first glance, the test scores
look good but on the next occasion when the teacher reviews the results of the test, it is very rare
for students to be able to recount with their own language, and not infrequently just forget about
material that has been memorized.

Next is the capital sub-concept. Capital here is not only interpreted as capital in the form of
material or economic material, but in the form of symbolic capital, namely things that are inherent in
the actors themselves, namely students. Then cultural capital, which means habits that are produced
by habitus, such as the habit of memorizing historical subject matter when going to face a daily test,
midterm test, and test repetition of class. The next cultural capital is the habit of filling out questions
in a textbook by searching for answers on the summary sheet of the previous material and there
is the influence of a narrow space in the column of questions in the textbook that causes students
to become accustomed to answering questions in a concise, concise, clear, but lacking depth. The
teaching pattern of the teacher emphasizing answering the test questions must be the same as that
conveyed by the teacher, as it also influences the formation of cultural capital “must be able to
memorize all material.” In social capital, finally, students in the class are divided into two groups.
The group that can memorize the subject matter of history and who are not able to memorize. This
influences the rationality of selecting discussion group members. Usually, students who memorized
will choose their friends who have also memorized or interpreted as “smart children” and vice versa.
Instead of equitable understanding, what happens is social inequality. While in economic capital,
students who have sophisticated and complete gadgets tend to group with friends who are just like
them.

Next, according to Bordieu, it is the arena or place where symbolic violence occurs. The arena
of symbolic violence in this study was Class XI Marketing 1 with 38 students. Social practices
of symbolic violence experienced by students have been experienced since grade X because the
character of the teachers of historical subjects of classes X and XI are different, because there are
differences in teachers when teaching at different levels, so that at every new level to begin there
must be efforts to try to review historical material that has been taught, and also students have not
been able to understand the material taught in depth and there is no appreciation of values that can
be implemented in everyday life.

Based on the abovementioned problems, this study tries to apply the method of learning singing
and understanding by utilizing music application technology. This method is a refresher from the
previous method, the sing and song method. Usually, the sing and song method is applied in
primary and secondary education as well as in English subjects; the aim of which is to facilitate
students in learning vocabulary and remembering it easily. Whereas the method of learning singing
and understanding is applied to the level of education and history subjects and by utilizing music
application technology as a support in the ongoing learning process. The aim is to make the
learning atmosphere fun, relaxed, comfortable, and easy to understand the material delivered by
singing. Thus, the learning process that occurs is not only definitive or memorizing but can also
be constructive or understand the material presented. That way, the material taught by teachers
to students can be remembered well and last a long time, because there is an impression in the
learning process that occurs.

The steps for implementing the singing and understanding learning method by utilizing music
application technology are as follows: (1) the teacher conducts a written pre-test with material on
efforts to maintain the independence of the Republic of Indonesia; (2) the teacher divides students
into five groups with different discussion themes, namely: groups with the theme of the Five
Day battle in Semarang, the Medan Area battle event, the Ambarawa battle event, the Bandung
Lautan Api battle event, and the Banyuwangi Cross-Sea Battle event; (3) the teacher gives an
apperception about the events that occurred after the proclamation of the independence of the
Republic of Indonesia and the role of young people and fighters in addressing these events; (4) the
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teacher gives time for students to start discussions with members of the group while the teacher
becomes a facilitator if there are sub-themes of the discussion that are not understood by students;
(5) students begin the discussion by using various learning resources, namely relevant books and
internet sources; (6) learners write the results of discussion onto a paper; (7) learners choose one
favorite song based on group agreement; (8) learners resume the discussion results into song lyrics
and try to arrange them using music application technology, which results in the karaoke process
between music without lyrics that is sung from music application technology with lyrics that have
been made by students that contain subject matter; (9) students present the results of the discussion
in front of the class by singing songs from the discussion results in karaoke, with the learning
process of arranging the lyrics of the material adjusted to the intonation of the music that is sung
from the music application technology used; (10) after the presentation with singing, then each
member went around to the other groups to explain the contents of the discussion in depth; (11)
students close the presentation by using rhymes or rhymes inspired by the profiles of fighters who
lead the Five Day battle in Semarang, the Medan Area battle, the Ambarawa battle, the Bandung
Lautan Api battle, and the Banyuwangi Cross-Sea Battle; and (12) the teacher does a post-test.

4 CONCLUSION

Singing and understanding learning methods and the use of music application technology have
become a favorite learning method for students. The students of Class XI Marketing I are motivated
to learn by choosing the music they want to sing mixed with song lyrics made from discussion
material. So the music created is a mixture of music from music application technology with song
lyrics that are made in groups using material from the assigned topic. The learning process that
occurs is a project-based learning with the work of musical arrangements between music playing
using music application technology with lyrics made from subject matter. Meaningful experiences
of students include: (1) feeling comfortable and happy during learning; (2) feeling very enthusiastic
and motivated during the learning process; (3) feel challenged by the tasks given starting from
choosing music to be sung through music application technology, then making lyrics with subject
matter discussion material to singing it creatively from the arrangement of both; (4) the creation
of competitive desires by displaying each performance to its full potential and achieving the best
results from each group; (5) feel interested and curious about the performance of other groups and
encourage one another if other groups are performing; (6) more active in the question and answer
process; (7) the post-test scores are above the completion limit, so that learning objectives are
reached and students understand the subject matter well.
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ABSTRACT: History learning today demands an adjustment of the learning system based on
the characteristics of Generation Z. Generation Z’s learning pattern demands real and fun learning.
One solution to the learning system can be implemented by learning directly from learning sources,
such as at the Kendalisada Temple. This article describes the concept of an outdoor learning process
based on Kendalisada Temple. The use of an outdoor learning system in history learning will provide
an effective learning experience and eliminate the boredom of learning history. The learning steps
carried out in the outdoor learning history learning system at the Kendalisada Temple site consist
of the preparation stage, implementation stage, and follow-up stage, which are described in detail
in this article.

Keywords: Outdoor learning; Kendalisada Temple; history learning

1 INTRODUCTION

History is the study of science based on past facts that have occurred and recorded. Studying history
does not only involve studying an event in the past, but history must be understood in depth in
order to find the meaning and value of an event. Studying history will create historical awareness
that comes from the essence of the development of human culture and civilization (Sayono 2013).
Historical awareness has a major impact on the character education of Generation Z today.

Learning history in the era of generation Z requires an interesting and visible learning process.
Characteristics of Generation Z prefer interactive and interesting learning (Umamah 2017). This
generation prefers contextual, real, and flexible learning processes (Seemiller & Grace 2017).
The learning concept expected by Generation Z requires the world of education to be able to
adapt the learning process according to the times. This interesting interactive learning according to
Generation Z can be implemented using the concept of outdoor learning. The concept of outdoor
learning uses an open nature approach as a place for learning to be carried out (Bilton 2010; Joyce
2012).

Kendalisada Temple is one of the archaeological relics on Mount Penanggungan in the form of
a staircase on a cliff. Kendalisada Temple is located on a cliff that has a narrow yard and faces
a ravine (Geria et al. 2017). Kendalisada Temple is in Balekambang Hamlet, Seloliman Village,
Trawas District, Mojokerto Regency. Kendalisada Temple is precisely located at an altitude of
approximately 1,137 meters above sea level.

The history of Kendalisada Temple is certainly part of the world of education. The phenomenal
archaeological remains in the Penanggungan area have been recognized by the public. However,
for some people, such as students, they do not really understand Kendalisada Temple as a source of
learning history. History learning that adapts to Generation Z’s learning interests through outdoor
learning can be the best choice. The selection of Kendalisada Temple considered that the relics of
the Hindu-Buddhist kingdoms in Indonesia could be studied in real terms by being present in person
so that it would create an effective learning experience. Several previous studies have proven the
effectiveness of learning history by utilizing local sites as historical sources (Sulistyo et al. 2021,
2020).
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Outdoor learning-based history learning at the Kendalisada Temple site will assist educators
in delivering the material directly. In addition, students will get material not only based on data
from books. The learning experience on the site directly will not be too burdensome for students, of
course with a relaxed learning system. Therefore, the author would like to explain further regarding
outdoor learning-based history learning through the research title “Outdoor Learning: playing and
learning history at the Kendalisada Site.” The purpose of this study is to provide an overview of
historical learning in the study of relics of the Hindu-Buddhist kingdoms in Indonesia according
to the character of Generation Z.

2 METHODS

This research makes use of a collaborative approach, namely historical and qualitative. The histor-
ical method is used to describe the history of the Kendalisada temple. In historical research there
are five stages, namely topic selection, source collection, verification (historical criticism and
sources), interpretation, and historiography (writing) (Wasino & Endah Sri 2018). Furthermore,
for the preparation of the concept of learning, outdoor learning using library re-search is used. This
method is often referred to as a literature study, which has an understanding of how to collect data
through a study of books, notes, reports, and literature that have links to certain problems (Blaxter
et al. 2010).

3 RESULTS AND DISCUSSION

3.1 Kendalisada Temple

Kendalisada Temple is in Dukuh Balekambang Hamlet, Seloliman Village, Trawas District, Mojok-
erto Regency with coordinates —7.605886506974693/112.6078002999804. Kendalisada Temple
is known as a relic that resembles a punden terrace. Kendalisada Temple is located in the area
of Mount Penanggungan, which considers Mount Penanggungan to be a sacred mountain in Java
(Rafsanjani 2019).

Figure 1. Kendalisada Temple.

Kendalisada Temple is in the form of a staircase that appears to be attached to a cliff on Bekel
Hill. Kendalisada Temple consists of a punden terraced building and a cave. The name Kendalisada
is a name given by the community or the inventor and is not the original name of the building
(Muhammad 2016; Munandar 2019). However, further explanation regarding the meaning of the
name cannot be clearly revealed. The construction of Kendalisada Temple cannot be separated from
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its purpose as a place of worship and hermitage. The purpose of this development can be seen from
the variety of reliefs on the punden terraced building.

The reliefs at the Kendalisada site are very thick with the Panji story from the Majapahit era.
This indicates that Majapahit had a major influence on the construction of Kendalisada Temple.
The construction of this site is estimated at the end of Majapahit with a Hindu religious style in
the late 15th and 16th centuries (Nugroho 2011). When entering the Kendalisada Temple complex,
the first thing seen is a cave in a cliff niche, while the punden is not so visible from the entrance.
Punden terraces in Kendalisada have four terraces of different sizes. The page which is not too
wide is about 3 meters forming an elongated shape.

Kendalisada Temple has four relief panels. On terrace I there are two relief panels and two relief
panels on terrace II. Each relief panel has a different picture; however, in general the reliefs at
Kendalisada Temple tell the story of Panji. Relief punden terraces in the reliefs in panels 1 and
2 are carved Panji reliefs. The Panji relief at Punden Kendalisada has a story about Panji and
Candrakirana. Panji’s story begins with Panji and Candrakirana going to a beautiful place. On the
way they rested and Panji played the vina instrument. Then they continued their journey through
the path by looking at the beauty of nature until they finally arrived at a place, namely the beach.
On the beach, Panji points toward the sea with his hand (Kieven 2014).

The Panji reliefs are related to the Majapahit era. Punden on the Kendalisada website explains
about Panji’s story with a romantic nuance. Therefore, the romantic story of Panji does not explain
the story of religious teachings but, related to romance, it still has stories of wars, wandering stories,
and disguises. (Prasetya & Dana 2014). Panji’s story has a populist reflection because Panji and
Candrakirana are always wandering in the village, wearing simple clothes like ordinary people,
even though they are originally nobles (Kieven 2014). Some of the fairy tales that developed in the
community are the Ande-ande Lumut, Conch Mas, Timun Mas, and others as the embodiment of
Panji disguised as ordinary people in society.

There are also reliefs on the walls of the cave, reliefs of Arjunawiwaha, which tells the story of
Arjuna who meditated on the hill of Indrakila. Arjunawiwaha explains religious life with a Hindu
background (Izza 2016). The relief of Arjunawiwaha, which is depicted doing rituals but being
tempted by the nymphs. Arjuna looks like he is trying to avoid and focus on the creator and must
be able to let go of all worldly distractions (Muhammad 2016). This story provides an explanation
that human life cannot be separated from lust and worldly pleasures.

In addition, there are also Bhima relief sculptures on the cave walls. Bhima’s relief is depicted
wearing a “coil of rivets” and being in the middle of the ocean looking for something (Santiko
2017). Bhima’s story is related to the story of “Dewa Ruci” that Bhima went on the orders of Pastor
Drona to look for tirtha amrta or toya pawitra in the ocean. Bhima'’s journey was carried out to
get the perfection of life in the ocean. The reliefs carved on the walls of the cave are in accordance
with the function of the cave. The cave becomes a place of meditation to get closer to the ruler, this
is in line with the story of Bhima who is looking for tittha amrta or toya pawitra.

Kendalisada Temple is not only rich in reliefs but also decorative motifs, such as temple motifs.
One of the most dominant motifs is the vine motif. Sulur is the motif that is most often found in
the relics of the Majapahit era. This motif is depicted in the form of plants that have the meaning
of fertility (Halim & Herwindo 2017). The plants carved in the temple have a purpose to explain,
which is this life will grow better toward prosperity. Another motif in Kendalisada Temple that is
often encountered is the fumpal motif. The tumpal motif is seen as an isosceles triangle-patterned
image with the top-most part at the bottom so that it looks like a triangle facing downwards. This
motif has a meaning as a symbol of fertility. Kendalisada temple has a tumpal motif filled with a
vine motif.

On the third terrace, floral motifs are found along the third terrace of Kendalisada Temple. Floral
motifs are related to the means of worshiping the phallus of Lord Shiva, the ruler of the mountain. In
addition, flowers have a connection with Lord Kama (Muhammad 2016). Other decorative motifs
found in Kendalisada Temple are geometric motifs. Geometric motifs are motifs that have existed
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since pre-historic times so that this motif is the oldest motif (Istari 2016). Geometric motifs have
meaning as the life and origin of the ancestors.

3.2 Outdoor learning in Kendalisada Temple

Outdoor learning-based learning can be carried out through several new stages—preparation, imple-
mentation, and follow-up (Karyadi et al. 2018). The first stage, in the form of preparation, begins
with preparing the needs of teachers to be used in teaching, such as lesson plans, object visit per-
mits, and technical preparation. In addition, at this stage, the teacher is obliged to provide a little
pre-implementation direction so that students can better understand better the learning objectives.
The second stage is the form of implementation by carrying out learning activities in the intended
places. At this stage the teacher explains the activities that must be carried out by students and
then students carry out according to directions. Student activities are usually in the form of taking
notes that students meet in the field (Sulistyo 2019). The third stage is a follow-up to the learning
activities that have been carried out. This follow-up can be carried out in the classroom with a
discussion process for each student and teacher. At this stage, the teacher provides an assessment
and determines the next activity in learning (Figure 2).

Kendalisada Temple as a source of historical learning can provide important lessons in the life
of the people of the Hindu-Buddhist kingdom in Indonesia. The choice of Kendalisada Temple was
taken with the consideration that the trip to Kendalisada Temple will meet several other temples
in Bekel Hill so that it will provide a broad learning experience for students. The location of
Kendalisada Temple can be reached approximately 40 km from the southwest of Surabaya City,
adjacent to two other mountains, namely Mount Arjuno and Welirang. The access road to the temple
can be reached via a path from Balekambang village by following a path that takes approximately
5 hours. Kendalisada Temple can also be reached through several routes, the first is through route
1T that later passes through the Seat Temple, Buyung Cave, and Kama III Temple. Meanwhile, if
you pass route I, you will find the Dragon Temple, Pura Temple, Putri Temple, and Baby Temple.

TEACHER ACTIVITIES: Teachers

1 prepare various things needed

Preparation ek Vb Mg Al

phase plans, visit permits, and technical
b i
Implementation e e STUDENT ACTIVITIES:
The teacher gives alittle direction on Students explore the site based
Stage the activities to be caried out and an the directions given and recerd
monitors site exploration activities all Findings
TEACHER ACTIVITIES:
Follow-up SRS STUDENT ACTIVITES:

stage of the student’s exploration Shiva reports site exploration

rapont

Figure 2. Diagram depicting stages for outdoor learning.

Outdoor learning history learning activities at the Kendalisada Temple site can be carried out for
all groups, both students and the public. The suitability of the material for students can be done in
class X (History of Indonesia) and class XI (History of Specialization). In class X outdoor learning
activities at Kendalisada Temple can be carried out in Basic Competence 3.6 that includes ana-
lyzing the characteristics of community life, government, and culture during the Hindu-Buddhist
kingdoms in Indonesia and showing examples of evidence that still applies to the life of the Indone-
sian people in the past. Meanwhile, class XI can go through Basic Competence 3.1 that includes
analyzing the maritime kingdoms of Indonesia during the Hindu and Buddhist eras in the system

17



of government, social, economic, and cultural as well as their influence in the lives of Indonesian
people today.

Kendalisada Temple is one of the relics of the social and cultural implications of the Hindu-
Buddhist kingdom in Indonesia. The analysis process carried out by students is based on the
knowledge and understanding of students in learning so that what has been learned in the book
will be proven during direct observation. Activities like this will make students more interested
in learning history and eliminate boredom learning in class (Sugiantari 2016). This will have an
impact on more stable learning outcomes and learning experiences obtained. The concept of outdoor
learning at Kendalisada Temple does not have to be fully studied. The nature of this learning is more
flexible and does not have to require students to record their findings continuously. The learning
process can be done with the concept of playing and learning. Playing for students by being present
in different learning places becomes an attraction and is considered as a refreshing form. While in
the learning process, students actively learn from learning sources directly.

4 CONCLUSION

Learning according to the character of Generation Z that demands real and interesting learning can
be carried out using outdoor learning. In history learning, outdoor learning is more interesting if it is
based on historical heritage sites. One of the historical heritage sites that can be used is Kendalisada
Temple. The temple, which is located on the slopes of Mount Penanggungan, has historical value
that can be used as a learning resource. Therefore, a fun history learning concept was packaged
by adopting outdoor learning based on Kendalisada Temple. In outdoor learning, there are several
stages, namely preparation, implementation, and follow-up. The preparatory stage is used by
teachers and students to prepare things needed during learning. The implementation stage is the
active role of students in observing learning resources that become a reference for the success of
learning objectives. The follow-up stage is the teacher’s assessment of student performance during
site exploration. It is hoped that the use of outdoor learning history learning process will be able to
enhance students’ enthusiasm in learning history, not just reading books. However, direct learning
experience will show the real conditions of the things that students learn.
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ABSTRACT: This study aims to trace the ideas, aspirations, and practices of the decolonization
of the history curriculum in Indonesia by looking back at the beginning of the 20th century. In
this study, we employed digital history. The data were collected from the digitalized materials,
both the primary and secondary sources. The data were corroborated and analyzed. We found that
there was a gradual shift in the history curriculum at school. Initially, the history subject was
focused on the history of the fatherland or the history of the Netherlands. Due to several ideas and
aspirations, the history of the Netherlands East Indie was being taught at schools even though the
emphasis was on the cultural history and the perspective was mostly Eurocentric. We found that
the colonial government tried to depoliticize the history curriculum in public schools, meanwhile,
the indigenous private schools had their own history curriculum in a way that challenged the
Eurocentric knowledge.

Keywords: History curriculum; roots of decolonization; tracing

1 INTRODUCTION

There has been an increase in the number of research on the decolonization of the history curriculum
worldwide. Decolonization in this context means an attempt to seek “freedom from colonial form of
thinking, to revive native, local and vernacular forms of knowledge by questioning and overturning
European categories and epistemologies” (Nayar 2010, p. 3). Within this broad term, there were
various attempts by different countries in decolonizing their respective history education. In his
research, Greene (2017) suggests that Uganda has decolonized its history curriculum following
the end of British colonialism in a way that history subject promotes the identity of the people of
Uganda and challenges the former colonial narrative. Vom Hau (2017) also found that Mexico,
Argentina, and Peru also went through a similar process in decolonizing their history curriculum.
Notwithstanding that, Tina Van der Vlies (2021) called the decolonization of the history curriculum
“a topical issue”. However, fewer studies have been done in the Indonesian context. Just like any
other country that was formerly colonized, Indonesia also went through a process of decolonization
of history education that changed or challenged the Eurocentric narrative.

The inauguration of institutionalized and formalized education in the Netherlands East Indies
(now Indonesia) for the indigenous people took place in the 19th century for a very small number
of males from the aristocratic class to fulfill the needs of low-rank civil servants (Zainu’ddin 1970).
Considering the so-called ethical policy in the 20th century, the colonial government opened more
schools. However, these schools were segregated based on racial differences and social statuses,
which resulted in a very complex and discriminating education system at that time (Tilaar 1995).

The flourishing of institutionalized and Western schools also brought an unintended result of
education: the educated indigenous elite. These small numbers of elites then organized themselves
to challenge the colonial oppression, where some of them also used education to do that. The
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beginning of the 20th century provided a breeding ground for the ideas that challenge the Eurocentric
history curriculum. Yet, the research on history of curriculum in Indonesia rarely touches upon this
period and tends to focus on the development after Indonesian independence (see for example
Zulkarnain 2020).

This article aims to find the roots of the decolonization of the history curriculum in Indonesia
prior to its independence. We try to trace the ideas, aspirations, and efforts to decolonize the history
curriculum back to the beginning of the 20th century. In so doing, we want to fill in the gaps of the
study of decolonization of the history curriculum in the Indonesian context.

2 METHODS

As we try to trace the roots of the decolonization of the history curriculum in Indonesia, we seek
our data mostly from archives and research publications. We employ digital history, which is a way
of studying the past “using variety of electronically reproduced primary sources, texts, images, and
artifacts as well as the constructed historical narratives, accounts, or presentations that result from
digital historical inquiry” (Lee 2002, p. 504). Digital history offers unprecedented possibilities and
opportunities for historians in their work (Kortti 2021).

We obtained our sources, both primary and secondary, from various websites, such as delpher.nl,
which provides an extensive collection of newspapers from the Netherlands East Indie (the former
name of Indonesia during the colonial period), jikn.go.id from the Indonesian National Archives,
Google Scholar (scholar.google.com), and Google Books (books.google.com), as well as the
Internet Archive (archive.org). All the sources were corroborated and analyzed to find the ideas,
aspirations, and efforts to decolonize the history curriculum.

3 RESULTS AND DISCUSSION

Given the complex and racially discriminated education system, it should be noted that history was
not taught as a subject in all schools. History was not taught in the second-class vernacular schools
(also known as sekolah ongko loro, schools for lower-class indigenous people) as they were focused
on teaching basic reading, writing, and arithmetic (Emerson 1946). History was given as a subject
in the other schools that used Dutch as a mode of instruction, such as the Hollands Inlands School
(HIS/primary school for the indigenous elite), Europeesche Lagere School (ELS/primary school
for the Europeans, Eurasians, indigenous aristocrats, and Chinese elites), Meer Uitgebreid Lager
Onderwijs (Junior High School), Algemeene Middelbare School (AMS/Senior High School), and so
on. In his account, Surjomiharjo (1995) argued that history was not taught properly in those schools.

Initially, there were two history subjects in those schools. The first one was the history of the
fatherland (the history of the Netherlands) and the general history, which was mostly occupied by
European history. The general history was taught in such a way that it had a direct influence on the
history of the Netherlands (Anoe 1900; De locomotief 1900). So the history subjects were very
Eurocentric, if not Nerlandocentric.

There was a gradual change in the history curriculum of secondary schools, such as MULO and
AMS, which started to introduce the history of the colony in relation to the history of the fatherland
because there was a need for “association and cooperation” of different races in the Netherlands
East Indie (Meulen 1929) in favor of the colonial interest. It shall be noted that the Dutch never
wanted to assimilate all the colonial subjects into the Netherland’s society. Frankema (2013) noted
that “[t]he colonial subject was perceived as ‘an alien’ as well as ‘a relative’, and the question to
which extent this ‘alien relative’ should be treated as ‘equal’ or ‘distinctively different’ was highly
contested.”

As early as 1903, there were public concerns about the teaching of history at primary and
secondary levels. The history of the fatherland and the colony was seen as very poor, with lack of
insights and factual knowledge (Bataviaasch Niewsblaad 1903). The contents of history subject as
schools were mostly about battles with little or less explanation of causalities and interconnections
of events and the development of society (De locomotief 1905).
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The colonial government introduced a new curriculum for primary schools in 1907. In this cur-
riculum, history was taught starting from 5th grade. In this grade, the students were expected to
learn about the short history of the Netherlands East Indies as preparation before they learned the
history of the fatherland in later grades (De locomotief 1907). After learning this “basic knowl-
edge”, the students would learn more about the history of the Netherlands and the geography
of the Netherlands that were deemed as more important subjects (Het niews van den dag voor
Nederlandsch-Indies-Indies 1907).

Following the introduction of the history of the Netherlands East Indies in schools, there were
aspirations to expand the content of the subject. It was seen as a paradox that the students knew more
about the Netherlands and they did not know much about the Netherlands East Indies while they
were expected to work in the latter upon graduation (Vermuelen 1908). Eventually, the Netherlands
East Indies History was given more coverage in secondary school. However, the problem was that
the materials and the textbooks were written by the Dutch from their national point of view (De
locomotief 1921a). Hence, the history of the Netherlands East Indie was merely the appendix of
the history of the Netherlands.

Another aspiration came from the Java Institute. The first congress of the institute held in
Bandung 17-21 June 1921 paid special attention to the importance of history education, especially
the Javanese history. Prior to the congress, the papers of the speakers were published in the first
volume of Djawa, the magazine of the Java Instituut (Supardi 2013). They mostly agreed on the
need for teaching Javanese history in schools as it provided the knowledge of the past, of one’s own
people, that can strengthen the love and pride for the ancestors for the sake of the future. The Javanese
people shall know the fact that they went through a great period of prosperity followed by a period
ofnational decline. This knowledge was important to strengthen the urge for a renewed independent
people (De locomotief 1921b). While many European historians at that time tended to sideline the
local source and labeled them as myths, Soeriokoesomo insisted that it is important for Javanese
students to learn history from babad or other local sources because the people in the East had their
own way of understanding the reality that differs from the Western people (Djajadiningrat 1921).

Soeriokoesoemo’s idea wasn’t generally accepted at the time, even by his fellow indigenous like
R. Darna Koesoema who insisted that the history at school shall be based on a rigorous scientific
inquiry (De locomotief 1921b). Even though the idea to teach history using local sources was
not implemented in public schools, it was implemented in private schools, particularly in the
indigenous schools. Taman Siswa, for example, incorporated babad and wayang as materials for
history teaching. Unlike the colonial public education that taught history in favor of the colonizer,
Taman Siswa chose to put a great emphasis on the Indies history, especially before the arrival of the
Dutch, and highlighted the resistance of local people toward the colonial oppression. This practice
was followed by several “extra-colonial” schools such as the Indonesisch National School (INS)
in Kayu Tanam and Perguruan Rakjat in Batavia.

Douwes Dekker or Setiabudi, the founder of the Ksatrian Instituut in Bandung, even wrote a
history textbook from an Asian perspective in 1936. Unfortunately, the book was banned by the
colonial government even before it was printed due to the anti-Dutch perspective (Surjomiharjo
1995). Six years later, he finally succeeded in publishing a history textbook titled Viugtig Overzicht
van de Geschiedenis van Indonesia, which was the first history textbook using the word Indonesia
in its title (Wirjosuparto 1965). This book was later reprinted and became the source of many
history textbooks in Indonesia after the independence.

4 CONCLUSION

The first half of the 20th century marked a new era of education in Indonesia that was known as the
Netherlands East Indie at that time. We trace the roots of the decolonization of the history curriculum
that took place after independence by looking at the beginning of the previous century. As we have
discussed, there were several efforts to decolonize the history curriculum by acknowledging and
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including the history of the Netherlands East Indie at school, in addition to the history of the
Netherlands.

The historical accounts that we found suggest that there were several ideas and aspirations
to give more attention to the history of the Netherlands East Indies, though in some cases it
was merely the appendix of the history of the Netherlands and the perspective was completely
Nerlandocentric. Its contents are very limited and highlighted in the cultural history. It indicates
the depoliticization of the history curriculum, especially in public schools. However, the private
schools, especially the ones initiated by indigenous, had their own way in history instructions.
Some schools, like Tuman Siswa, used the local historical materials and acknowledged the local
knowledge of history. By acknowledging the vernacular knowledge, they challenged the Western
knowledge, thus decolonizing the curriculum (Shihade 2017; Tuck & Yang 2012).
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ABSTRACT: The assessment of Madrasah Teacher Competency (APKGM) is a test to measure
teacher competency under the Ministry of Religion. This test measures teacher competency, pro-
fessionalism, and pedagogic aspect. APKGM is not conducted simultaneously (nationally), but
is governed by individual regional offices of Indonesia’s Ministry of Religion. Each region has
different schedule and process. However, the output of APKGM was still unsatisfactory, one of
which was in Malang Regency, East Java, Indonesia. Through a qualitative research, the author
explained the cause and the attempt taken to deal with APKGM. In addition, this research showed
the factor causing the failed output of APKGM at micro- and mezzo-levels. APKGM could not
work optimally due to the weakness in process preparation and follow-up conducted by teacher,
school, and even executor (government). The author explained this condition in habitus, capital
(asset), and arena perspective as suggested by Pierre Bourdieu. As a result, there is a vacuum
(arena) impenetrable to social practice and capital.

Keywords: Assessment; Madrasah; Teacher competency; Social practice; Arena

1 INTRODUCTION

A state’s economic power depends on its human resource quality (“Capacit. Build. Econ. Educ.
Res.” 2007). Therefore, education is the basic need to be fulfilled. Good human resource is
composed of high-quality education. However, such condition still becomes homework to correct
in Indonesia. The Global Competitiveness Index 4.0 2019 Rankings indicates that Indonesia ranks
50th. This position is still below Singapore, Malaysia, and Thailand (Schwab 2019). As a state
with over 265 million people, the resource quality in Indonesia is still far below the expectation. A
third of Indonesian populations is productive workers, but only 7% of them have been graduated
(bachelor’s degree) (Rakhmat 2018).

On the other hand, the quality of Indonesian education, in fact, cannot compete with its neighbor
states. The result of PISA shows that Indonesia is still less competitive compared with other states,
even in South East Asian region, in which Indonesia is still below Malaysia and Brunei Darussalam
(BBC2019). Considering this finding, some potency can be optimized for the quality of Indonesian
education, teacher, and student composition. Indonesian Central Bureau of Statistic suggests that
the teacher-student composition in Indonesia has been proportional enough, 1:15-16 (Badan Pusat
Statistik 2019). Article 17 of Republic of Indonesia’s Government Regulation Number 74 of 2008
about Teacher mentions that ideally one teacher is responsible for 20 students on Elementary
(SD), Junior High (SMP), and Senior High School (SMA) levels and the equivalent. In addition,
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about 2,599,375 or 89.33% teachers have had graduate level education in 2018/2019 (Badan Pusat
Statistik 2019).

The attempt of improving teacher competency has been conducted by government, one of which
is through evaluating teacher competency. The competency under Ministry of Education is called
Teacher Competency Test (UKG). Meanwhile, the competency test under Ministry of Religion is
called Assessment of Madrasah Teacher Competency (APKGM).

This research revealed the result of APKGM existing in Malang Regency. It becomes a case
study to indicate the poor competency of Madrasah teacher under Ministry of Religion. The latest
APKGM was conducted in 2018 in Malang Regency. The subjects assessed are Akidah Akhlak,
Arabic, Indonesian (Bahasa Indonesia), English, Biology, Economics, Fikih, Physics, Geography,
Chemistry, Mathematics, Qur’an Hadith, Islamic Cultural History, and Sociology. The result shows
that in fact the competent of most teachers is still below standard. This data was obtained from one of
the Madrasahs existing in Malang Regency. Considering the data, the result of teacher competency
in professionalism and pedagogy is still lower. It is the phenomena needing more in-depth study.
Is teacher competency the only cause for such low assessment result? Or are there other factors
causing it? Therefore, this research is conducted to explain the factors causing the low result of
APKGM on Madrasah Aliyah level in Malang Regency, East Java, Indonesia.

2 METHODS

This qualitative research applied case study approach. This approach was used to reveal the spe-
cific case, which can explain a condition in-depth (Creswell 2007). This research interviewed ten
Madrasah Aliyah teachers in Malang Regency who underwent APKGM test. Teachers’ experi-
ence with preparing and implementing assessment process was the primary data source the author
explored through interview. Meanwhile, the criteria for teachers to be eligible to undergo this test
were as follows: attending APKGM test in 2018 and having low test result (below score of 60).
The author interviewed teachers of different subjects in an attempt to explore information from
headmaster and related government officials. It is the implementation of source triangulation tech-
nique to obtain good data validity. Following the interview, the author reduced and displayed data
as findings of this research. In this process, the author applied an interactive model of analysis that
records, reduces, and then analyzes data as suggested by Miles and Huberman.

3 RESULTS AND DISCUSSION

3.1 Implementation of APKGM

The implementation of APKGM in fact finds some problems. First, some tests are not held in
adequate space. The test is not held in a closed room, but under the tent with seating facility
only. Some participants can walk around freely during the exam. As a result, other participants
cannot focus on the exam. Even, this condition enables some participants to cheat or to ask other
participants for answers to some questions.

Second, this test is conducted using Android-based application and using cellular phone. The
implementation of test using personal cellular phone harms teachers. They read questions on a
small screen and font. As a result, they cannot read the questions discretionarily. Meanwhile, some
teachers have age-related visual impairment.

Third, not all questions be answered well. Having answered the questions, participants can see
their results directly. The result is of course unsatisfactory. The limitations in test implementation
increase teachers’ disappointment as the participants of test.

3.2 Factors causing low score of APKGM

The low score of APKGM is explained in social practice perspective. At micro—mezo arena level, it
can be seen that there are two basic components affecting teacher’s competency: habitus and capital
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in smaller arena. The author calls this arena “comfort zone” giving new challenge inadequately
to teachers to develop their competency. The arena intended includes School and Subject Teacher
Discussion (MGMP).

Bourdieu said that the individual strategy allows for social exchange (Yang 2014). Social
exchange occurs to compensate their weaknesses (Fowler 2020). Bourdieu confirmed that individu-
als will sacrifice anything in each of social relations to benefit themselves (Power 1999). Bourdieu
revealed the collectivity in habitus establishment in his book titled The Outline of a Theory of
Practice (Bourdieu, n.d.). The group will help individuals because of the same feeling. Teachers’
effectiveness in building relation with their colleagues in MGMP is a capital. Bourdieu explained
the capital in his book entitled The Logic of Practice. The capital can be the effectiveness of inter-
colleague relation network (Bourdieu, Pierre & Nice n.d.-b). In this condition, social capital affects
mostly the teachers who are preparing for APKGM.

The mechanism of consciousness is the next factor affecting the establishment of habitus consis-
tency. The consciousness mechanism of teachers participating in APKGM is useful to understand
the situation encountered. Teachers aware of APKGM will prepare themselves for facing it. They
attempt to build social connection between MGMP members to help each other during planning
a strategy to deal with APKGM. However, the less optimal result can be obtained because some
teachers prepare themselves less maximally for dealing with APKGM. In addition, the existence
of MGMP in undertaking their function has not activated their members maximally yet.

Bourdieu explained that inter-individual relation and interaction does not occur fully directly, but
it can occur symbolically (Hallett 2007), one of which is through WhatsApp group. For example,
they exchange questions with all members participating in APKGM. It is intended to help other
teachers in planning APKGM. The interaction will build group solidity as suggested by Bourdieu
(Cheung & Ma 2011). Action and interaction are based on sympathy, friendship, and love (Turnbull
etal. 2019). However, most teachers sending questions related to APKGM are those facing APKGM
enthusiastically. Meanwhile, other teachers serve as recipients only.

Interaction affects the establishment of consistency in individual habitus (Akrivou & Di San
Giorgio 2014). Bourdieau explained that individual interaction will bring the individual objective
into reality (Bathmaker 2015). Furthermore, it will give them position in a domain or arena. The
interaction creates good and appropriate habitus (Bottero & Crossley 2011). The interaction that
can be made by teacher during planning APKGM is with any one from parties, such as headmaster,
school, colleague, or fellow members of MGMP. However, interaction can be unidirectional in
nature. Most teachers become listeners only.

In addition, the domain affects the period of preparing APKGM for teachers. Intervention given
by domain will create habitus and capital to teachers. However, in the period of planning conducted
by teachers, school tends to serve as an administrator and motivator. School does not develop a rule
to govern and to control teachers’ actions in preparing for APKGM. It impacts teachers walking
alone without school’s support in facing APKGM. Structure can actually govern and provide an
organized habitus; unfortunately, it cannot be optimized well.

In this case, the author puts school into mezzo domain. Meanwhile, the implementation of the
test is a broader/macro scope. Domain produces a structure of rules binding to individuals within
(Hilgers & Mangez 2014). Then, the rule affects teachers’ preparation for APKGM. Uncooperative
schools make teachers take action individually and rely on their relation with MGMP members only.
The form of relation can be cooperation, sustainable network, and social exchange. It is intended
to compensate the weakness, the planning, and to search for benefits from the relation built for
themselves. It also reflects that they utilize their position in small-scale arena: school and MGMP.

Bourdieu explained that social practice is the reflection of harmonious relation between habitus,
capital, and domain (Bourdieu et al. n.d.-a). Those three sectors affect either good or bad social
practice direction. In this APKGM case, disharmony occurs between the three elements. When faced
with broader domain (in this case APKGM), in fact, teachers cannot provide the optimum output.
It can be due to weak habitus and capital supporting each other, based on previous explanation.
Social practice to build competency cannot be built instantaneously. A consistent process is required
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to improve teacher competence. This reinforcement is not given, so that school and MGMP’s
commitment is required to build it. Such condition, according to Bourdieu, occurs because habitus
is related to the rule.

4 CONCLUSION

In this condition, teachers striving for improving their competency sustainably should receive
government’s support. Teachers play an important role in building human resource of the nation’s
golden generation. Therefore, the role of school, MGMP, and government in enhancing teacher
competence is very desirable. Teacher should not only be required to have high-quality education
but should also be equipped with adequate space for learning and developing their self-competence.
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ABSTRACT: Learning is one of the ways to improve the quality of Indonesian human resources.
The role of learning or education is critical. How education copes with difficult situations and
limitations is still an exciting topic to discuss. Moreover, implementing learning to provide good
quality of education is also needed as a reflection and improvement for future education. This study
aims to (1) describe the implementation of teaching and learning during the pandemic, (2) explains
the students’ expectations from the implementation of online learning; (3) shows the challenges in
implementing online learning at present and in the future. A mixed method was used in this study.
The research subjects in this study were students of social studies education. The study results
show that the implementation of online learning has been carried out quite well and is enjoyable
with various kinds of learning methods. The students are expected to have face-to-face learning as
soon as possible, and they look forward to better online learning with multiple types of teaching
methods. The future challenge is how to optimize the role of parents, universities, and lecturers to
create effective online learning.

Keywords: Challenges; Expectations; Learning implementation; Pandemic

1 INTRODUCTION

Educational institutions took quick action during the pandemic to carry out virtual or online learning
(Kaufman et al. 2020; Wyse et al. 2020). Many educators work very hard to provide good quality
of learning even with limitations and restrictions (Wood et al. 2021). The implementation of online
learning forces every educator to adapt themselves and utilize technology. In this case, we can
say that tenacity is necessary because it will help them overcome every challenge in educating the
students even in difficult times (Wood et al. 2021).

The detention in implementing online learning is unavoidable. Many problems arise during
the implementation of online learning. The issues are faced not only by the students but also
by the educators. The issues among the educators are lack of IT expertise and limited access to
student supervision. Meanwhile, one of the problems among the parents is the limited amount of
time for assisting their children during online learning. Also, the problem occurs among students:
they tend to be less active during online education and limited supporting facilities and Internet
access (Asmuni 2020). Several research articles mentioned that the problems that arise in the
implementation of online learning are the ability to afford Internet access, the family relationship
that supports the success of the learning process, Internet networks that are different in each region,
facilities owned by the students, such as laptops/mobile phones, and subject matter (Niani & Rahma
2020; Prijowuntato & Wardhani 2021; Rosali 2020). The gap in each student’s economic levels and
residence also affects the implementation of online learning (Kaufman et al. 2020).
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Contrary to the previous research, Sadikin and Hamidah (2020) show that students have already
had adequate facilities that could be utilized for online learning activities. Moreover, most Primary
School Teacher Education (PGSD) students attend online learning using gadgets with a good data
connection and Internet signal (Widiyono 2020). The result shows that there are no significant
problems in terms of facilities.

Online learning depends on the excellent quality of facilities, especially the Internet connection
or website used as a medium of communication and presentations (Appana 2008). It is essential to
find out if there is a problem with the facilities during online learning. Knowing the difficulties,
detentions, and challenges ahead may be used as a reference for improving the quality of online
education in the future.

Evaluation of a small scope is critical because the results will help determine policies in the
given scope. Several previous studies on the assessment of online learning have been carried out.
Evaluation of online learning in West Papua shows that the implementation of online learning is
carried out appropriately (Yudiawan 2020). Furthermore, the results state the quality of lecturers
and students is good enough to carry out online learning. The substance of material is the same
as face-to-face learning, but the problems being witnessed are non-technical constraints, network,
and cost issues. Subsequent research on evaluating the implementation of online learning at the
University of Lampung exhibited that all components ranging from context, input, process, and
product were suitable (Riyanda et al. 2020).

The difference between previous research and this research is the place of research, where this
research is conducted at Social Studies Program, besides the focus of research will be on how the
implementation of policies affects teaching and learning, problems, as well as challenges that will
arise in the future. Because of its importance in formulating policies and improving teaching and
learning in the future, this was very important to be researched.

2 METHODS

The research design used in this study is a mixed method. The quantitative research method was
used in the first stage and then continued in the second stage by qualitative research. A quantitative
research method is used to obtain measurable quantitative data that are descriptive, comparative,
and associative. On the other hand, the qualitative research method aims to prove, deepen, expand,
weaken, and/or eliminate the data that have been obtained through the quantitative research method
at the early stage (Monica & Yaswinda 2021).

The research subjects were students of social studies, Faculty of Social Sciences, Universitas
Negeri Malang. The selection of the subject was based on the consideration of the need for evaluation
of how online learning is implemented. In quantitative research, the sampling was done through a
random sampling technique. It was done with the consideration that all students have experienced
online learning in the previous semester. In qualitative research, the data collection techniques are
carried out through observation, interviews, and documentation. The Miles and Huberman model
was implemented to analyze the qualitative data. The analysis was done interactively following
four steps: data collection, data reduction, data presentation, and conclusion.

3 RESULTS AND DISCUSSION

3.1 The Implementation of Online Learning

Similar to conventional or face-to-face learning, online learning also requires good preparation.
Moreover, evaluations from universities and students are also essential (Rusdiana & Nugroho 2020).
This is very important to improve the quality of teaching and learning. Each student gave a different
feedback on the online teaching and learning executed in the second semester. Overall, 63.3% of
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the students stated that the implementation of online learning was quite enjoyable. Meanwhile,
20% and 16.7% of the students notified that it was insufficient and not satisfying.

Enjoyable learning means that the learning process is not monotonous. Using various kinds of
learning methods can be a way to create an enjoyable learning process. Research conducted by
Adi (2018) shows that using multiple learning activities, such as games, may increase students’
interest in the learning process. Related to the previous research, the interview results with several
informants stated that the learning process that makes the students enthusiastic during the class
could be considered enjoyable learning. Other informants argued that enjoyable online learning
should use exciting media and various synchronous and asynchronous teaching methods. The result
of the questionnaire, which is in line with the result of the questionnaire, shows that most students
felt that the learning process is quite enjoyable and has already utilized many interesting online
teaching methods.

Implementing enjoyable teaching and learning is very important because, during the COVID-
19 pandemic, students are given lots of assignments and materials. Online learning implemented
in the Social Studies Program has already incorporated various kinds of teaching methods. The
evidence is that every student chooses all of the methods provided in the questionnaire. This is
very reasonable because the selection of learning methods must be in accordance with the material
and students’ background (Hasibuan 2013). The use of varied learning methods is carried out to
create an enjoyable learning process. The skills of educators in teaching are helpful in creating an
enjoyable learning process (Jaya 2017).

The method used in 70% of the implementation of teaching and learning in the Social Studies
Program is group discussions. In contrast, the remaining use independent learning methods with
provided modules from the lecturer, field practice, and direct explanations.

In terms of satisfaction, most of the students show a positive response toward implementing the
teaching and learning process in this semester. The majority of students, 66.3%, stated that they
are quite satisfied with the distance learning carried out in the second semester. However, 13.5%
indicated they were delighted, yet other students are not happy with the teaching and learning
process.

Several students stated that this semester’s teaching and learning process was much better than the
previous semester because the teaching methods were more organized and varied. Other students
also noted that the media used during the last semester did not vary. However, it became so much
better and more varied in this semester, and it helped the students to have a better understanding,
although it was not as good and satisfying as face-to-face learning.

Although students prefer face-to-face learning, they still benefit from online learning, such as
flexible and effortless learning, wherever and whenever, being more sensitive to learning using
technology, self-regulated learning styles, and time efficiency (Ningsih 2020). The students who
were not satisfied with distance or online learning stated that they could not socialize with other
students. Other students also mentioned that there is almost no interaction in distance or online
learning. Other reasons are lack of communication, piled-up assignments, and insufficient material
that can be adequately understood.

In addition to positive impressions, such as flexible and efficient time, students also have negative
images of distance or online learning, for example, lack of direct interaction (Ngurah & Laksana
2020; Prijowuntato & Wardhani 2021). The lack of interaction between students is considered
reasonable because the class of 2020 students in the second semester experienced distance or online
learning since the first semester. Thus, the relationship among the students is not developed yet.

Students’ responses to material comprehension are also very diverse. Most of the students, 67.4%,
said they understand the materials because the instructions given are clear enough. Instruction in
learning is one of the essential parts. It is because instruction is related to the success of the teaching
and learning process. With clear instructions, students will know what they should and do to achieve
the teaching and learning goals.

Around 21.21% of the students stated that they do not understand the materials due to some
problems. It may happen because of the environment where the students study. At school, many
factors support effective teaching and learning, while the atmosphere is different at home. To
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create effective teaching and learning, there must be fewer distractions at home, well-maintained
schedules, routines, and the students should be provided with clear instructions (Currie-Rubin &
Smith 2014); however, it seems complicated to create such an environment at home.

3.2 Expectations about the implementation of Online Learning

Most students expected that online teaching and learning could end soon, and the teaching and
learning process could be carried out face-to-face as was carried out before the pandemic. Many
students expected to study typically again as quickly as possible. Students have already missed
face-to-face learning, which can help them understand the material better, and there are no more
network problems while communicating with their teachers and friends (Prijowuntato & Wardhani
2021).

Another expectation is that the teaching and learning process can use various teaching and
learning methods and strategies, especially project-based learning or field practice. Also it is
expected to have a variety of games so that it helps increase the students’ enthusiasm. The use
of various teaching and learning methods and games in the teaching and learning process may
increase the students’ interest in the teaching and learning process (Adi et al. 2018).

3.3 Challenges of the implementation of Online Learning in the future

The implementation of online learning in the previous semester had some problems, including time
management due to flexible online lectures, network connections due to poor signal and even no
signal, lack of facilities, such as mobile phones and/or laptops, high costs of Internet, as well as
other problems related to environmental factors that make it difficult to concentrate and focus on
lectures. Among those problems, 53.3% of the students faced environmental issues that make them
difficult to focus on the learning process.

The environment has a significant role in promoting the success of the teaching and learning
process. The most dominant environment closely related to online learning is house and requires
support from the parents. The support and role of parents in online learning seem trivial, but in
reality, some parents do not know what they should do to support the online learning process
(Currie-Rubin & Smith 2014).

The future challenge in online learning is to overcome the problems that occur during the teaching
and learning process, wherein the environmental factor is the most dominant. To maximize the
potential of the environment, indeed, we need support from the parents. Schools and educators
need to empower parents (Currie-Rubin & Smith 2014).

Another major problem faced by the students is network connection. It happens because the Social
Studies Education Study Program students come from various regions in Indonesia, not only from
the East Java area but also from Central Java, West Java, Kalimantan, and Papua. Therefore, the
challenge is how educators and universities can provide supporting infrastructure for the smooth
teaching and learning process. The role of universities in providing supporting infrastructure is
crucial (Rusdiana & Nugroho 2020). In addition, lecturers or teaching staff play an essential role
in delivering appropriate teaching materials (Ngurah & Laksana 2020). Maximizing these two
roles may affect the creation of effective online teaching and learning. The students should also
practice efficient time management. Since the implementation of online learning is flexible, if it is
not supported with strong intentions and good management skills, it will undoubtedly restrict the
execution of online learning.

4 CONCLUSIONS
Evaluation of the implementation of policies applied in learning needs to be carried out. It aims

to reflect, evaluate, and ultimately improve future understanding. Online learning was executed in
social studies by looking at how it was implemented—the methods and expectations.
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ABSTRACT: Sampang floods are caused because of urban floods, flash floods, and tidal floods.
In addition to morphology, the Kemoning River flow pattern triggers flooding. Sampang floods
cause losses in the educational, economic, and social aspects. Efforts to reduce disaster risk can be
made through education. Education has arole in sensitizing geography students to disaster response.
One way is to provide students disaster knowledge and disaster mitigation techniques. Therefore,
it is essential to examine how high the level of knowledge and perception of geography students is
in reducing the risk of floods in Sampang. The method used is a descriptive cross-sectional survey.
This research was conducted in high school in Sampang. More precisely, researchers choose schools
that the majority of students are affected by the flood in Sampang. Using descriptive data analysis,
data were used for histogram analysis, bivariate correlation analysis, distribution analysis, and
independent sample testing. Although students learned about the disaster flood in Sampang, many
students do not have complete knowledge about it.

1 INTRODUCTION

Sampang is a district in Indonesia with a unique landscape consisting of hills (north) and basins
(south). These hills stand at an altitude of 0-300 meters above sea level and an average slope
of 2-25%. The northern elevation is higher than the southern area of Sampang, a basin that
triggers flooding (Nugroho et al. 2019). This condition, exacerbated by river morphology, leads
to depression, thus causing the accumulation of water discharge in the Kemoning River. Sampang
floods occur from urban floods, flash floods, and tidal floods. In addition to morphology, the
Kemoning river flow pattern triggers flooding. This river has a trellis flow pattern with intermittent
river types. During the rainy season, the Kemoning river cannot accommodate water flow, so the
water overflows into the area along the Kemoning river. Sampang flooding worsens if it takes place
together with the Tide Spring on the southern coast of Sampang; this phenomenon occurred in
2001 and 2016.

Sampang floods cause losses in the educational, economic, and social aspects. BNPB data for
2019 states that, in the period between 2008 and 2018, there were 29 educational facilities, 3,853
houses, and 22 health and worship places damaged by the flood. This loss is caused by the intensity
and frequency of floods that threaten the community regarding access to education, economy, and
social affairs (Rufat et al. 2015). One of the main factors increasing the number of losses due to
flooding is the increasing population and assets in the flood area (Tanoue et al. 2016). Therefore,
efforts to reduce the risk of disasters need to be taught early on so that people have more knowledge
about flood disasters.

Efforts to reduce disaster risk can be made through education. One way is to equip students
about disaster knowledge and disaster mitigation. The introduction of disasters from an early age
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can exert influence in efforts to minimize disaster risks through knowledge about the disaster that
has been given (Proulx & Aboud 2019). Substantially, efforts to create a community that is aware
and responsive to disasters is made through education on Disaster Risk Reduction (Pascapurnama
et al. 2018).

Education has a role in sensitizing geography students to disaster response. Disaster material is
presented in geography courses covering natural disaster mitigation and adaptation material in the
eleventh grade of semester. Disaster mitigation material includes decisions and activities before
the disaster, during the disaster, and after the disaster (Irawan et al. 2020). Disaster education is an
essential resource in efforts to deal with situations when disasters occur (Putra et al. 2021). Disaster
material is contextual-based material, so that students easily understand and practice in everyday
life.

The problems experienced by geography students in Sampang is still not being able to integrate
the disaster material obtained at school with efforts to reduce the risk of flood disaster in the
neighborhood. Therefore, it is essential to examine how high the level of knowledge and perception
of geography students have in reducing the risk of flood disaster in Sampang. Thus, this research
can be used as a reference for policymaking by related parties.

2 METHODS

This research explores the knowledge and perception of students in high school. The method used
is descriptive cross-sectional surveys. This method collects extensive data to see many cases in one
place with only one sampling (Yang et al. 2015). Researchers choose schools that most students
are affected by the flood Sampang (SMAN 1 Sampang, SMAN 2 Sampang, SMAN 3 Sampang,
and MAN Sampang). Researchers study from the knowledge and perception aspects of students
in disaster risk reduction efforts. Aspects of knowledge include risk perception, emotional aspect
(fear of disasters, the way students face or solve problems during a disaster), knowledge of disaster
mitigation, self-readiness, and family in the face of disasters and disaster adaptation. Perceptual
aspects include students’ opinions about floods (past, present, and future) and the idea of disaster
risk reduction.

Data retrieval is done directly by meeting respondents in the field—data retrieval using an
online poll and form that has been printed offline. Questionnaires distributed to students through
geography teachers. The population in this study is 235 students, with a total final sample of 197
students, or the response rate in this study was 84%. A total of 126 students are female respondents
or 64% and men 71 students or 36% with an average age of 16 years. Researchers only choose
students of grade of social studies, 12 social studies class, and geography specialization students
considering that students have received disaster mitigation material in geography lessons.

Researchers asked students to show experience in dealing with floods. In addition, researchers
ask students to indicate the source of disaster information in their neighborhood. Students are also
asked to indicate the behavior done and not carried out by disaster mitigation materials received at
school. Students were asked 20 questions about Sampang flooding, risk perception and adaptation
to Sampang flooding, and psychological questions about disaster. This study aims to know stu-
dents’ knowledge and perceptions in disaster risk reduction in Sampang (descriptive data analysis,
then used histogram analysis, bivariate correlation analysis, distribution analysis, and independent
sample testing).

3 RESULTS AND DISCUSSION

3.1 Influence of socio-demographics in disaster risk reduction

Test is conducted to test how the socio-demographic influence on flood disaster knowledge,
preparedness facing flood, disaster awareness, disaster adaptation, and disaster risk reduction
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perception. Communities residing in disaster prone areas will have better adaptability than commu-
nities far from disaster sources (Ho et al. 2008). T-test results are presented in Table 1; statistically
there is no significant difference between males and females. The significance is only seen in
disaster awareness items (t-test less than 0.05).

Although the students have learned about the disaster flood Sampang, many students still do not
know about it. Knowledge of disasters is essential in reducing the risk of disasters (Weichselgartner
& Pigeon 2015). Respondents who had good knowledge of disasters as much as 48.5% and 51.5%
did not have a good knowledge of the Sampang disaster. From this analysis, it was found that many
students are still confused about the preparedness and adaptation of the Sampang flood disaster. A
disaster risk reduction indicator shows good results in disaster awareness.

Most students argue that Sampang disaster knowledge is essential. The importance of under-
standing disaster knowledge can educate students to reduce the risk of disasters (Torani et al. 2019).
This is seen from the average grades of male and female students associated with the knowledge of
disaster risk reduction, which is not much different. However, female students are more confused
regarding disaster awareness.

Researchers also described the media that students are using to obtain disaster flood informa-
tion. The results showed that male and female geography students most often use social media to
access disaster information. The widely used social media are Instagram, Facebook, and WhatsApp
group. Students think social media as a platform is easier to use and receive fast information when
compared to radio, TV, or newspapers. The role of social media today as part of the emergency
warning and post-disaster recovery system as well as disaster risk reduction is very crucial (Boddy
& Dominelli 2017). For example, the role of social media in disaster management invites public
to focus on Haiti’s earthquake in 2010; during the event, the community learns a lot about the
earthquake that originated through social media (Yates & Paquette 2011). All students in this study
use social media to be used as a means of disaster education.

Regardless of gender and age, very few students use radio and newspapers as a source of
disaster information. Students do not use such information from the newspaper, as updates of latest
information are not as fast as that on social media or the Internet. In addition, the availability of
Internet network services makes it easy for students to access information anywhere and anytime.

3.2 Student disaster experience

For preparing for our research, we obtained background information on students before asking
about students’ experiences. First, students were asked whether students had been exposed to
disasters, yes or no, 84% said they had been exposed to disasters, 16% had never been affected
by disasters. The majority of disasters have been faced, namely 52% floods, 29% droughts, 11%
fires, and 8% thefts. Therefore, each student’s response to experiences dealing with disasters can
be a parameter of disaster education. However, t-test results in the independent variables between
groups do not influence disaster risk reduction problems.

Nearly half the students think that disaster adaptation is not very important. Even though disaster
knowledge is essential, students can reduce the risk of Sampang flooding, which can lead to
potential material and non-material losses. In addition, students can also reduce the sociocultural,
physical, economic, and environmental vulnerability due to the Sampang flood disaster. Disaster
provisioning by students is critical because representing the largest segment of the population in
developing countries, children are often the first victims of natural disasters, making it essential to
study the child-led disaster risk reduction approach (Martin 2010).

The researcher also gave questions to students about the level of discomfort from the disasters
in Sampang. The results of the questions illustrate that majority of students who are uncomfort-
able with facing a disaster. The highest level of discomfort is that students argue that almost all
educational, economic, and government service activities stop completely when a Sampang flood
occurs.

Level of knowledge and perceptions of students regarding disaster risk reduction is important.
Disaster education in the research location has not been well integrated into learning materials
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in schools. The knowledge of indirect disaster will educate students to reduce disasters (Mur-
ray et al. 2019). The knowledge of students at the research location has just been reconstructed
from post-disaster activities (post-event) in the form of emergency response and recovery from
activities/education before the disaster (disaster reduction and disaster preparedness).

Knowledge, awareness, and culture of dealing with disasters should have started at Indonesia’s
lowest level of education, so that students’ knowledge has been reconstructed through pre-disaster
activities (Atmojo et al. 2018). For example, students can reduce potential hazards and losses
due to disasters. Geography learning through the disaster curriculum can accommodate increased
disasters awareness, disaster management exercises (disaster drill), understanding disaster response
social systems, and understanding disaster policies (Mufioz et al. 2020). Much of the pre-disaster
knowledge is forgotten, even though this activity is vital in dealing with and recovering from
disasters.

Schools must become promoters of disaster risk reduction, so as to create a culture of security
that shapes responsive attitudes toward disaster (Jovita et al. 2019). Schools have a role in shaping
knowledge about the potential and risk of disasters in the student environment. Knowledge about
disaster illustrates the capacity of students when facing a disaster so that it becomes a factor in
decision-making when a disaster occurs. Schools must participate in disaster awareness, training,
and mitigation activities for students. Children are a group that is vulnerable to disasters, so that
disaster education must be given early (Putra et al. 2021).

A good level of knowledge about disasters will bring positive attitude changes in dealing with
disasters. Student knowledge about the causes of Sampang flooding begins with experience and is
equipped with information from disaster material in schools. Knowledge is information and skills
acquired through conscious education from safeguarding facts or situations (Krylova et al. 2016).
Local knowledge is formed over a period through the accumulation of experiences of community
relations with nature helping adaptation to the conditions of the environment in which it lives.

4 CONCLUSION

The major problem experienced by geography students in Sampang is still not being able to integrate
the disaster material obtained at school with efforts to reduce the risk of flood disaster in the
neighborhood. Therefore, it is essential to examine how high the level of knowledge and perception
of geography students have in reducing the risk of flood disaster in Sampang. Although the students
have learned about the disaster flood Sampang, many students still do not know about it.

Schools have a role in shaping knowledge about the potential and risk of disasters in the student
environment. Knowledge about disaster illustrates students’ capacity when facing a disaster so that
it becomes a factor in decision-making when a disaster occurs. Schools must participate in disaster
awareness, training, and mitigation activities for students. Disaster risk reduction is carried out
by students independently based on experience dealing with disasters. Students with awareness
learn to know the various threats of flood disasters (annual cycle) to reduce losses due to disasters.
Students’ knowledge about this disaster is transmitted to family members, such as father, mother,
as well as the extended family.
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ABSTRACT: This study aims to analyze violence against women in dating style in Malang,
which discusses forms of violence, factors that cause violence, and the impact of violence. This
type of research is a descriptive study using a quantitative approach. The study population was
students of State University of Malang. The research sampling used a non-probability sampling
method with purposive sampling technique. The data collection technique in this study used a
questionnaire and obtained answer from 47 respondents based on predetermined criteria. Further-
more, the data obtained were analyzed using descriptive statistical analysis techniques. The results
showed that the dominant form of violence experienced by women was non-physical/psychological
violence. In addition, the most dominant factor causing violence against women is the individual
factor. Then, the impact of violence against women tends to affect physical and psychological
conditions.

Keywords: Dating; violence; women

1 INTRODUCTION

Violence is one part of aggressive behavior which refers to exerting pressure to control, damage, and
punish someone (Khaninah & Widjanarko 2016). Violence occurs in every relationship between
individuals or groups, whether family relationships, dating, friendship, and others. Violence in a
relationship between men and women also occurs after marriage, which is commonly referred to
domestic violence. Even today, many acts of violence occur in dating relationships which are often
experienced by women. Based on previous research by Lybertha & Desiningrum (in Nopiyanti et
al. 2021), social development in adolescence and early adulthood is the peak period in socializing,
where each individual will begin to make deeper relationships and relationships with various layers
of friendship. As for cases of violence in dating, known as dating violence, these rarely get the
public spotlight compared to cases of domestic violence, because the phenomenon of violence in
dating is one of the forms of violence taking place in privacy. In addition, cases of violence in
dating are often not reported because in dating every couple has feelings of mutual affection, love,
and romance. If examined more deeply, referring to the 2019 Komnas Perempuan Annual Notes,
it shows that in recent years there has been an increase in cases of violence against women, where
in 2018 there were 1873 cases that in 2019 increased to 2073 cases (Nopiyanti et al. 2021). In this
case, the tendency of men to become perpetrators of violence is indeed higher. This can be proven
by the report of the Indonesian Child Protection Commission in 2018, where there were 122 men
and 32 women who were victims of violence (Erica et al., 2020). In addition, other data presented
by the National Commission on Violence Against Women in 2019 showed that the perpetrators
of violence were people known to the victim, such as the victim’s boyfriend (1.528 people or
cases).
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Violence in dating relationships occurs when a person intentionally commits violence by hurting
and making threats to his partner (Soba et al. 2018). Violence in dating style is a form of violence that
is classified as juvenile deviant behavior, which can take the form of verbal, non-verbal (physical),
economic, spiritual, and even sexual violence. When victims have experienced acts of violence
in dating relationships and even their rights as women are shackled, they tend to ignore them by
always allowing apologizing because they love the perpetrator. This is by the opinion of Horwitz
& Skiff (Soba et al. 2018) that 40% - 70% of women who experience violence in dating tend to
maintain their relationship for a certain period even to the altar by considering various factors, one
of which is love. Whereas logically and rationally women as human beings have the right to break
off unhealthy courtship relationships for their good.

Violence acts that occur in dating relationships are caused by several factors behind women
experiencing violence, namely biological, environmental, and individual factors (Ramadita 2011).
Putri (2012) in her research suggests that several factors that can cause violence against women in
dating relationships are jealousy, uncontrollable emotions, a high sense of belonging to a partner
(obsession), and the fear of losing a partner. The violence that occurs can have a bad impact
physically, mentally, psychologically, or socially on the victim (Putri 2012). The impact is in the
form of heartache, trauma, psychological disturbance, stress, the crisis of trust in others, anger,
silence/closing, and if experiencing physical violence, the impact is in the form of limb pain and
others.

Based on the explanation of this phenomenon, research on violence in dating style is very
interesting to study and deepen, especially among students. In addition, research on the topic
of violence in dating is quite a lot. Amanda and Mansoer’s (2021) research, in their journal 4
Phenomenological Study of Women Rising from Violent Relationship focuses on the experiences
of adult women aged 21 - 23 who are in a relationship with violence, and how they can get out of
unhealthy relationships, and can bounce back in new relationships with other people. Meanwhile,
this study aims to focus on analyzing the forms, factors, and impacts of violence against women
in the dating style, especially in the city of Malang. With this research, it is hoped that the study
can provide in-depth information to everyone, especially women, about violence in dating that still
exists today. So that it can help women be careful and take care of themselves to minimize the
negative impacts of dating.

2 METHODS

Research on “Violence against Women in Dating Style in Malang” is a type of descriptive research
that makes use of a quantitative approach. The population of this research are students of State
University of Malang. The research sample was taken using non-probability sampling with a method
purposive sampling technique. Method or non-probability sampling-sampling random method is
used to select elements from the population as samples, where each element does not have the
same opportunity to be selected (Rasyad 2003). Sugiyono (Maharani & Bernard 2018) suggests
that the purposive sampling technique is a way of determining and taking samples with certain
considerations. In this study, the purpose of using the purposive sampling technique is to obtain
a representative sample with the following criteria: (a) female students who are studying at the
State University of Malang at the D3 to S1 level; (b) semesters 2 to 8; (c) aged 17 to 24 years; (d)
currently or have been in a relationship during college; and (e) experienced violence during dating
during college.

Data collection techniques use a questionnaire obtained from 47 respondents based on predeter-
mined criteria. Furthermore, the data obtained were analyzed using descriptive statistical analysis
techniques. Descriptive statistical techniques are used to analyze data by describing data presented
in the form of tables or frequency distributions, cross-tabulations, diagrams, histograms, polygons,
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and so on (Muhson 2006). As for this research, the technique of presenting data is done by using a
bar chart.

3 RESULT AND DISCUSSION

3.1 Factors causing dating

Violence against women in dating relationships is motivated by various factors. According to
(Hutasoit 2019), the factors that cause women to become victims of violence in dating relationships
are internal factors and external factors from victims and perpetrators, both of which have the
potential to cause violence in dating. Internal factors are factors that come from both the victim
and the perpetrator. Internal factors of victims, such as knowledge, behavior toward violence,
low self-confidence, education, age, and mentality are some of the reasons why women often
become victims of physical, sexual, and psychological violence (Ariestina 2009). In addition, the
perpetrator’s internal factors, such as age, education, drug, and alcohol use, also have a major
influence in causing violent behavior. External factors are factors that occur beyond the control of
both the victim and the perpetrator, such as community perceptions, conflicts within the family,
and peer experiences.

One of the ill effects of dating is the emergency of violence in dating. Violence in the form
of physical and non-physical violence can often occur. The occurrence of this violence is a con-
tinuation of the conflict. Conflict is the main factor that can lead to violence. Violence in dating
is an expression of one’s emotions when dating. This can occur due to several factors, such as
possessiveness and excessive jealously (Evendi 2018).

Anggoro in (Azmiani & Supradewi 2015) suggests that the roles of gender, personality, mass
media, peers, and unpleasant parenting and family environments are also some of the factors
causing violence against women in dating. In cases of violence that have occurred before, often
the victims are women. This is closely related to the sociocultural aspects that develop in soci-
ety regarding the difference in images between men and women, where men are considered to
have a masculine image, while women have a feminine image. In general, the destructive and
manipulative personality and the disturbed mentality of the perpetrator are also not uncommon
causes of violence in dating. This is closely related to parenting and an unpleasant family envi-
ronment. Violence perpetrated by parents against children, less harmonious relationships between
parents and children, parental divorce, and weak economic conditions are also the factors that
shape the behavior of deviant perpetrator (Anantri 2017). In addition, the scope of association,
peers, and the mass media also have great potential in bringing up male aggressive behavior toward
partners.

Cases of violence against women in dating can also be viewed as a gender-based issue, where it
becomes important to highlight the underlying causes of violent behavior from perpetrators toward
victims (Vania & Lentari 2019). Attitudes and perspectives of men or perpetrators toward gender,
patriarchy, sexism, and male dominance in a relationship can be the causative factors that support
violence. The culture of domination inherent in people’s beliefs, where men are considered as
superior and women are considered as inferior makes society often justify the attitude of men
who control and control women excessively (Harnoko 2012). Such behavior causes women to
be subordinated and marginalized. On the other hand, there is a mistake in interpreting gender
stereotypes that occur in society, where most people think that men are stronger than women. The
culture in society that develops in such a way results in violence often occurring against women,
both in domestic relationships and in dating.

In this study, the researchers focused on analyzing the factors causing violence against women
in dating style in Malang on individual and environmental aspects.
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Graph Depicting the Respondents Based on Factors
Causing Dating Violence During College Period
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Figure 1. Graph depicting the respondents based on factors causing dating violence in college period.

Based on the data obtained and presented in the diagram above, individual factors are the
dominant causal factors for violent behavior against women in dating during college. The results
of the analysis of the data obtained by the research team showed that the character or behavior
of men who were selfish, stubborn, possessive, easily jealous, and easily emotional were the
main factors causing disputes, fights, and led to acts of violence, both physical and non-physical
violence, physical, sexual, or psychological. In addition, differences of opinion and frequent
misunderstandings can also lead to debates and acts of violence. In addition, environmental factors,
such as the influence of the social environment and excessive involvement of other people in dating
relationships are also the cause of violence against women in dating.

Graph Depicting Number of Respondents Based on
How Often Respondents Tell Parents or Siblings
about Dating Violence During College Period
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Figure 2. Graph depicting number of respondents based on frequency of telling parents or siblings about
dating violence during college period.

Based on the data obtained regarding the openness of respondents to their parents or relatives,
most of the respondents never talked about violence in dating during their lectures. Children’s
openness to their parents or siblings about violence in dating also needs to be highlighted. (Anantri
2017) suggests that children who rarely talk about romantic relationships, or in this case dating
relationships, will increase the risk of violence for women. In this case, parenting and parental
supervision of children are very important to prevent violence against women.
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Figure 3. Graph depicting the number of respondents based on frequency of telling close friends or friends
about dating violence during college.

As per data obtained regarding the openness of respondents to close friends or friends, the
number of respondents who often talked about violence in dating during college was more than
those never telling a close friend or friend at all. This shows that the respondent’s closeness and
trust in someone affects the frequency of storytelling.

3.2 Forms of violence against women in dating violence against

Women in dating may face physical or non-physical harm. Violence in dating can occur regardless
of gender, ethnicity, race, religion, educational background, and level of education (Seka 2018).
All of these things can be investigated based on the forms of violence committed by a man against
a woman in dating. Violence in dating has various forms in its application.

According to (PKBIDIY 2016) there are four forms of violence in dating. First, physical violence,
which can be in the form of slapping, hitting, injuring with other weapons, pulling (grabbing) hair,
and others. Physical violence, usually causes bruises in certain areas of the body of the victim.
Second, psychological violence, is a form of violence that is emotional. Psychological violence can
be in the form of swearing, comments that hurt self-esteem, humiliation, and prohibiting something
because of restrictions using threats, and so on. Third, social violence that is a form of violation
of the rules of society in dating. Can be exemplified by dating somewhere until late at night, even
though there is a limit not to exceed the hours that have been determined in the area. Fourth, sexual
violence which can be in the form of fingering, forcibly holding the body, raping, etc. In this case,
it can be fatal, for example it may lead to sexually transmitted infections like AIDS.

According to Murray (2000), the forms of violence in dating are divided into three forms. First,
verbal and emotional, violence is a threat that is done through words or facial expressions. Verbal
and emotional violence consists of: 1) name-calling, 2) intimidating looks, 3) use of pagers and
cell phones, 4) making a boy/girl wait by phone, 5) making a boy/girl feel insecure (make girlfriend
feel uncomfortable/safe), 6) blaming, 7) making threats, 8) interrogating, 9) humiliating her/him
in a publisher/him in public, and 10) breaking treasured items. Second, sexual violence is a social
contact activity carried out by unwanted partners. Sexual violence consists of: 1) rape, 2) unwanted
touches, and 3) unwanted kiss. Third, physical violence consists of: 1) hitting, 2) pushing, and
injuring, 3) control and restrain, and 4) playing rough games.

Meanwhile, Devi (2013) divides forms of violence in dating into five forms as follows. First,
economic violence. Like managing the victim’s finances, the victim is forced to pay for the life of the
perpetrator, and so on which causes financial loss to the victim. Second, physical violence. Physical
violence consists of: 1) hitting, 2) grabbing, 3) slapping, 4) pushing, and 5) so on that cause injury
to the victim’s body. Third, non-physical/ psychological violence. Non-physical/ psychological
violence consist of: 1) yelling, 2) insulting, 3) restraining, 4) having an affair, and 5) so on that
disturb the partner’s psychology. Fourth, sexual violence. Sexual violence consists of: 1) fingering,
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2) unwanted touching, 3) seduction for sex, and 4) rape. Fifth, spiritual violence. Spiritual violence
consists of: 1) forcing the victim to believe in something they do not believe, 2) demeaning what
the victim believes or believes, and 3) all other forms of belief.

In this study, we obtained information through a survey based on the forms of violence expe-
rienced by women in dating during college, which is presented in the form of the following bar
chart.

Graph of Respondents Based on Forms of Violence
Ever Experienced by Women in Dating During
College
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Figure 4. Graph of respondents based on forms of violence ever experienced by women in dating during
college.

Based on the diagram above, non-physical/psychological violence is the dominant violence
experienced by women in dating during college. The results of the analysis of the data obtained
by the research team showed that most of the women had experienced non-physical/psychological
violence during lectures such as lying, harsh words (swearing and insults), mentioning names that
were offensive, restraining, and having an affair.

3.3 Impact of dating

Violence in dating involves a wide range of acts committed against the opposite sex who is not
married. This violence is carried out in the form of physical, sexual, emotional, and psychological.
The violence that occurs a lot is one indication of the abuse of power, gender inequality, and
domination (Mesra et al. 2014). This act of violence, in general, can have an impact on the
individual itself starting from physical, psychological, and others.

According to Pitawati (2008) in Fatimah (2016), some of the impacts of violence in dating
are as follows. First, psychological impact, as a result of experiencing violence, women become
hateful and even traumatized by men because they are afraid to have another relationship with men.
Second, social impact, if the woman feels she has given her chastity to her partner, she usually
feels inferior to have a relationship with new people again. Third, physical impact, this impact can
be seen such as the appearance of bruises, bruises, cuts, abrasions, fractures, and even unwanted
pregnancies.

Meanwhile, based on the results of research conducted by Safitri and Sama’i (2013), there are
four impact of violence in dating. First, psychological impact, women become traumatized and
even hate the opposite sex. This is because she is afraid to have relationships with men. Victims can
experience depression, stress, and excessive anxiety, have difficulty concentrating, have trouble
sleeping, have low self-esteem, and may even show suicidal behavior. Second, sexual impact,
where victims experience trauma and show stress they experience in the form of words and cries.
Third, physical impact, violence can result in bruises, cuts, abrasions, fractures, and gynecologic
conditions. Fourth social impact, which can make the victim unable to leave the perpetrator of
violence. This is because, perpetrators of violence do not allow victims to play on the internet, and
even perpetrators isolate their victims from their friends, family, and other friends. The existence of
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this kind of control can affect the victim, namely the lack of a sense of socializing in the surrounding
environment.

Based on the results of our research, we obtained information through a survey about the impact
felt by women when experiencing violence while dating the opposite sex during college. Based on
the survey results, the impact of this violence is divided into two, namely physical and psychological
impacts. First, physical impact. The violence experienced by women during dating in Malang
significantly affects the physical condition of the victim. A majority of them experienced various
changes after experiencing violence. Many respondents said that they experienced physical changes
after experiencing this, such as a pattern of weight loss due to too much thought so that their eating
patterns are irregular and can even cause stomach acid to recur for those who suffer from ulcerative
conditions. In addition, with such physical condition, the body’s resistance decreases such that
it can be easier to get tired and sick. Second, psychological impact. Violence in dating has a
heavy psychological impact on victims. Based on the results of a survey that we have conducted,
many respondents said that they are more likely to experience sadness, trauma, insecurity, or lack of
confidence, and even mental damage. As a result of violence, they often overthink their relationship,
always thinking hard about the various mistakes that have occurred. Therefore, victims of violence
are more sensitive to what is happening around them. Victims tend to be moody so that it leads to
laziness and difficulty concentrating. This can be seen as not enthusiastic in carrying out various
activities and often even procrastinating work.

4 CONCLUSION

Violence in dating is exerting pressure on a person, such as forcing and even injuring their partner.
Violence in a dating relationship occurs when a person intentionally commits violence by hurting
and making threats to their partner. It may arise due to individual and environmental factors.
Violence in dating style is a form of violence that is classified as juvenile deviant behavior, where the
forms can be verbal, non-verbal (physical), economic, spiritual, and even sexual violence. Violence
in dating style can have an impact psychologically, physically, socially, as well as spiritually. For
further research, it is recommended to use interview techniques to get more concrete reasons from
victims of dating violence.
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ABSTRACT: The COVID-19 pandemic has not only affected public health, but also the economy.
Millions of workers have been left unemployed during the COVID-19 pandemic. This condition
is likely to get worse, because various academic and government predictions state that there will
certainly be a food crisis in the future. This research was conducted to observe the resilience
of families among farmer classes in terms of education, economy, and health in the midst of a
pandemic. This study used qualitative research methods. The data collection process was carried out
by interviewing farmers in the most productive village, Malang Regency. The results of this study
indicate that capitalism led to class differentiation in rural agriculture; however, the COVID-19
pandemic has had a different impact on classes among farmers. For capitalist farmers, the pandemic
had no impact on family resilience, however it has quite an impact on family resilience of farmer
proletariat.

Keywords: COVID-19 pandemic; Resilience; Class differentiation; peasant

1 INTRODUCTION

Coronavirus disease (COVID-19) continues to claim many lives. Until this report was written,
COVID-19 worldwide had reached 26,886,386 cases and claimed 880,419 lives. Physically, social
restrictions and strict health protocols had been implemented around the world to regain public
health condition. Unfortunately, these conditions directly affected the economic conditions. The
main indicators of economic decline can be characterized by low productivity and the mobility
of people during lockdown. These conditions have a wide impact, such as the declining Gross
Domestic Product (GDP), reduction in manpower, downsizing or shutdown of various sectors and
companies, and the rise in poverty. Problems such as productivity gap between people who worked
outside home and those who are able to work remotely became a major topic related to differences
in welfare quality midst the pandemic. For people who work outside home, the choice is between
losing job, losing salary, and keep going out to work midst the pandemic (Hiscotta et al. 2020).
These conditions led the low-income households to reduce spending in the consumption of daily
necessities (Hacioglu et al. 2021).

In Indonesia, the total cases of COVID-19 reached 191,000 with 7,940 deaths. In East Java,
35,005 people were infected with COVID-19, 27,401 people recovered, and 2,488 people died. In
terms of number of cases, East Java ranks second highest among all provinces of Indonesia, while
in terms of the number of victims, East Java occupies the highest position. On the economic side,
COVID-19 has also plunged many people’s economies. Since the quarantine in several areas was
implemented and the Planning-Scale Social Restriction (PSBB) was implemented simultaneously,
companies have closed and streamlined themselves thus, many workers have become victims of lay-
offs. Since PSBB was implemented in Indonesia a significant decline in economic growth of around
-4.19% was observed in the second quarter of 2020, and in the fourth quarter it declined by -0.42%
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(BPS 2021). Although the scope of the economic downturn in Indonesia is quite extensive and
affects various sectors, such as transportation, tourism, trade, and health, households remain the
most affected economic sectors (Susilawati et al. 2020). Small traders and urban informal workers
flocked to their hometowns. Returning to their hometown becomes one last effort to fulfill the eco-
nomic needs. Changes in consumption expenses are even practiced by most people, while others
prefer to earn additional income and maintain family expenses (Kurniasih. 2020). This condition
has proved that small traders and urban informal workers were the most vulnerable groups to an
economic crisis in the midst of pandemic.

Another sector that is also affected by COVID-19-associated government policies is the agri-
cultural sector. In macro terms, most of the farmers in Indonesia are small-scale farmers that hold
low economic value. In addition, problems, such as high prices of fertilizer and the erratic selling
value of agricultural commodities, have worsened during the COVID-19 pandemic, which leads to
instability in the prices of goods needed for the production process (Febrianto 2021).

Various reports state that farmers as food producers are actually the most affected party in
the threat of the food security crisis amid the pandemic. This occurs due to the decline in food
commodity prices to a very low level in various regions in Indonesia, especially in Java, even though
people continue to buy at normal prices, they tend to increase in various supermarkets (Dian Wahyu
Utami 2020). Significant differences between big traders and small traders on dealing with threats
during PSBB affected their resilience during the pandemic. Unfavorable post has been circulated
on social media stating that some farmers in Malang Regency flocked to give away their crops free
of cost while others just threw them in the river. This action reflects farmers’ disappointment over
the shutdown of traditional markets during the lockdown (Kompas.com 2020). The pandemic has
exacerbated farmers’ resilience, especially with respect to their competition with modern market.
Ironically, various academic and government predictions state that there certainly will be a food
crisis in the future. Farmers’ unguaranteed sustainability prospects are evidence supporting the
food security collapse in the future.

2 METHODS

This study used qualitative research methods. The data collection process was carried out in several
stages, namely determining the study area, interviewing, observing, and studying the literature.
This research was conducted in Jatirejoyoso Village, Kepanjen District, Malang Municipality. The
determination of this area is based on the largest rice production in East Java Province. The interview
process was conducted with 33 farmer families with different land area ownership. The selection of
informants is based on differences in social class between farmers who are divided into five class
differences, namely: Capitalist Farmer (CF), Petti-Commodity Producers (PCP), Semi-Proletarian
Farmer (SPF), Proletariat Farmer (PF), and Full-Fledged Proletarian (FFP). All farmers are married
and fall in the age range 0f 4575 years. This research was conducted to see the resilience of families
among farmer classes in terms of education, economy, and health in the midst of a pandemic.
The data analysis in this study used thematic analysis. This analysis was carried out through
several stages (**Bryman 2016). First, reviewing the interview transcripts. After that, coding the
results of the interview transcripts from several quotes and classifying the results of the interviews
based on the topics discussed. And the last is to interpret findings from predetermined ideas.

3 RESULTS AND DISCUSSION

Capitalism is a system of production and reproduction based on the relationship between capital
and labor. Capital exploits labor for profit. Labors work for capital to earn wages (**Bernstein
2019). Capitalism is a class of production for the umpteenth time in the history of mankind, after
the modes of production of slavery and feudalism. The mode of production of slavery consisted
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of the slave class and slave owners. Meanwhile, the feudal mode of production consisted of the
landlords and peasant classes.

COVID-19 has a lot to do with capitalism. What is the impact of COVID-19 on the social
reproduction of farmers? Social reproduction is at the core of current debates, going beyond power
relations within households and gender, and encompassing all institutions and processes of labor
reform (Ben ;ousins 2018; **Ferguson et al. 2016).

The results of this study, which use the categorization of four key questions from the perspective
of agrarian political economy by the agrarian sociologist Henry Bernstein, show that farmers are
differentiated into different social classes. The following four key questions of political economy
refer to social relations in production and reproduction. Production system: Who owns what? The
job market system. Who did what? Distribution system. Who got what? Reproduction system.
What are their results used for?

In more detail, the analysis we use is based on the relationship between property and partic-
ipation in the labor market. We analyzed 33 respondents and showed that the results were class
differentiation in the form of a Capitalist Farmer (CF), 7 Petty Commodity Producer (PCP), 4
Proletariat Farmer (PF), 1 Semi Proletarian Farmer (SPF), 4 Full Flade Proletariat (FFP).

CFs are part of the top social class that is determined by Land Ownership (LO) within control
(LC) over paddy fields. Not all CFs in Jatirejoyoso Village hold control of their land independently,
some of them share the authority of cultivation system arrangement with other farmers. Several
landowners even lived in other village and left land cultivation on tenants or cultivators. CFs are
occasionally monitoring their paddy fields in the growing and harvesting season. Profit sharing
system between landowner and peasant in Jatirejoyoso Village was defined in two systems, which
is majek system with 1:3 sharing proportion, which 25% of agricultural produce belongs to farm
laborers and 75% agricultural produce belongs to landowners who bear the production input. On
the other hand, there is maro system with 50:50 benefit sharing proportion, in which same portion
of agricultural produce belongs to the farmer and landowner. In addition, farmers should bear
all production expenses in maro system so they get a more profitable portion than the majek
system.

Majek system is the most sharing system that used in Jatirejoyoso village. This condition shows
that the main authority of land cultivation belongs to the landowner so economic resilience of
peasants is determined by the landowner’s tact. Helplessness of the farmers to demand a profitable
sharing system is occasionally used by landowner to tactile the farmer. Landowners tend to have
wide knowledge on controlling capitals, means of production, crops marketing, and profit-sharing
systems. Wide knowledge on the agricultural sector and power over land control is usually owned
by CFs who do not have other businesses outside the agricultural sector. These CFs often have
antagonistic relations with the farmers. Those CFs tend to be profit-oriented, they purchase means
of production, such as plow machines, rice thresher machines (doser), rice peeler machines (selep),
and any other means of production to decrease production input. Authority of means also helps
CFs to increase the effectiveness of production. The consequence of means authority is decreasing
social relation between landowner and farm laborers.

On the other hand, there are landowners who hand over the authority to cultivate the land to
farmers. Most of those landowners are CFs that open businesses or have other income outside the
agricultural sector. These variations of CFs do not have sufficient knowledge and unique skills in
agriculture as CFs who only have business in agriculture. This condition bridges the relationship
between landowners and farmers. However, landowners hold the strongest opinion in determining
control over land cultivation. This relationship between landowners and farmer is aiding in wider
production and reproduction-social relations.

During this pandemic, CFs did not face any significant impact, especially on family resilience.
Landowners have more stable economic conditions, both from business or income from other
sectors. In addition, this condition is also supported by the absence of a decline in productivity in
the agricultural sector. With a stable economic condition, CFs tend to be able to overcome obstacles
in health and education problems in their families.
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In the social class categorization of farmers in Jatirejoyoso Village, Petty Commodity Producer
(PCP) has been formed from the capitalist system. The role of PCP in the agricultural sector
is to sell or buy cultivation workers at specific periods. This sector urged PCPs to compete in
the class battle. PCPs have to face CFs as their competitors. PCPs who do not have insufficient
power to compete, will be transformed into the SPF to Proletariat Farmer. On the other hand, they
probably can transform into CF, when winning the class battle. This position is quite risky because
if they lose, they must be part of the farmers who depend on the landowners because they lack
the means of production. Especially during the pandemic, PCPs faced major obstacles in selling
agricultural products due to low selling prices. This condition has affected the family resilience of
petty commodity producers, especially in maintaining economic conditions amidst the pandemic.

The next category of farmer social class in Jatirejoyoso Village is the wage labor class that consists
of three types according to Land Authority and Land Control status and also Labor Market, namely
Semi Proletariat Farmers (SPF) and Proletariat Farmers (PF) and Fully Fledged Proletariat (FFP).
In the SPF category, there are a few who own the lands but in small areas, or have control or
moving control of the land but also in small areas. The aspect that distinguishes SPF from PCP is
insufficiency in harvest or output to cover daily needs from SPFs. Thus, SPF has to sell its labor to
other people. Meanwhile the Proletariat Farmers (PF) own no rice fields and have no control of the
field. Instead, they are selling their laborforce to earn income. Last category in wage labor farmer
social class in Jatirejoyoso Village is the Fully Fledged Proletariat (FFP). They owns no rice fields
and have no control over the rice fields, this category of farmers has no means of production and
insufficient wages from their labor to cover daily needs.

Currently, the average wage of agricultural laborers is 30 thousand rupiahs (IDR) per day. In
contrast, the salary in one hamlet, which is Tamanayu, is higher, where farm laborers are more
important than in other villages. In Tamanayu, the wages of farmworkers are higher, 35 thousand
rupiahs (IDR) per day for farm laborers (tandur and matun), with a difference of 10 thousand
rupiahs (IDR) for other workers (brujul, mopok, and derep).

Pandemic indeed affected the agriculture sector, however, this is different from the condition of
the wage-labor farmers in Jatirejoyoso village because the SPF PF in this village continues to work
as usual. But instead, the families of these farmers who work in the industrial sector are affected
by the pandemic such as reduced working hours which causes a decrease in income.

The results of this study indicate that capitalism has led to class differentiation in rural agriculture,
but the COVID-19 pandemic has absolutely no impact on the social reproduction of rice farmers,
including even small farmers and agricultural workers. This is because 1) peasants can still carry
out activities during the pandemic, 2) residents also continue to carry out activities during the
pandemic and adhere to health protocols outside of agricultural activities, and 3) the stable price
of rice agricultural commodities in the community.

A peasant labor said that COVID-19 had absolutely no impact on his income. “Just ordinary in
the economy. Yes, keep going to the fields as usual.” The government provided financial assistance
to owners of land less than 0.25 ha. If it is less than 0.5 ha, it depends on the approval of the Village
Apparatus. The assistance provided amounted to Rp. 600 thousand. Meanwhile, a 3 ha land cultiva-
tor also said that there was no impact during the pandemic. “There is no impact during a pandemic.
There is indeed an impact from the income side, but caused by rat pests.” Based on information
from farmers, the price of daily food commodities has also remained stable in the market.

4 CONCLUSION

The results of this study indicate that capitalism has led to class differentiation in rural agriculture,
but the COVID-19 pandemic has absolutely no impact on the social reproduction of rice farmers,
including even small farmers and agricultural workers. This is because farmers can still carry out
activities during the pandemic, adhere to health protocols outside of agricultural activities, and
remain stable with the price of rice-based agricultural commodities in the community.
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Industry and the existence of rural culture
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ABSTRACT: The purpose of this study was to find out sociocultural changes in the village
community after the existence of industry in Wringinanom, Gresik. This research used qualitative
descriptive methods. Observation activities, interviews, and documentation were carried out by a
team of researchers to obtain the necessary data. The results showed that the development of the
industry brought exposure of foreign culture to people living in Wringinanom Subdistrict, Gresik
Regency, which led to the gradual decline of the local culture.

Keywords: Cultural change; Region industry; Rural culture

1 INTRODUCTION

Industrial development has great opportunities in Indonesia. Geographical and strategic location
is one of the factors leading to significant developments in the industry (Adianty & Murdianto
2018). Indonesia’s strategic environment is a great opportunity to target export markets, investment
partners, technological developments, and also becomes a challenge and competitor. The existence
of industry in Indonesia is regulated by Law No. 3 of 2014 on industry. The law states that industry
is an order for all activities related to industrial activities. Industry in Indonesia can shift people’s
economic activities, from the agricultural sector to the industrial sector (Darojah et al. 2012).
Government policies that continue to encourage industrial development can increase employment
opportunities more broadly, to reduce the unemployment rate in the community and enhance welfare
of the community (Nuraeni 2018).

Industry has a significant impact on an area that can change from an agrarian society to one that
causes changes in society, including social and cultural change (Maghfiroh & Supridjono 2018).
Sociocultural changes are caused by the existence of foreign cultures that enter and develop in
people’s lives. The industrial environment can attract people outside the area to live in industrial
areas, which then bring foreign culture and thus influence existing cultures.

People migrate to industrial areas to find jobs and make a living. Job limitations in their previous
area are probably the main factor for migration. Such arrival of people from different regions brought
foreign culture, which gradually affected the native culture of the community. As a result, many of
the younger generations know less about their own culture. Moreover, the construction of factories
every year increases, which leads to reduction of agricultural land in Wringinanom Subdistrict,
Gresik Regency. Nawawi et al. (2015) state the same that industrialization can affect the culture of
the surrounding community, which will lead to changes in cultural values and lifestyle patterns.

Based on the problems that have been conveyed, the purpose of this research is: (1) describing
agricultural culture in Wringinanom Subdistrict, Gresik Regency, (2) describing the role of industry
in connecting people’s lives in Wringinanom District, Gresik Regency, and (3) describing the impact
of industrialization on cultural change in the community.
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2 METHODS

This research uses a qualitative descriptive approach, which is research that produces descriptive
data in the form of written or oral words from people and perpetrators observed. This method
of study emphasizes the naturalness of an object, where the researcher acts as the main obser-
vatory (Sugiyono 2019). Research activities are conducted in the natural environment and in
the absence of special treatment. The results of this study emphasize meaning more than data
generalizations.

Observations, interviews, and documentation studies are used by research teams for data col-
lection. Information or data obtained is developed and repackaged to fit the theme of the research.
Data collected goes through the stages of reduction and is analyzed qualitatively before final pre-
sentation. The instruments used in this study are interview guidelines and documentation in the
form of primary and secondary data.

3 RESULTS AND DISCUSION

3.1 The existence of agricultural culture

Based on the results of observations from 2015 to 2020 in Wringinanom-Gresik, the research team
saw a change in land function from the agricultural sector to the non-agricultural (industrial) sector.
Based on the results of some interviews with local people, the causes of the transition of this sector
are: (1) the income earned from the industrial sector is more than the agricultural sector, (2) the
agricultural sector often suffers losses due to natural factors (pests and weather), and (3) the increase
in community needs. This caused shrinkage in agricultural land in Wringinanom Subdistrict. The
results of the observations were supported with the BPS statistical data. In 2015 there were 44
medium industries and 21 large industries (BPS 2015), then in 2020 there was an increase in
industrial growth to 44 medium industries and 40 large industries (BPS 2020). This shows a year-
on-year increase in the existence of the industrial sector, thus the existence of the agricultural sector
area is decreasing indirectly. The development of industry in this area has implications for the loss
of farming culture.

Wringinanom is a rural area. Rural communities are often identified with agriculture (Ning-
wuri 2017). The characteristics of rural communities are (1) strong relationships between rural
communities, (2) living in groups with family principles (paguyuban), (3) community life mostly
comes from agricultural products, (4) homogeneous society, in terms of work, religion, customs,
and others (Shahab 2007).

Industrial development in the region is easily spread and well received by the community. This is
because a factory employee generates more income as compared to the income generated through
agriculture. In addition, there are industrial causes or factory establishments that are in demand in
rural areas, such as (1) less profitable incomes in the agricultural sector or less marginal returns,
(2) the rate of population growth increases, and agriculture is inadequate for living needs, and (3)
slower agricultural sector growth even tends to stagnate (Harini & Affandi 2017).

3.2 Industry as community connector

The existence of industry in Wringinanom Subdistrict of Gresik Subdistrict has increased year
on year, which can produce an impact on the lives of the community. Based on the results of
interviews with the community, it was found that the existence of the industry was able to bring
about better changes, especially in the economic field. The income obtained by the community
from the industrial sector is more than from the agricultural sector, which often suffers losses due
to crop failure, low-selling prices, high purchase prices of seeds, and so on. People also state that
the presence of industry makes life better.
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The existence of industry in Wringinanom District, Gresik Regency is widespread in almost all
villages in the area. The expansion of industrial distribution can increase the economic level of the
community. Industrial development can be the main cause of sustainable economic growth, which
can solve many basic socioeconomic problems. This is because the presence of the industry can
expand employment opportunities, help in meeting the needs of the community, aid in earning a fair
income based on capability, and accelerate poverty alleviation while maintaining the sustainability
of environmental functions. The existence of this industry can increase the level of employment as
proven by the high number of people who work as factory employees.

3.3 Industrialization has an impact on the loss of local culture

The presence of industry in people’s lives brings positive and negative impacts. As previously
explained, the positive impact of industry in Wringinanom Gresik District is an increase in the
number of jobs, an increase in income, and the fulfillment of community needs. The negative
impacts are environmental pollution, air pollution, and the development of individualistic nature
of citizens, which leads to withdrawal of local culture. Based on observations, the results show
that people who preserve culture are (1) poverty culture, (2) sriasih dance culture remo, and (3)
ludruk culture, which is declining. The existence of television and the internet, coupled with an
increase in people’s purchasing power for these technologies, has defeated local culture and cultural
performances.

Kemisan culture is practiced by the community to send prayers to the dead members of the
families. Anggraini et al. (2020) explained that Kemisan is a religious ceremony to send prayers
to the dead. The implementation of this culture is followed by various groups. They sit together in
the mosque to pray for relatives who have passed away. This culture is carried out every Kliwon
Thursday and Legi Thursday according to the Javanese date after performing the Maghrib Prayer.
The implementation of this culture is less preserved under the influence of new culture. Art in
Wringinanom Gresik District has also begun to decline in its sustainability, namely the Remo Sriasih
dance. This dance is now only preferred by the elderly, while young people prefer comparatively
modern outdoor dance. In addition, ludruk culture involves performances, such as jokes, narrating
people’s lives, stories of struggles, and daily events in the community. The beginning of each
event includes music, dance, and singing (Jatmiko & Prasaja 2018). This cultural preservation has
become extinct in Wringinanom Gresik District.

This causes the existence of a lesser well-known culture for the next generation in the community.
The values and norms contained in that culture also cannot be recognized by the community. The
main contents of the culture that develop in people’s lives are (1) knowledge systems, (2) values,
(3) views of life, (4) religion or beliefs, (5) perceptions, and (6) ethos (Rosana 2017). Culture also
has a big function, which is to become the hallmark of an area. The presence of culture is a valuable
asset for the nation.

4 CONCLUSION

The development of the industry year after year in Wringinanom has changed the culture of the com-
munity. The rampant change of agricultural land functions to industrial land has made agricultural
land shrink. This has led to the disappearance of agricultural culture. The existence of industry in
Wringinanom is accepted by the communities because it can meet the needs of the community, such
as: (1) job availability for the citizens, (2) increasing incomes, and (3) accelerated poverty reduc-
tion and increase in fulfillment of community needs. The presence of industry in Wringinanom
has brought positive and negative effects. The positive impact is that it improved the economy of
the citizens, and the negative impact is it fostered the attitude of community individualism that has
an impact on the fading of local culture, such as culture of kemisan, remo sriasih dance arts, and
ludruk culture.
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ABSTRACT: The purpose of this study is to reveal the socio-psychological consequences of
online learning during the COVID-19 pandemic. This study uses a systematic literature study
related to the purpose of this study. The findings of this study are: (1) parents must provide facilities
that support online learning, such as laptops, large internet quotas, and modems or hotspots, (2)
parents need to provide special assistance to their children, (3) parents need to improve academic
knowledge, and (4) the emergence of boredom, boredom, and stress. To overcome these challenges,
optimal adaptation is needed with regard to “online learning” as a new habit caused by these
technological changes.
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1 INTRODUCTION

The COVID-19 pandemic has brought about changes in human life since the past 2 years. The
pandemic has changed basic human actions based on direct interaction into indirect interactions.
Yet, it is this direct interaction that guides all human social relations. The pandemic decreased
human interaction, people rarely gather, and when they do they have to maintain social distance.
The emergence of the pandemic has changed direct interaction as a culture that exists to be indirect
in the online form. The presence of this online media with many online platforms has broad
consequences in all areas of life. This can be seen in the proliferation of online activities, such as
online meetings at an office, online recitations in a religious community, online wedding receptions,
online fa ziyah, online sales, and online learning.

In the education system in Indonesia, online learning can be said to be a refinement of distance
learning, which had been running for several years before the coronavirus infection. The definition
of online learning before pandemic was to learn using the internet, where teaching materials were
made available through the internet. Now, online learning means face-to-face learning between
teachers and students through online platforms, such as Zoom, Google Meet, and others. It must
be admitted, there are many advantages offered through face-to-face online learning platforms.
These facilities include flexible study times, flexible learning locations, and flexible learning
styles. However, with these benefits, there are many problems faced by the families of students
in particular and in Indonesian society in general because of emergence of new technology. Why
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is this a problem? Because online learning technology is a new culture that requires continuous
socio-cultural adjustments.

Online learning as an academic activity has been utilized by academics. Some of them are
elaborated here. (1) The impact of online learning on children’s socio-emotional behavior. This
study aims to determine the impact of online learning on children’s socio-emotional behavior,
using case studies with thematic analysis. The results of the analysis show that in general the
emotional social behavior of children during online learning is that children are less cooperative
because children rarely play together, lack tolerance, lack socializing with friends, is limited by
studying at home, children are sometimes bored and sad, children feel homesick, and friends
and teachers were also recorded as experiencing verbal abuse due to the usual learning process
(Kusuma & Sutapa 2020). (2) The impact of the COVID-19 pandemic on teaching and learning
activities in Indonesia. This research uses the literature study method. The results of the study
found that there were challenges in the implementation of teaching and learning in the form of
technological adaptation, lack of facilities, and lack of internet access (Widya et al. 2020). (3)
Research on the positive and negative impacts of distance learning during the COVID-19 pan-
demic. Using a survey approach, this study found negative impacts in the form of students being
less enthusiastic about online learning because of monotony, issues with internet access, and
data limits. The positive impact is a more flexible learning time and place, gaining new expe-
riences (Adi et al. 2021). (4) Research on systematic review: Impact of online lectures during
the COVID-19 pandemic on Indonesian students. The results of the study found that there were
several impacts of online learning on students, namely (a) it still confuses students (b) students
become passive, less creative, and less productive, (¢) accumulation of information/concepts on
students is less useful, (d) students experience stress, (e) increasing students’ language literacy
skills (Argaheni & Bayu 2020). (5) Devi and Kumala’s research (2020) found the importance of
involving children’s families in online mentoring. (6) Tsaniya Zahra Yutika and Krisnani (2020);
Widya et al. (2020) examined the implementation of distance learning policies and found that
inadequate facilities and infrastructure as well as internet connection were the most common
challenges.

This study also uses a systematic literature review on socio-psychological aspects that influ-
ence each other. The research above only focuses on one aspect, that is, psychological or social.
Therefore, the purpose of this article is to answer the question of what are the socio-psychological
consequences of online learning. Based on the results of this study, it is hoped that the pub-
lic will know and understand the consequences to regulate the use of good and useful online
learning.

2 RESULTS AND DISCUSSION

In education, distance learning is a learning system that involves conducting activities of the learning
process using modules and tutorials through online platforms. In addition, distance learning is also
carried out remotely with special time requirements to develop knowledge and skills according
to the type, nature, and level of education. Through distance learning, learning outcomes can be
known, where it can be ensured whether it is near to the teacher’s expectations and learners can
obtain better learning outcomes under the implementation of this method. In distance learning,
printed modules are used for correspondence and instructional-based learning, such as television,
radio, and computers, and the online platforms (Zoom, Google Meet, Websco, etc.). Thus, the
teacher must know the best media that can be used by participants when studying a subject matter
and level of technological ability. Distance learning that is being used since the past few years is
indeed considered quite effective in the learning process, especially during this pandemic era. Take,
for example, the Open University, which has been successful in organizing distance learning until
now. However, distance learning has received reactions from education stakeholders at all levels,
including the community. In other words, distance learning has social consequences in society.
Some of these consequences are discussed below.
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2.1 Limited provision of facilities

Since the COVID-19 pandemic started, the government mandated all learning processes to be
conducted at home. Face-to-face meetings have been cancelled in the classroom and replaced with
learning from home using online platforms. To facilitate the learning process from home, the
government prepares internet learning facilities, such as face-to-face applications (Zoom, Google
Meet), and utilizes social media applications, such as WA, Facebook, and Instagram, as well as
TikTok (Muhammad Awin 2020). Learning media are also available and recommended for use,
such as Google Class Room, Edmodo, Moodle, and so on.

The process of using these learning facilities is not as easy as thought. It turns out that to run
all learning applications, it is necessary to procure an Android Smartphone or laptop, all of which
must comply with the minimum standards of the applications to be run. The reality in the field
is proven that at the lower-middle family level, this cannot be fulfilled, and hence has an impact
on students involvement in several lessons. Yustika et al. (2019) show in their research that these
challenges are experienced by students in online learning. Another obstacle faced by parents is the
internet network, which often has problems, such as signal fluctuations and even loss. Some areas
also do not entirely receive internet signals or data so that students in those areas cannot participate
in learning through the Zoom application or Google Meet. Widya et al. (2020) in their research
confirm the description above by stating that poor network conditions greatly interfere with the
online learning process. In many cases, many students cannot participate in learning because they
do not have internet data, even though they have an Android-based smartphone. At the same time,
they also have to fulfill other needs so they choose not to do online studies. Abidin et al. (2020) in
their research found that students’ economic unpreparedness was an influential factor in distance
learning during this pandemic.

2.2 Parents need to provide assistance

For most Indonesians, the transition from traditional learning to distance learning creates a culture
shock. Why not, people seem to be “forced” to undertake online learning without any preparation
and even without knowledge. Before the era of online learning, classroom management was con-
sidered quite easy (Kamaruddin et al. 2019). However, they are no longer used today. For parents
who generally belong to the Baby Boomer generation, they have no other choice but to get involved
in online learning. Although those who do it are their children, who are still in elementary school,
high school, but the parents still have to support their children using the application. Let alone
understand online applications, many of them are still clueless. It is in this context that these par-
ents must be able to adapt to online learning situations. Tsaniya Zahra Yutika and Krisnani (2020)
in their research found that it was necessary for the presence of parents in accompanying children
to learn online so that the results could be better. Parents must be present in supervising and paying
attention to children both before learning begins, during learning, until after learning is complete.
Zainuddin et al.’s research (2017) regarding the important role of parents in overcoming children’s
learning difficulties stated that at the elementary school level, children are prone to face learning
difficulties, especially those who do not understand teacher’s explanations. Therefore, this is where
the urgency of the presence of parents to help their children with learning arises.

2.3 Parents need to adapt and increase knowledge

Distance learning, especially online learning, requires a lot of attention from parents toward their
children (Aji 2020). If during this time children go to school to study and are accompanied by
teachers for almost half a day and parents can have free time to work, then in online learning the
presence of parents supervising children becomes very important and urgent.

Furthermore, parents should also help their children in studying and completing their homework.
Itis in this context that parents are “obligated” to re-learn basic knowledge to balance their children’s
learning process, especially their tasks. In this context, Wahyu (2020) stated that during online
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learning, parents also have an additional task to guide their children to master and access various
devices and applications used for learning media, through Google Classroom, Google Meet, or
Zoom, and others. It also conditions parents to learn about all these applications. Wahyu (2020)
added that parents are also encouraged to accompany their sons and daughters to know and master
every subject, helping their sons and daughters to complete assignments.

2.4 The emergence of boredom and stress

It is undeniable that the ongoing online learning processes since the 2 years, ultimately, lead to
boredom, saturation, and even stress. Online classes that take place almost every day and are
limiting students to step out of their house often become a triggering factor for stress and boredom.
The number of assignments given by teachers or lecturers to students almost every day increases
students’ burden, especially if there are problems in the facilities that cannot be addressed and so
they are unable to complete their assignments. This situation is exacerbated by the low creativity
of online teachers, which makes the students feel bored. The findings of Niken Bayu (2020) in his
research on the Impact of Online Lectures During the COVID-19 Pandemic on Indonesian Students
states that students on an average experience boredom and stress, which then has an impact on their
productivity and they also become passive. In the context mentioned above, both Tsaniya Zahra
Yutika and Krisnani (2020) and Wahyu (2020) stated that to overcome this, parents must provide
understanding support so that their children have patience, do not get bored easily, and are motivated
to learn.

3 CONCLUSION

The use of online learning platforms, such as Zoom and Google Meet helps students in learning
without having to go to class. The flexible study time and place of study provides benefits such as
time to be able to do other things. However, online learning also has negative consequences,
such as limited facilities such as internet access, data limits, unavailability of Android-based
smartphones, and laptops. On the other hand, parents are required to put in extra time accompanying
their children during learning and need to learn again so that they can effectively guide and support
their children so that they are motivated to learn, and so on.
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ABSTRACT: Poverty is the inability to meet the minimum standard of living, such as lack of
knowledge, so it is not only related to finances. This paper aims to determine the perspective of
students on how influential the quality of education on poverty alleviation is. This research uses
a quantitative approach with a descriptive type. Sampling was done by using purposive sampling
technique and data collection by using questionnaires and literature study. For data processing
descriptive statistical analysis and simple linear regression analysis were used. The results of this
study indicate that the quality of education affects a person’s mindset, as well as poverty alleviation.
It is better to provide the latest solutions to be able to adapt to current conditions in overcoming
the existing poverty.
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1 INTRODUCTION

Poverty in Indonesian society has become a serious problem, which is being handled by the gov-
ernment. Poverty is the inability to meet the minimum standard of living. The population living
below the limit is known as the poverty line. According to the World Bank (2001), poverty is the
loss of welfare in the family. Poverty is not only seen from one point of view but can also be seen
from various perspectives depending on each perspective. The core problem with poverty itself is
the limitation of welfare. The level of welfare can be measured through the amount of a person’s
income and expenses. The ability to access available resources is also the meaning of well-being.
If poverty and welfare are linked, then poverty is an inability to find and fulfill welfare or lack of
access to achieve their needs.

AsperJudy (2013), poverty is more likely to occur in urban areas. Due to lack of job opportunities,
many villagers move to the city in search of work. Meanwhile, the reduction in poverty rates is very
small but stable in both urban and rural areas. According to Sitepu (2012), the place of residence is
a fundamental indicator of poverty. Not having their own place to live or living in the same house
with other people is included in the poverty indicator. In addition, a small income in a day is also
an indicator of poverty.

Poverty is not only limited to economic limitations. Failure to meet basic needs and rights as
well as differences in the structure of society is also poverty. Ustama (2010), basically, recognized
the rights to fulfillment of general needs, such as food, health, education, housing, clean water,
defense, and the environment. Education and poverty are in line with the Millennium Development
Goals (MDGS) program. Talking about education in reducing poverty must be in line with human
capacity. This is of course in line with the 2015 MDGs, which states that education for all, anywhere,
and anyone, male or female, can complete basic education. Indicators in the completion of basic
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education include literacy rate, school enrollment ratio, mean years of schooling, and the ratio of
male and female students.

Based on Giovanni’s research (2018), entitled Analysis of the Effect of GRDE. Unemployment
and Education on Poverty Levels in Java Island in 2009-2016, it is explained that education still
has not had a significant effect on poverty alleviation. This happens because in West Java (the
area studied) the school enrollment rate is still low because the number of poor people is still
high and cannot continue their education. Furthermore, this will result in a shortage of labor in
the future. Meanwhile, Syahputra and Hasibuan (2019) explained that education, especially non-
formal education, does not bring significant changes in poverty alleviation if the perpetrators do
not apply the skills they have in life. Based on this, the researcher wants to know the effect of
education on poverty alleviation through various perspectives, especially the perspective of Social
Education Study Program students.

According to Subari (2020), education is expected to change a person’s thinking to be able to
further develop the potential that exists within them; this way education will overcome existing
poverty. Therefore, it is necessary to have the perspective of several people who are currently
studying to be able to find out how important the quality of this education is to overcome poverty.
Then, the existence of this perspective will provide an overview or explanation of the quality of
education that will help overcome poverty. This is so important to study because poverty is still
a social problem that needs to be considered about overcoming this problem. The existence of
education will also bring its own influence in a person to be able to prevent poverty. Because
poverty is not only measured in terms of finances but also in knowledge.

2 METHODS

This research uses a quantitative approach with a descriptive type. As per Sugiyono (2010), the
quantitative approach is one of the approaches in research that is carried out systematically and
structured from the beginning to the end of design-making. This approach was chosen because of
the clear and detailed data source and data analysis carried out after the data was collected. Quan-
titative descriptive technique is a technique used by arranging data systematically and structured
in the form of sentences that produce a conclusion (Agung, 2017). The subjects in this research
were undergraduate students of social studies education, faculty of social sciences, state university
of Malang. The population in this research was social studies education program students; a total
of 82 students. The sampling technique used purposive sampling technique, namely the sampling
technique determined by certain researchers where the consideration made by the researcher was
the opinion given by the subject that could represent the public (Sugiyono, 2015).

Data was collected using questionnaires and literature research. The indicators used in the ques-
tionnaire to measure poverty alleviation are facilities and infrastructure, and differences in human
resources and the economic sector. In addition, literature studies were chosen for data collection
to enrich information that can further strengthen the explanations contained in this research. The
data obtained were processed and analyzed to obtain information about the relationship between
the quality of education and poverty reduction using descriptive statistical data analysis and were
processed by simple linear regression.

3 RESULTS AND DISCUSSION

3.1 Student perspectives on education and poverty

Today, education is a mandatory requirement for every human being without exception. Education
will shape character, develop potential, and minimize the shortcomings of each person (Arfani,
2018). Ustama’s research (2010), entitled “The Role of Education in Poverty Reduction,” explains
that education will continue to influence everyone’s growth and development through learning
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experiences that take place in various situations and environments throughout their lives. It can
also be said that receiving good education will provide everyone with knowledge and skills to
continue to be productive and work. This will also have an impact on poverty alleviation where
education can improve a person’s quality of life and prosper.

In an increasingly modern era, various things are required to continue to adapt to existing
changes, including education, which must continue to update its system for providing good quality
for students and educators. Education must be able to answer the problems that occur in society and
the challenges that will be faced in the future (Syukri et al. 2019). This can be done by continuously
improving the quality of education so that what is taught can always accommodate existing needs.

Education and poverty will continue to go hand in hand. This happens because education is a
bridge in achieving success, which will indirectly prevent someone from poverty. The problem of
poverty is fairly complex and covers various aspects of people’s lives. Poverty is a state of inability
experienced by a person or group to meet their daily needs. According to Marmujiono (2014),
the strategy in alleviating poverty is to improve the performance of local government poverty
reduction. Meanwhile, as per Suleman and Resnawaty (2017), the Family Hope Program (PKH)
will help improve the quality of life of poor families by providing cash funds to the community.
However, this is a short-term solution offered for poverty alleviation. There needs to be concrete
steps that can break the chain of poverty from its roots, one of which is quality education.

The Importance of Education According to
Social Education Studies Program Students

M4 - Agree
m3
m2

M 1- Disagree

Figure 1. The importance of education social education studies program students.

Poverty is not only measured financially, but
can be measured by lack of knowledge

m4 - Agree
m3
m2

® ] - Disagree

Figure 2. Poverty is not only measured financially, but can be measured by lack of knowledge.

Of course, this is in line with the opinion of social education study program UM students that
education is important for them. As many as 76.3% agree with the statement, the rest think that
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education is not a matter so urgent. Those who agree think that education is useful in increasing
abilities and experience. In addition, taking education will make it easier to get a job because today’s
education is designed to prepare for entry into the world of work. The existence of education will
also build one’s personality so that it is more character and moral and has virtuous character so
that it can develop in the world of work and the surrounding environment. Those who do not agree
with this statement assume that education will not always influence our future, because many cases
occur where someone gets a job outside of what is being occupied at this time.

Another statement is that poverty is not only measured in terms of finances only, but lack of
knowledge is also one of the indicators of poverty. A total of 47.4% agree with this statement. They
assume that knowledge is a guide to be able to continue to live and develop. Knowledge is not
only obtained from learning in the classroom, the surrounding environment also indirectly gives us
knowledge. It depends on how we use the knowledge we must be useful for survival and improve
the quality of life.

Education is one way that can help alleviate poverty in the long run. To achieve this goal, it is
necessary to improve the quality of education, one of which is by improving infrastructure in the
implementation of education. More than half of the total respondents agree that good facilities and
infrastructure will contribute to improving the quality of education. Good educational facilities and
infrastructure should also be experienced by all students throughout Indonesia. This is an additional
job for the government to be able to equalize educational facilities and infrastructure to support
and improve the quality of education.

Social activity programs in education such as
volunteering can have an impact on poverty
alleviation

m4 - Agree
m3
2

H | - Disagree

Figure3. Social activity programs in education such as volunteering can have an impact on poverty alleviation.

Any educational program is very important for us for self-improvement. Social activity programs,
such as volunteering, will make us more aware of the realities on the ground, so that we can be
smarter in preparing ourselves for the future. As many as 47.4% agree with this, but they also think
that for poverty alleviation to occur evenly, it is necessary to have equal distribution of education
first. This is done because if an individual has knowledge and ability in any field, it will form a
new mindset in him to continue to do more so that the quality of self can increase. This of course
will be more influential in alleviating poverty because every individual gets a decent life.

3.2 Quality of education on poverty reduction

Education is, basically, so important in sustainable development that it builds good quality and is
sufficiently competitive. Education is the basis for being able to build each other’s quality in order
to survive. Therefore, low-quality education will also affect the emergence of social problems, such
as poverty. In addition, the problems faced in some areas are also due to the lack of educational
facilities in these areas. According to Asnawi et al. (2021), education will affect one’s ability to
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develop and can provide opportunities in alleviating poverty. So, this can be proven through the
results of simple linear regression analysis as in Table 1.

Table 1. Results of simple linear regression analysis.

Model Sum of Squares Df Mean Square F Sig.

1 Regression 15.986 1 15.986 5.827 0.018
Residual 214.001 78 2.744

Total 229.987 79

Based on the results of statistical analysis through the SPSS program in Table 1, the calculated
F value is 5.827 with a significance level of 0.018 <0.05. Hence, it can be proven that the variable
of education quality (X) has an effect on the variable of poverty alleviation (Y).

Table 2. Results of simple linear regression analysis.

Unstandardized Coefficients Standardized Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 3.579  1.066 3.358  0.001
The Quality of Education ~ 0.213  0.88 0.264 2414  0.018

Then, SPSS results also produce a simple regression equation as follows.

Y = a4+ pX
Y = 3.579+0.213X

From the regression equation above, it shows that alpha is the quality of education and beta is
the number of poverty alleviation. If the quality of education remains constant, then the poverty
alleviation rate is 3.579. However, if it is increased by 1, the poverty alleviation rate will increase by
0.213 to become 3.792. Based on Apriliani’s research (2018), titled “Alleviation of Poverty in Talok
Village through Bamboo Weaving-Based Non-Formal Education with Sustainable Development
Methods Article 7 of Law no. 13 of 2011 toward the Sustainable Development Goals (SDGs) in
Indonesia 2045 eradicating poverty can be through non-formal education or further developing
the potential that exists within oneself through skills and utilizing local potential that exists in an
area. The existence of this self-development is expected to improve the standard of living of the
community through sustainable development.

Therefore, education is a provision for everyone in developing and honing our mindset to be able
to get a better life. Then, higher education can provide broad opportunities for increasing income
and continuous improvement of life. Hence, education is a hope that can bring change, growth,
development in the country and its people. As per Mahsunah (2013), higher education will result in
increase in the Labor Force Participation Rate (TPAK) and will provide opportunities to improve the
welfare of life. In addition, the quality of education, such as facilities and infrastructure, can also
be fulfilled to further improve the quality of human resources. According to Majid (2014), human
resources are given the opportunity to be able to get an education and by having the opportunity to
increase productivity and build the quality of human capital.

Problems that need to be addressed regarding poverty are further improving educational facilities,
providing provisions for students, and aiding through scholarships. Then, in addition to providing
provisions for students, it must also be based on character education that will make good citizens.
Hence, with good education, it will indirectly participate in poverty alleviation.
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The education in Indonesia can realize the goal of education to be able to build a quality and
sustainable country. The existence of education is not only about knowledge, but also must be
balanced with the provision of soft skills and training that can develop personal skills to be of
higher quality. Then, there is equal education in all corners so that they can carry out their rights
properly to be able to learn and have high knowledge. This will also open the mindset of the
community to be able to participate in alleviating existing poverty.

4 CONCLUSION

Education will continue to influence the growth and development of each person through learning
experiences that take place in various situations and environments throughout life. Education
provides knowledge and skills to everyone to continue to be productive and work. This makes
education one of the ways that can alleviate poverty in the long term because education can improve
a person’s quality of life and impart prosperity. The existence of a student’s perspective on the
importance of existing education will have an influence on overcoming existing social problems,
such as poverty. Then, there is a significant effect of the quality of education on poverty alleviation,
which is shown through the results of SPSS. If the quality of education increases, it will also aid in
terms of poverty alleviation. This means that poverty in the city of Malang can also be overcome
through improving the quality of education. Therefore, the current educational program will be
very important in improving the quality of lives. In addition, social activity programs, such as
volunteering, will make a person more aware of the realities on the ground. This makes a person
change their mind set in preparing for the future. Then, it is hoped that further research can provide
new solutions that can overcome poverty through education.
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ABSTRACT: The COVID-19 pandemic worldwide affected the living conditions rapidly. Not
only in certain areas but the pandemic also turned out to be hampering social and economic con-
ditions in almost all parts of the world, including Indonesia. One of the things that have changed is
the experience of young people looking for jobs, which are increasingly difficult and limited due
to the pandemic. This research was conducted for 8 months by identifying young people (fresh
graduates from four universities) who had just completed their higher education studies in the
East Java region. Using qualitative research methods, the researchers obtained about 30 informants
who spread across several areas in East Java. The results obtained include their difficulty in getting
opportunities and information related to work during the pandemic. Moreover, in other positions,
these young people were also being chased by the demands and expectations of their social envi-
ronment to get decent work and a good salary according to economic standards. Through the results
of this research, hopefully, the government would implement new policies related for employment
of the youth.

Keywords: COVID-19 pandemic; work; youth

1 INTRODUCTION

Experience with regard to youth transition in the world of work in different countries is certainly
distinct. In developing countries, such as Indonesia, the process of getting a job is relatively more
challenging or also called zig-zag journey (Parker & Nilan, 2013; Sutopo & Meiji, 2017). Every
young person in Indonesia experiences a different transition period depending on their social class,
social environment, and the goal they want to achieve. Job search competitions involves various
aspects, from registering for job vacancies to participating in training that supports their careers
in the future. Although the competition is quite intense with a relatively limited number of job
vacancies if it is compared to the number of young job seekers (BPS Jatim, 2019). In addition,
currently, the rapid spread of COVID-19 is weakening various sectors of the economy (Abodunrin,
Oloye, & Adesola, 2020).

The policies issued by the government to overcome the pandemic have also not shown maximum
results (Ihsanuddin, 2020). One of the policies related to labor issues is called Kartu Pra-Kerja
(the pre-employment card), which was released during the COVID-19 pandemic for job seekers,
especially for youth (Leon A. Abdillah, 2020). The policy, which takes the form of an online
training program application and funds to start a business, is expected to alleviate the unemployment
problems and create new jobs during the pandemic. Unfortunately, the policy is not well targeted
and creates confusion in young job seekers in need of certainty during the pandemic.

This article aims to analyze the challenges faced by young job seekers amid the COVID-19
pandemic with respect to employment. In addition, this study also seeks to see how effective the
pre-employment card policy is in the eyes of young job seekers. While the Kartu Pra-Kerja policy
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is running, the condition of employment in Indonesia has stagnated or even decreased due to the
COVID-19 pandemic. This is important considering the policies carried out by the state will become
a memory as well as a reference for the future.

One of the studies of youth sociology is a transitional phase that is usually classically divided
into educational transitions, maturation transitions, and transitions into the world of work (White &
Naafs, 2011; Woodman & Bennett, 2015). The study of youth sociology seeks to see the transition
phase as dynamic and complex according to their respective dynamics (Batchelor, Fraser, Whittaker,
& Li, 2020; Sutopo Oki Rahadianto & Meiji Nanda Harda Pratama, 2014). Higher education by
young people in Indonesia certainly has one major goal, specifically to get a better career (either for
themselves or when compared to their parents) (Sutopo & Meiji, 2017; White, 2015). Unfortunately,
considering the conditions in the world of work in Indonesia, the number of job seekers is still
inversely proportional to the number of available jobs, especially with the current pandemic.

Policies related to the pandemic are quite varied. At least there are various policies issued by
the government related to the pandemic (Thsanuddin, 2020; WALHI, 2020). The policies carried
out by the Joko Widodo government, especially those related to young people, are especially in
the education and economic sectors. This is issued in various forms, ranging from subsidizing
education costs to an attractive policy, namely the Kartu Pra-Kerja. The policy is designed to
reduce unemployment and increase young entrepreneurs in Indonesia. Those policies are quite
attractive to young people in various parts of Indonesia because they give different experiences
and new knowledge according to their preferences. It is undeniable that the policy was ultimately
less than optimal due to the COVID-19 pandemic that hit various regions in the world, including
Indonesia. As a result, policies need to be redesigned to get better results, especially to anticipate
problems that arise in the future (French, 2019).

2 METHODS

This study uses qualitative research methods to see the depth of information and data related to
youth and the job search process during the COVID-19 pandemic. Data were collected through
observation, in-depth interviews, both face-to-face and video calling, as well as some additional
data from related institutions and mass media. In this study, about 30 informants were selected from
various regions. The young informants in this study were graduates from four state universities from
Surabaya and Malang. The four universities were chosen because they are quite known in producing
quality graduates and have an existence in East Java. The process of extracting data in the field
until analyzing data takes approximately 8 months. The analysis of the discussion mainly focused
on the challenges of youth job seekers during the pandemic and their responses to government
policies regarding Kartu Pra-Kerja.

3 RESULT AND DISCUSSION

3.1 The challenges finding work during the pandemic

The global shift toward a future of work is the need for human understanding related to technology
and information. During the pandemic, informants said they were still looking for work, as usual,
both through online and offline systems. The informants expressed the difficulties they encountered
when looking for work. There are several challenges that they must face, namely the reduced job
opportunities due to the pandemic and the rise of fake jobs. These two challenges are difficulties
that young fresh graduates often encounter when looking for work. The first challenge related to
declining employment opportunities is not new. Data collected from informants show that many
companies initially opened employment opportunities in their agencies but then after the pandemic
was declared, these job vacancies began to disappear. This also happened in several other countries,
which showed that unemployment rates in several countries tended to rise during the pandemic
(Summary, 2020). This has an impact on job seekers who ultimately have to compete for jobs in
other sectors.

68



The second challenge is the increasing number of fake job vacancies that try to fool young job
seekers. This was stated by several informants where they received job offers that required them
to be interviewed directly in the office. However, from an office perspective, it looks suspicious
where the interview process is carried out in a remote shophouse. In addition, during the interview
process, the informants are required to pay a security deposit as a token for securing the job. There is
an inverted logic where job seekers pay to get a job. Informants explained that this was a fraudulent
scheme by several individuals trying to take advantage of people who had difficulty finding jobs
during the pandemic. Therefore, it is necessary to follow up from the government in controlling
rogue businesses that are wandering around and trying to find prey in the form of young job seekers.
From such challenges, we could see that the transition of young people in Indonesia has become
harder than before. The emerging pandemic has exacerbated the difficulties of young people in
Indonesia to find proper work.

3.2 Inappropriate policy for youth

In addition to the challenges that must be faced by young job seekers, it turns out that they also have
to deal with policies that are not in their favor. The policies launched by the government during
the pandemic are more focused on direct cash assistance packaged in various policies (Thsanuddin,
2020). Policies made by the government focus more on macroeconomic development, for example,
by giving tax breaks to large companies (Almuttaqi, 2020; Widodo, 2020). The government’s logic
is that when the company gets relief, the economy will continue to run without sacrificing workers.
However, in reality, many workers end up getting terminated due to the instability of the company’s
balance sheet.

Another policy that has direct contact with young job seekers is the pre-employment card, in which
several informants admit that they have also enrolled in the program. However, at the beginning of
the socialization regarding the Kartu Pra-Kerja policy, there was still lack of information. This was
explained by several informants who were not even aware of the policies issued by the government
in early 2020. Dissemination and program directions that are less focused seem to have caused the
Kartu Pra-Kerja policy to stagnate. Some of the informants who participated in the program even
stated that they were only “targeting” the aid funds provided by the government after participating
in the training activities. Unfortunately, although this Kartu Pra-Kerja policy has been running until
2021, the realization of the results is indeed not optimal and successful. Therefore, it is necessary
to redesign policies that are not only focused on cash funds but more toward improving the welfare
of youth seeking jobs (Meiji et al. 2021).

4 CONCLUSION

The COVID-19 pandemic, which is widespread and still increasing, has made market segments,
including the world of work, experience risky and full of crises. Indonesia, through it government,
has tried to issue several policies to aid health, social, and economic conditions. Even the budget
issued by President Jokowi for the prevention and mitigation program due to COVID-19 is quite
significant. However, it seems that the policies that have been made have not reached their full
potential. This includes the Kartu Pra-Kerja policy, which is expected to have an impact and
stimulus for youth job seekers. However, the policy is not optimal enough. The challenges faced
by young job seekers cannot be accommodated by the existing policy. Therefore, there is need for
implementing policies that are more effective and efficient for young job seekers.
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ABSTRACT: This study aims to evaluate the effectiveness of the implementation of TK. III
leadership training in the Human Resources Development Agency of Bali Province. One model for
evaluating these activities is based on Kirkpatrick Model. The study population was the participants
of the Tk. III Leadership Training in 2019. Data collection for each variable was done using the
Likert scale. The analysis technique uses descriptive analysis. Based on the evaluation, results were
divided into four levels, namely (1) the level of participant satisfaction with the implementation of
the training; (2) the level of learning of the training material; (3) evaluation of the level of work
behavior of training participants after returning to their work unit; and (4) the impact of changes
in the level of innovation development after attending the training. As per the results, 48.39% of
the participants expressed satisfaction with the training process. . Based on the evaluation of the
learning level, 65% of the participants stated that the training was carried out effectively with high
standards.. And on the basis of the evaluation results at the behavioral level, as many as 87.09%
of training participants have the desire to replicate and develop innovations after completing the
training. Meanwhile, on evaluation, 74.19% of participants stated that they strongly agreed with
the statement about education and training, which could encourage innovation in employees.

Keywords:  Kirkpatrick model; leadership training; program evaluation

1 INTRODUCTION

Tk. III Leadership Training at the Bali Province Human Resources Development Agency is an
effort to develop human resources, especially to develop intellectual abilities and human person-
ality. Notoatmodjo (2007) revealed that training is more related to increase the ability or skills of
employees who are already occupied with a certain job or task. In other words, training emphasizes
psychomotor abilities, even though it is based on knowledge and attitudes. Because of the orien-
tation or emphasis on the implementation of tasks and specific abilities to the target, the training
period is generally shorter. As per Wursanto (2010), the benefits of training are: (1) improves the
way employees work, not only in static environment but also where they have been adjusted to
considerations of the organization and work volume, (2) civil servants are more capable of working
efficiently, (3) civil servants are better able to carry out tasks well, (4) civil servants can develop
themselves, and (5) increases in morale and work productivity.

Training can be viewed as a form of investment. Human resource development, especially Civil
Servants, refers to Government Regulation No. 11 of 2017 in the Sixth Part of Appointment of
Civil Servant Candidates and the Probation Period of Candidates for Civil Servants, that PNS
Candidates are required to undergo a probationary period of 1 (one) year, and the probation period
is a pre-service period carried out through the education and training process (RI Government,
2017). The education and training process is carried out in an integrated manner to build moral
integrity, honesty, spirit, and motivation for nationalism and nationality, superior and responsible
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personality traits, and to strengthen professionalism and competence in the field (Head of State
Administration Institute, 2021).

The advantages of education and training programs are: (1) can educate employees to work
more skillfully, quickly, and effectively, (2) can reduce errors in work, (3) can provide or increase
employee knowledge and skills, (4) can increase self-confidence, responsibility, and self-esteem,
which affect morale, and (5) can create and develop better working methods. Meanwhile, the
weaknesses are that education and training programs require a significant amount of money and
the possibility of moving employees from one department to another (Alamri, 2015). Mangkunegara
(2005) argued the following components need to be considered in the implementation of education
and training: (1) training and development goals and objectives must be clear and measurable, (2)
the trainers (trainers) must be adequately qualified, (3) training and development materials must
be adjusted toward goals, (4) training and development methods must be in accordance with the
ability level of the participants, and (5) training and development participants must meet specified
requirements.

To identify the advantages in a training program, it is necessary to conduct an evaluation to reduce
the impact of the weaknesses of the program (Rouse 2011). This complies with the stated objectives
of the evaluation by Wirawan (2012), such as to measure and assess if the objectives of training
are achieved by identifying the strengths and weaknesses of a program. According to Vendung
(2004), evaluation is to look back, to steer the future through monitoring and systematizing, so
that public officials can act responsible, creative, and as efficient as possible in the future. While
the evaluation activities according to Kirkpatrick (2006) are to measure the effectiveness of the
training program as planned, it becomes the basis for the evaluator team in making decisions based
on the evaluation results. While carrying out these evaluation activities, an evaluation model is
required as a reference capable of assessing the quality and effectiveness of the implementation of
an education and training program. The four-level evaluation model developed by Kirkpatrick is a
conceptual framework to help determine what data should be captured in the evaluation of human
resource development. Dahar (1998) and Rahmi et al. (2019) mentioned that the methods used are
different, namely the student-centered approach, problem-solving, and competency-based training.

Based on the description of the theory above, it can be synthesized that the Tk. IIT Leadership
Training and Education are said to be effective if the training participants have positive feedback
(satisfaction) to the training process, with an increase in participant knowledge positive changes in
work behavior, and the training provides benefits to the organization. Therefore, this study aims to
examine how satisfied are the training participants with the implementation of the training?. What
are the changes in mental attitudes? What is the improvement in knowledge, and/or additional
skills of participants after completing the training program? What is the work behavior of training
participants after they return to their work environment? And how do you see the impact of change
on innovation development after attending the training?

2 METHODS

The initial stage carried out to solve the problem in this study was to determine what batch of train-
ing participants will be the research respondents. The next stage is to determine the criteria to be
measured for each level of evaluation and how to measure them. For level 1, the measured aspect is
the level of training participants’ satisfaction with the implementation of the training, including the
material elements, implementation, facilities, and the ability of the instructor. Material elements
are broken down into systematic sub-elements of the presentation of the material, the ease with
which the material is understood, the contribution of the material in increasing knowledge and
insights, benefits in work, and the suitability of the material with training objectives. For level 2,
the measured aspect is the participants’ understanding of the training material. For each training
material, questions are designed that aim to measure understanding of the material by the training
participants. For level 3, the measured aspect is the training participants’ work behavior after they
return to their work environment. The work behavior seen is associated with the training material
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provided. Measurements were made using a questionnaire distributed to the training participants’
superiors and subordinates. The question items in the questionnaire are designed based on the work
behavior to be observed. For level 4, the aspect that is measured is the level of innovation develop-
ment after attending the training. The work behavior seen is associated with the training material
provided. Measurements were made using a questionnaire distributed to the training participants’
superiors and subordinates. The question items in the questionnaire are designed based on the work
behavior to be seen. For level 4, the aspect that is measured is the level of innovation develop-
ment after attending the training. The work behavior seen is associated with the training material
provided. Measurements were made using a questionnaire distributed to the training participants’
superiors and subordinates. The question items in the questionnaire are designed based on the work
behavior to be seen. For level 4, the aspect that is measured is the level of innovation development
after attending the training (Kirkpatrick, 2006).

3 RESULTS AND DISCUSSION

3.1 Reaction evaluation (evaluating reaction)

The training program is considered successful if the training participants are satisfied with the mate-
rial delivery strategy, learning media, and assessments used. Partner (2009) argues that the success
of the training process is inseparable from the interest, attention, and motivation of the participants
in following the course of the training. As stated by Kirckpatrick, in Satrio et al. 2007, evaluation
of the training participants’ reactions means measuring the training participants’ satisfaction with
the training program being followed based on the perceptions and participants’ opinions.

From the results of the questionnaires answered by the training participants, it was found that
35.48% of the participants stated that they were very satisfied with the training process carried out,
48.39% of participants said they were satisfactory, and 16.13% said they were not satisfied. Based
on these results, it can be seen that the training participants gave a positive reaction to the training
process carried out. This evaluation becomes a reference for making improvements or improving
the quality of the training process.

3.2 Evaluating learning

Measuring the effectiveness of the learning program needs to be implemented. Learning evaluation
involves three aspects, namely changing attitudes, increasing knowledge, and improving the skills of
training participants. Learning will be considered a failure if these three aspects are not implemented
or there are no changes. The evaluation learning helps in the assessment of learning outcomes
(outputs). So that in the assessment of learning outcomes (learning measurement), performance
assessment is used to measure the knowledge that has been learned, changes in attitudes, and
skills that have been developed or improved. The evaluation of the training participants’ learning
is carried out individually regarding their knowledge, attitudes, and skills. It was found that 65%
of training participants had a high category of Evaluating Learning after attending the training.

This means that there has been an increase in the knowledge, skills, and attitudes of the training
participants after they have attended the training. This is in line with what was stated by Salman
(2012, in Rahmi, 2019) previously, which stated that one of the goals of learning is increase in
knowledge, and Pratt (1998) also defines learning as an increase in knowledge.

3.3 Behavior evaluation (evaluating behavior)

Notoatmodjo (2009) defines behavior as a person’s reaction to their environment. Behavioral eval-
uation related to the training process is more focused on changing the behavior of the training
participants regarding the benefits of the training material provided. This evaluation is said to be
successful if the participants are able to implement the training material. In the assessment of
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participant behavior, a performance assessment is used to measure how much training participants
have the desire to replicate and develop innovations after completing the training. It was found that
87.09% of training participants had the desire to replicate and develop innovations after completing
the training and 12.90% of training participants did not have the desire to replicate and develop
innovations after completing the training (Figure 3). It can be said that the Leadership Training
has been able to change work attitudes for the better. This is in accordance with the theory put
forward by Jewel and Siegel (1998), in Rahmi et al., 2019, suggesting that attitudes toward job
characteristics are behavior or feelings toward an activity that is reflected in feelings of pleasure,
acceptance, or agreement so that the results of the activities carried out will have a high satisfaction
value.

3.4 Evaluating results

Based on the results of the research conducted, the evaluation of the participants from the direct
supervisor of the training participants gave positive results, namely by seeing how much the training
participants would develop new innovations after returning to their respective agencies. Whereas
the direct supervisors of the participants stated that as many as 74.19% strongly agreed with
the statement that training could make employees more innovative, 16.13% agreed, and 9.68%
of training participants disagreed (Figure 4). A good and successful education and training will
influence the training participants to be more creative and innovative.

This is in line with the results of research by Kesi and Widodo (2014), which states that organiza-
tions should be able to create new assessments and ideas and offer innovative products. Innovation
is a way to continue to build and develop an organization that can be achieved through introducing
new technologies and new applications in products and services, developing new markets, and
introducing new forms of organization. Every organization always tries to improve human capital,
which is a characteristic of human resources that is determined by the organization it owns and is
used to create value for the organization (Collin & Clark, 2003, in Kesi & Widodo, 2014).

4 CONCLUSION

Based on the results of the evaluation of the reaction rate, it is known that on average the training
participants were satisfied with the training process. This evaluation becomes a reference for
making improvements or improving the quality of the training process. Evaluation at the learning
level, where participants stated that the leadership training was carried out effectively was related
to understanding the training material. After evaluating the results, the participants’ supervisor as
the respondent stated that the leadership training had been implemented effectively. This can be
seen from the respondents’ assessment as 74.19% of training participants stated that they strongly
agreed with the statement that Leadership Training could make employees more innovative, 16.13%
agreed, and 9.68% of training participants expressed disagreement.
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ABSTRACT: This study aims to describe community behavior patterns, strategies and roles
of local actors, obstacles faced, and efforts to overcome obstacles in realizing the practice of
tolerance in East Java during the COVID-19 pandemic. This study was conducted using a qualitative
approach with a descriptive type of research. The main subjects of this research are the village
government, religious leaders, local communities, and the Department of Culture, Tourism, Youth
and Sports, which are located in three areas of Pancasila Village, namely Balun Village, Turi
District, Lamongan Regency; Wonorejo Village, Banyuputih District, Situbondo District; and
Sukoreno Village, Umbulsari District, Jember. Data collection procedures were carried out through
observations, interviews, and documentation. Meanwhile, data analysis was carried out through
several stages, namely data reduction to sort and collect data from the field, display data to group
similar data, and draw conclusions. The results obtained include: (1) the pattern of community
behavior in Pancasila Village is orderly and conducive, (2) the strategy to realize Pancasila Village
is obtained through the process of habituation and mainstreaming of tolerance education in schools,
thus requiring the involvement of local actors, and (3) the obstacles faced by the community. The
problems faced in living a life of tolerance are: (1) the emergence of cynicism in worship, (2) the
existence of family conflicts related to religious differences, and (3) limited religious celebration
ceremonies. The efforts to overcome these obstacles include: (1) the existence of a dialogue process
between village officials and the community and (2) the attitude of the family’s openness to accept
the decision to change religion.

Keywords: COVID-19 pandemic; Pancasila Village; practice; tolerance

1 INTRODUCTION

Like the concept of a multicultural state, the practice of living a life of tolerance is a necessity.
People believe this is an effort consciously passed down from generation to generation. Human
instincts as social beings determine the emergence of mutual respect for differences as the basis
for the development of tolerance (Nisvilyah 2013).

The meaning of tolerance is not only limited to efforts to respect religious beliefs. More than
that, tolerance includes differences in political orientation, ethnic diversity, race, and gender issues.
Tolerance also plays a role in overcoming differences in beliefs and conflicts in society (van Doorn
2014). In Indonesia, this can be proven by referring to the view of Azra (2009) that the rise of
horizontal conflicts in Indonesia has an impact on examples of religious tolerance that should be a
role model for the community.

The COVID-19 pandemic in Indonesia had an impact on various aspects of life, including the life
of harmony and religious belief (KBB). Referring to the 14th study, the SETARA Institute stated
that the COVID-19 pandemic had an impact on discrimination by state and non-state actors against
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KBB survivors, religious/minority belief groups, to women. Throughout 2020 there have been
180 KBB violations with 422 actions spread across 29 provinces; East Java Province is ranked
second with a total of 23 actions. Discrimination in the form of disturbances related to houses
of worship carried out by state actors was an old problem long before the arrival of COVID-19,
which was deliberately not being reported. Meanwhile, online activities during the pandemic have
increased reports of misleading content, insults to religious figures, hateful content, and harassing
jokes (SETARA Institute 2021).

The problem of religious life and belief certainly cannot be underestimated, in the context of KBB
in East Java, certain efforts are needed to suppress discrimination, which leads to the formation of
a conducive community situation. Especially during the pandemic, the state needs to be present to
maintain peace among religious communities. Responding to this, the government and the people of
East Java can reflect on Pancasila Villages located in Balun Village (Lamongan Regency), Wonorejo
Village (Situbondo Regency), and Sukoreno Village (Jember Regency). These three areas are the
face of the tolerance life in East Java, which has been passed down from generation and is still
present in harmony, respect, and coexistence between religious communities. Even though places
of worship are located close together, people live in peace.

Especially during the COVID-19 pandemic, the three regions still maintain the practice of living
a life of tolerance. Research by Hasanah et al. (2021) shows that the COVID-19 pandemic in
the Pancasila Village Sukoreno, Jember actually strengthens the relationship of tolerance between
religious communities, including making culture and local wisdom the basis of mutual respect
and cooperation. Moreover, this research is intended to elaborate the pattern of tolerant life in
Sukoreno Village with other Pancasila Villages, namely Balun Village, Lamongan Village, and
Wonorejo Village, Situbondo.

2 METHODS

This study was conducted using a qualitative approach with the type of descriptive research. This
study seeks to describe the behavior patterns, strategies, and roles of local actors, the obstacles
faced, and efforts to realize Pancasila Village. The research subjects include (1) the local community,
including local actors, community leaders, and religious leaders; and (2) the head of the regency’s
Culture, Tourism, Youth and Sports Agency (Disbudparpora). The research locations include three
areas of Pancasila Village, namely (a) Balun Village, Lamongan Regency, (b) Wonorejo Village,
Situbondo Regency, and (c) Sukoreno Village, Jember Regency. Data collection was done through
interviews, observations, and documentation. The data analysis was carried out in three stages,
namely data reduction to summarize and sort the data obtained in the field, display data by grouping
similar data, and draw conclusions (verification).

3 RESULTS AND DISCUSSION

3.1 Behavioral patterns of the Pancasila Village community in realizing a tolerant life

Sociologically, the pattern of community behavior is an important component of the sustainability
of the life of a village. Included in the context of tolerance, society is the perpetrator of a harmo-
nious life. The existence of Pancasila Villages in three regions of East Java, namely Balun Village
(Lamongan), Wonorejo Village (Situbondo), and Sukoreno Village (Jember), is a role model for
religious diversity in Indonesia.

Research conducted by Permana and Mursidi (2020) suggests that plurality in Wonorejo Village
leads to a harmonious and respectful society. Furthermore, research conducted by Widianto et al.
(2021) shows that the pluralistic and tolerant structure of society in Sukoreno Village, Jember is
also a model for the disintegration of culture and religion. This conducive community situation
is influenced by the deep-rooted pattern of harmonious living behavior. The form of community
behavior patterns in leading a life of tolerance are described as follows.
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3.2 Strategies and roles of local actors in realizing tolerant living practices in
Pancasila Village

The development of Desa Pancasila does not escape the involvement of local actors, including local
government officials, religious stakeholders, and related communities. Moreover, by carrying the
concept of the Pancasila tourism village, some of these areas display the characteristics of their
predicate. It should be noted that the purpose of establishing a tourist village leads to two things,
namely building the country’s economy, while carrying out the function of education and increasing
sociocultural resilience (Prameswari et al. 2018).

In its development, the concept of a resilient village as a response to accelerated village devel-
opment during the pandemic is trying to maintain the sustainability of village productivity. Satria
(2001) explains the concept of a resilient village, which consists of several categories, including
creative villages, caring villages, green villages, smart villages, and healthy villages. Thus, the
concept of a resilient village is not only limited to handling and preventing activities, but innova-
tion and productivity are also needed during the COVID-19 pandemic. Responding to this policy,
as well as identifying the embodiment of Desa Pancasila, the involvement of local communities
is an important aspect because the resources and character of tradition and culture are the driving
elements of village formation (Dewi et al. 2013).

The life of inter-religious tolerance is the main characteristic of the realization of Desa Pancasila
in each region. The strategy of maintaining inter-religious harmony in Desa Pancasila becomes
important through certain conditions. The habituation process is interpreted as a process of con-
ditioning, habituation, and socialization of the community, which is carried out in a sustainable
manner, so that the pattern of harmonization between religious communities is maintained. Habit-
uation internalizes the values created by practices and actions, as well as the results of practices or
actions created by social life (Nurhakki et al. 2021).

This habituation can be seen from several things, namely, the principle of “Bedo raino, sing
important harmony,” which means that although different, but still harmonious in the concept
of living together in Balun Village, Lamongan Regency, it describes the inheritance of tolerance
values that are still maintained by the local community. This local idea is in line with the concept
of Bhinneka Tunggal Tka, which means different but still one (Alfariz 2021).

Furthermore, the integration of tolerance education at various school levels. As in the three areas
of Desa Pancasila, the inculcation of tolerance values, such as mutual respect, mutual help, living
in harmony, and coexistence between religious communities is part of the ongoing learning. This
starts from kindergarten to high school-equivalent.

Local actors, such as the village government, play an important role in realizing a life of tol-
erance in Desa Pancasila. Especially during the pandemic, the village government is responsible
for maintaining inter-religious harmony. This includes coordinating with interfaith communities
to curb the surge in the spread of COVID-19 through various healthcare efforts, such as guard-
ing the COVID-19 post, spraying disinfectants, cleaning the environment of places of worship,
and holding religious ceremonies. Meanwhile, religious leaders are figures who are trusted by
religious adherents to be responsible for internalizing universal and humanist values into their
hearts and consciences, so that tolerance is not only interpreted as a pseudo thing. Religion is
a source of guidance, ethics of life that move people to behave honestly, fairly, wisely, and stay
away from various behaviors that damage harmonization between religious communities (Zainuri
2020).

3.3 Obstacles faced in the practice of a tolerant life

The life of tolerance, in general, is able to bring the community to a conducive situation. However,
in practice, to achieve this situation, of course, various problems become obstacles in realizing
a peace-loving society. Based on research conducted in three areas of Desa Pancasila, East Java,
several obstacles were found in the practice of tolerance, including (1) the emergence of a cynical
attitude in worship, (2) family conflicts related to religious differences, and (3) religious limitations
in celebrating ceremony.
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Cynicism may arise in a society that has certain diversity, in this case related to religion. This
study shows that the form of cynicism is generally experienced by immigrant communities who
have not adapted to the life of other religions. In this study, it was found that some people who
are Muslims are not familiar with Hindu religious worship materials, one of which is incense.
Frankincense, which has a character with a very fragrant and pungent smell, makes some Muslims
feel uncomfortable, especially when they worship in the mosque. Besides being uncomfortable,
the smell of incense is also considered to interfere with the prayers of Muslims, so they cannot
concentrate (khusyu’).

Meanwhile, in a field study conducted in Balun Village, Lamongan Regency, it was found that
religious differences in one household can lead to family conflicts. This is experienced by the
families of Mr. Sukir and Mrs. Muntani. The decision to change religion due to the marriage of a
family member made Pak Sukir and Ibu Muntani disagree. This difference of opinion about religion
is what triggers family conflicts.

During the COVID-19 pandemic, several religious ceremonies in Desa Pancasila, such as the
Nyepi celebration, the Ogoh-Ogoh Parade, and Easter celebrations that usually involve interfaith
people had to be stopped. Religious ceremonies take place in a closed and limited manner followed
by the followers of the religion concerned. The local government accommodates the continuity of
religious ceremonies by providing policies that mandate strictly adherence to health protocols.

Like the obstacles mentioned above, inter-religious cynicism and religious differences in one
house have the potential to sustain a life of tolerance. Cynicism can bring intolerance. This statement
isinaccordance with the view of Kafid (2015) that at a certain level, cynicism can lead to the division
of the ummah.

Sociologically, as well as referring to Yuliana in her research titled “Marriage of the Chinese
and the Mandar Tribe” in 2014 interfaith marriage as experienced by Pak Sukir’s family is a cross-
cultural form. If identified, this marriage is a form of exogamous marriage that occurs because
of openness and a flexible way of thinking to accept partners of different religions. Although in
practice, interfaith marriage efforts often cause problems, one of which is the lack of acceptance
from the family (Calvina & Yusuf 2015).

Other problems that often arise include (a) the emergence of inter-religious tensions about
how to deal with the problems of married members, thereby disrupting the form of ecumenical
cooperation, (b) interfaith couples face traditional judgments from their respective religions, (c)
and married couples are responsible for responsible for navigating their traditions, even if it is
not completely smooth (Mehta 2020). Whereas the encouragement of interfaith marriages shows
a portrait of tolerance and acceptance between religious adherents, thus allowing interaction with
different individual backgrounds (Duvall & Miller 1985).

Examining the two obstacles above hinder the creation of inter-religious harmony. This is in
accordance with the view of Saputra (2008) that the obstacles in creating inter-religious harmony
include: (1) the desire to establish a place of worship without regard to the number of local religious
people, thus offending the feelings of the majority of religious communities in the area, (2) using
the majority as a means of solving problems, (3) interfaith marriages, and (4) increasingly shifting
lifestyles based on kinship or mutual cooperation toward an individualistic life.

3.4 Efforts to overcome barriers in the practice of living tolerance

Conflict management is needed to overcome various social conflicts that arise in society, not least
in terms of inter-religious harmony. Based on the research, several efforts were found to overcome
obstacles in realizing a tolerance life in Desa Pancasila, including (1) the existence of a dialogue
process between village officials and the community and (2) family openness to accept the decision
to change religion.

Regarding the issue of cynicism that arose from the immigrant community over the process of
worshiping Hindus, the village head took the initiative to call the stakeholders of the respective
religions to discuss. Religious stakeholders are involved to provide a way out of this community
attitude. Furthermore, religious stakeholders enter the community to carry out a dialogue process,
as well as provide direction on the importance of mutual respect for one another.
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The process of dialogue and discussion contributes a lot to the occurrence of conflict in society.
The involvement of religious stakeholders in communicating with village heads and communities
is interpreted as a peace process. Conciliation aims to control conflict through representation,
which allows the growth of patterns of discussion and decision-making on the issues in dispute.
In the long term, this communication pattern is oriented toward creating sustainable solutions,
namely mutual respect for various forms of inter-religious worship (Nasikun 2016; Widiyowati et
al. 2018). Junaidi (2021) explains that the role of religious stakeholders is related to the function
of education, namely providing explanations about the problems that occur, as well as providing
recommendations on the importance of maintaining inter-religious harmony.

In interfaith marriages where one partner changes religion, the family is the foundation to
strengthen the continuity of the marriage. Although the attitude of disapproval appeared at the
beginning of the decision to change religion, over time the family accepted the choice. In fact,
the family also gives freedom to the child to change religion to follow his partner. This can be
interpreted as a process of institutionalizing religious freedom that guarantees individual rights in
religion and the realization of a form of passive tolerance. It is said to be passive, because parents
only give freedom to choose religion, but do not provide intervention or enlightenment on the
reason for moving to a certain religion (Nasruddin 2019).

The two efforts above are generally carried out to maintain inter-religious harmony. In addition
to guaranteeing individual rights, this effort carries out the mandate of Article 29 Paragraph 2 of
the 1945 Constitution of the Republic of Indonesia, which reads, “The state guarantees the inde-
pendence of every citizen to embrace their own religion to worship according to their respective
religions, and trust.” Balancing the mainstreaming of tolerance is certainly based on several atti-
tudes, including (1) empathy, (2) self-correction, and(3) an open attitude to change situations that
are not in accordance with their abilities. Meanwhile, efforts to foster tolerance between religious
communities can be pursued through several factor, such as(1) increasing understanding, appreci-
ation, implementation of national insight, (2) religion, (3) increasing reciprocal dialogue between
religious communities, and (4) maturing faith (Misrawi 2010).

4 CONCLUSION

The establishment of Pancasila Village, which is in three areas, namely Balun Village (Lamongan
Regency), Wonorejo Village (Situbondo Regency), and Sukoreno Village (Jember Regency) is the
face of tolerance for multi-religious communities in East Java. Although the COVID-19 pandemic
has had an impact on various aspects of life, the existence of the Pancasila Village does not change
the behavior patterns of multi-religious communities to live side by side to overcome the pandemic.
This can be observed through the habit of mutual respect, cooperation, harmony, to symbolic nature
such as wearing other religious attributes, cleaning places of worship, performing certain religious
ceremonies, or carrying out community-based activities together. The realization of this Pancasila
Village was pursued through a process of habituation and mainstreaming of tolerance education in
schools that involved the role of local actors, so that community values were maintained. Although
various obstacles cannot be avoided, such as (1) the emergence of cynicism in worship, (2) family
conflicts related to religious differences, and (3) limited religious celebration ceremonies. The
efforts taken to overcome the obstacles include (1) the existence of a dialogue process between
village officials and the community and (2) the attitude of the family’s openness to accept the
decision to change religion.
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ABSTRACT: One of the impacts of the establishment of the sustainable development goals
(SDGs) is the changes in learning patterns to support the achievement of these goals. This is
also related to the increasingly complex problems faced in the 21st century and the wave of the
pandemic that has hit since almost 2 years. This requires problem-solving skills based on social sen-
sitivity. This research was conducted to uncover the challenges and opportunities of implementing
a multidimensional and interdisciplinary approach in learning social sciences during a pandemic.
The research method used is qualitative with interview data collection techniques, distributing
questionnaires, and document or documentation studies. The results of this study indicate that the
implementation of the two approaches in schools has not been carried out optimally. This is evi-
denced by the lack of understanding of teachers and students about these two approaches and how
to implement them properly, including the lack of learning resources based on these approaches.
The recommendations generated in this study are to prepare human resources, namely teachers,
learning inputs, namely students, and appropriate learning resources.

Keywords: Interdisciplinary; Multidimensional; pandemic

1 INTRODUCTION

The sustainable development goals (SDGs) set by WHO indicate that these goals can not only be
achieved by technical innovation but also deep human involvement by taking responsibility not only
as creators or users but also by managing the impacts of production, distribution, and consumption
in a sustainable manner. Skills to understand life cases, such as reducing emissions in production
and consumption processes, climate change, health issues, etc., can be enhanced through a learning
process that uses a multidimensional and interdisciplinary approach (Bauknecht et al. 2019). The
implementation of the approach in the learning process has several advantages, namely growing
lifelong learning skills, caring for humans and the environment, and problem-solving skills based
on social sensitivity (Strebten 2011).

Currently, the demand for learning with a multidimensional and interdisciplinary approach is
closely related to the development of the complexities of society and life in the 21st century (Chai
et al. 2015; Marzano et al. 2020; Stentoft 2017; Strebten 2011). However, the implementation of
this approach is still being ignored because it is considered difficult and challenging, especially in
preparing the design and its accessories (Guerreiro 2016; Strebten 2011). These two approaches
have been widely used in research since the 1970s (Guerreiro 2016), while in Indonesia they became
popular in the 1980s. There are two big names engage in cross-disciplinary research, namely Sartono
Kartodirjo, a historian with his phenomenal work entitled The Banten Peasants Rebellion 1888 and
Nathaniel Daldjoeni, a geographer with his work on Historical Geography: World Civilizations
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(Daldjoeni 1982; Kartodirdjo 1984). The difficulty of realizing a multidimensional and interdisci-
plinary approach in learning is caused by several things, including the curriculum, the preparation
of tools, and the availability of learning resources (Ayundasari et al. 2021; Djono et al. 2020a).
Admittedly or not these difficulties arise through the educators.

There is a lot of evidence from research showing that learning social sciences at the secondary
school level, namely junior high school and senior high school, is still done partially. The materials
are presented separately, not contextualized, and not using multidimensional perspective (Agung
2010; Sudrajat et al. 2020). The difficulty for educators is increasing when learning must be done
online during the pandemic. The difficulties faced in the online learning process of social sciences,
among others, arise from the limited time, monotonous material, and class management skills
(Amin 2018; Asmuni 2020; Sudrajat 2020). Despite various difficulties and challenges, every
element of education must be prepared so that life in the future can take place as expected, or at
least be able to realize the goals in the SDGs. Each branch of science carries the same mandate
in realizing this, including the social sciences. From an early age, students must be accustomed to
critical thinking, so that they see everything from a global perspective. Answering these problems
and realizing the implementation of a multidimensional and interdisciplinary approach in learning
the social sciences, this article seeks to reveal the opportunities and challenges during the pandemic.
This is done to provide an overview of what must be done in realizing these goals.

2 METHODS

The use of the method in this research is a qualitative with interview data collection techniques,
distributing questionnaires, and studying documents or documentation (Wirawan 2016). Data
collection activities were carried out through the distribution of questionnaires at random using
purposive sampling, where the targeted respondents are teachers in the social sciences study group
and students. The results of the questionnaire were used as the basis for conducting interviews and
document studies to obtain more in-depth data. The document study in question is teacher learning
tools, student worksheets, and learning the resources used. The number of respondents involved in
this study consisted of 194 students and 55 teachers from both public and private schools in East
Java. Meanwhile, the data analysis technique itself uses the Miles and Huberman model (Sugiyono
2015) whose stages are as follows: (1) Data reduction; (2) Data presentation; (3) Conclusion or
verification.

3 DISCUSSION

3.1  Understanding of multidimensional and interdisciplinary concepts among social science
educators and students

The multidimensional and interdisciplinary concept in the field of research is a concept that is
developed since the 1970s (Guerreiro 2016). In Indonesia, these two approaches were popular in
the 1980s in the study of history and geography, which were pioneered by Sartono Kartodirdjo and
Nathaniel Daldjoeni. This concept was developed in historical research to provide a complete and
comprehensive picture in the analysis of historical events. Meanwhile, in the field of geographical
studies, it is carried out to analyze the role of nature geographically on the movement of human
steps across civilizations (Daldjoeni 1982; Kartodirdjo 1984). A complete analysis of an event,
context, or phenomenon from various cross-scientific fields turns out to be able to provide a com-
prehensive picture of it. A comprehensive understanding of these matters provides an opportunity
for a person to be more humane toward differences, competition, and conflict. Therefore, this
approach is referred to as social capital needed to face the challenges of 21st-century life, which
demands the complexity of social intelligence between humans and humans, humans and the envi-
ronment, humans and other creatures, and humans with all the processes of fulfilling their needs
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(Piketty 2014). However, an understanding of the importance of this approach is crucial for both
teachers and students.

This hope has not been realized, it is shown based on the results of the analysis of the questionnaire
filled out by teachers and students and the analysis of learning tools developed by the teacher. Based
on the questionnaire, 45% of teachers stated that they sometimes use both approaches. The results of
further analysis of teachers’ understanding of the two approaches are limited to definitions with the
form of implementing incidental narratives during lectures in class on one of the material contents.
They do not understand the use of theory and case examples as well as analytical methods for
cross-disciplinary studies. This is reinforced by the absence of a reflection of the two approaches
in planning and evaluation.

A similar level of understanding is also reflected in the results of the questionnaire given to
students from 194 respondents, 78% stated that their teachers had given interdisciplinary learning.
However, this contradicts information about the learning methods used, where on average the
learning process is carried out by lectures and rereading textbooks (70%). This is reinforced by the
search for the type of evaluation they participated in, namely working on worksheets or questions
(72%). Based on these data, it can be concluded that students do not understand the essence of
social science learning with a multidimensional and interdisciplinary approach. This also means
that there are components of social science learning objectives that have not been achieved in the
learning process at school.

3.2 Conditions for learning social sciences during the COVID-19 pandemic in Indonesia

The implementation of social science learning in Indonesia is different at every level. At the
elementary school level this learning is packaged in thematic form, at the junior high school level
it is presented in an integrative way in the subjects of social sciences, and at the high school level
the study of social sciences is separated into the subjects of history, geography, and sociology.
In general, the material in the social sciences is in the form of a theoretical study of events and
phenomena (social or natural). At the time of offline learning, these subjects are known as subjects
that are not interesting, boring, rote, and less innovative in their presentation (Kurnia Wardani
2013; Sayono 2013; Tanjung et al. 2015). This problem is further complicated by the existence of
online learning policies during the COVID-19 pandemic.

Officially, the World Health Organization (WHO) designated Coronavirus Disease 2019
(COVID-19) as a global pandemic on March 11, 2020. The virus that first broke out in Wuhan,
China has been able to inhibit all human activities, including in education. Mid-March 2020 the
Indonesian government set a policy of learning from home for all levels. This policy was taken to
prevent massive transmission among students. However, this policy turned out to have an extraordi-
nary side effect in the form of learning problems for educators, students, and parents. The educators
must be familiar with reducing study time with fixed materials, developing IT-based materials and
media, and the evaluation process is not easy. Meanwhile, students must get used to sitting at home
without maximum socialization through virtual learning. Their psychological condition is even
more chaotic when the learning process must be accompanied by parents who have obligations as
workers and do not come from an educational background (Amin, 2018; Asmuni, 2020; Herliandry
et al. 2020).

Most senior teachers are not confident in utilizing distance learning technology, such as video
conferencing (Google Meet, Zoom, etc.), Google Classroom, Edmodo, Quizziz, etc. In the end,
the learning was using WhatsApp. In the learning process, the central role is of the teacher and
the students only echo it. Student-oriented learning becomes difficult and ends in one-way learn-
ing. Even though the teacher gives independent assignments and prepares references to work on,
the teacher has difficulty controlling the independent learning process and the results of student
assignments that are collected are often the results of browsing that are forgotten to be edited or
are very similar to other students even though they are not group assignments. This shows that the
learning objectives have not been achieved optimally.
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These problems cannot be entirely attributed to the students. This happens because of various
factors, one of which is a huge learning burden. Moreover, during online learning, teachers often
only provide a series of tasks, both in the form of essays and questions. One of the efforts to reduce
the burden on students during the implementation of online learning was designed by the Ministry
of Education and Culture to issue regulations regarding the curriculum during the COVID-19
emergency. Following the Decree of the Minister of Education and Culture number 719/P/2020
concerning Guidelines for Curriculum Implementation in Education Units in Special Conditions,
many schools implement flexible adjustment of learning hours. This curriculum adjustment has
an impact on the modification and simplification of learning materials in general (Munajim et
al. 2020). Therefore, distance learning requires teachers to evaluate the effectiveness of learning
aspects, so that the process of knowledge, morals, skills, intelligence, and aesthetics can be fulfilled
(Zhu & Liu 2020).

3.3 Opportunities and challenges of implementing a multidimensional and interdisciplinary
approach during a pandemic

During the pressure and many adjustments in this pandemic period, a multidimensional and interdis-
ciplinary approach has a strong opportunity to be applied. This is supported by the involvement of
an interdisciplinary approach that has flexible characteristics; natural and not forced pace of work;
and relies on the borrowing and sharing of concepts and theories within and between disciplines
(**National Academy of Science in Holley 2009). With this approach, learning can collaborate
several subjects at once. Learning can take advantage of one topic or problem, which is then stud-
ied from various dimensions of life and studied across disciplines or subjects. For example, by
using historical material. Historical events can be analyzed from a multidimensional perspective
and involve interdisciplinary science (Djono et al. 2020b). In this process, other relevant subjects
are also involved, such as sociology, economics, geography, and other scientific fields. With the
application of this approach, the burden of students in daily learning can be reduced. However,
each subject teacher involved has evaluation materials. In addition, it can familiarize students with
seeing a problem from a perspective and solving it by utilizing the various disciplines that they
learn.

However, its application in learning in schools needs to be focused upon to ensure availability of
required resources. The first, is teacher readiness. Teachers must first understand the concept of a
multidimensional and interdisciplinary approach to learning. A multidimensional approach or also
known as cross-disciplinary learning refers to a combination of various disciplines as independent
and separate components of learning (Park & Son 2010). While the interdisciplinary approach
or relational learning is characterized by the integration of multidisciplinary knowledge across
a central program theme or focus (Ivanitskaya et al. 2002; Munaretto & Huitema 2012). In this
approach, teachers are expected to be able to combine and integrate information into a complex
interdisciplinary knowledge structure focused on the program’s theme, deep learning which means
being able to seek meaning, reflect on what has been learned, and internalize knowledge by cre-
ating personal understanding, metacognitive skills, critical thinking, and personal epistemology
(Ivanitskaya et al. 2002). In this approach, teachers are required to work together with other subject
teachers (team teaching) in designing and developing learning plans, the process understanding
the concepts and objectives of the approach is important to realize the essence of integration and
the division of each role (Jones, 2010; Strebten 2011). Next, the teacher is expected to be able to
analyze learning proportionally and determine the appropriate learning method or model.

Second, what needs to be prepared are students. Students cannot suddenly be asked to follow this
approach without an understanding of multidimensional and interdisciplinary concepts. Students
who are not ready are more likely to apply this approach to a topic and see it as a separate assignment
according to what they usually do. Understanding this concept can be done at the beginning of
the learning period. Through understanding the concepts of both approaches and good learning
planning, it is hoped that it can foster student sensitivity to contribute, collaborate, and take action
in social problems that arise in the 21st century (Bergmark & Westman 2016). Indicators of the
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success of this learning include knowledge and technology literacy skills, critical thinking and
problem-solving skills, entrepreneurship and innovation skills, social responsibility and leadership
skills, career consciousness (Cevik & Senturk 2019).

Third, the availability of learning resources. During the pandemic, when learning is carried out
online, it opens opportunities for the wider use of ICT in learning. Teachers and students can also
adapt to the new habit of distance learning. ICT-based learning resources become new opportunities
and challenges that can be developed by teachers to realize learning with a multidimensional and
interdisciplinary approach. Of course, this can be done optimally if the institution provides facilities
in the form of an LMS (Learning Management System). It provides an extension to communication
and interpersonal interaction for lifelong learning (Park & Mills 2014). Through this activity, they
will also be trained for self-directed learning, collaborative learning, and meaningful learning
with ICT (Chai et al. 2015). The success of this process also requires learning process through
which learners integrate insights and modes of thinking from many disciplines to advance their
understanding of a topic that is beyond the scope of a single discipline (Pohl & Hirsch Hadorn
2007).

4 CONCLUSION

Based on this research, it can be concluded that the implementation of a multidimensional and
interdisciplinary approach in learning social sciences is very necessary to support the achievement
of the SDGs. However, implementation in schools has not been carried out optimally. This is
evidenced by the lack of understanding of teachers and students about these two approaches and how
to properly implement them, including the lack of learning resources based on these approaches.
The condition of this weak implementation is also getting worse with changes in learning patterns
due to the pandemic that has lasted for almost 2 years. The next step to continue to realize the
implementation of a multidimensional and interdisciplinary approach in learning the social sciences
is to prepare human resources, namely teachers, learning inputs, and students.
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ABSTRACT: This research aims to identify the learning material in disaster mitigation that
has been implemented in the high school curriculum. The results of interviews with high school
geography teachers in several disaster-prone areas indicate that students have not been given factual
knowledge about hazards and disaster risks in their environment. Basic learning competencies in
disaster mitigation generally refer to the material printed in the senior high school geography
textbook. The use of data and facts originating from official delivery institutions and disaster
information, such as BNPB, BPBD, BMKG, PVMBG, are still very limited to use. Disaster learning
in high school has not provided an example based on data and facts about potential hazards and
disaster risks faced by students and has never happened before. General knowledge of disaster is
unable to bridge the disaster threat with the factual conditions faced by students. Therefore, teaching
materials for disaster learning are needed, which are derived from real conditions in the student
environment. This research was involved collecting data from volcanic and coastal environments
in Banyuwangi. This region has multi-hazards namely volcanic eruptions, floods, tsunamis, and
landslides. The research development products carried out produce local learning materials that
are in line with the study of disaster learning in the local scope. Product development is believed
to be able to increase student knowledge and understanding of their environmental conditions.

Keywords:  Student’s knowledge; student’s comprehension; natural hazard

1 INTRODUCTION

Geographically, Indonesia is located in the geological and hydrometeorological hazardous area. The
active tectonic plate gives rise to some calamities, such as earthquakes and tsunamis. On a different
location, it’s lying on the active volcanic area. Moreover, the Indonesian monsoon climate is related
closely to trigger floods and landslides. The year 2018 was noted as disaster year in Indonesia due to
several natural phenomena, i.e., volcanic eruptions, earthquakes, tsunamis, floods, and landslides
(BNPB 2019). A lot of victims died and were injured as a result of disaster strikes.

The disaster risk reduction education is a range of ways to respond to education in anticipation of
increasing levels of damage and incidents of hazards locally (Irawan et al. 2018; Shaw et al. 2011).
Nowadays the risk of disasters is increasing, followed by the recent condition of the environment
and human inducements there. This condition needs to be reduced and mitigated. To achieve
that goal Kagawa and Selby (2012) proposed some actions: identifying, assessing, and reducing
the vulnerability of the physical, economic, environmental, and social communities through a
systematic and holistic approach.

Indonesian Ministry of Education and Culture (Kemendikbud) composed an appropriate disaster
education curriculum through the 2013 curriculum. This work is to respond to a suitable disaster
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risk reduction in Indonesia (Kemendikbud 2014). As mentioned by **Mulyasa and Damayanti
(2018) the essential advantages of 2013 curriculum, include: 1) using a student-centered natural
(contextual) approach; 2) character-based competencies that underlie the development of students’
abilities, and 3) certain fields of study and subjects focused more on appropriate use of competency
approaches and related skills (Damayanti 2018). Furthermore, the recent curriculum was developed
by two learning processes, namely direct and indirect learning. The direct learning stages are
observing, asking, gathering information, associating/analyzing, and communicating in analytical
activities. Meanwhile, indirect learning is a direct educational process not designed for special
activities. Based on the development of disaster risk-reduction education trends and student learning
needs in disaster-prone areas, the disaster material content should be contextually arranged with
the actual conditions in the field. The development of learning design is expected to address student
learning need. Student learning need is a condition of fully understood surrounding environment
(Irawan et al. 2019).

2 METHODS

This research was conducted by a series of surveys and locally in-depth interviews with a qualitative
approach. The qualitative research aims to understand the phenomenon in a specific context that
is natural and by utilizing various scientific methods (Cresswell 2010; Hamzah, 2019). Regarding
the implementation of 2013 curriculum on disaster education through geographical subject on
Indonesian Senior High School (SMA), this research addresses four research questions: What do
the students study about disaster mitigation based on recent material provided on the national
curriculum? What kinds of learning material on disaster have been delivered to the students?
How to elaborate disaster material toward students based on their environmental characteristics
of hazard, vulnerability, and risk? Does the material on disaster risk help students gain better
knowledge and comprehension in class learning activity? To answer the research questions before,
some data collection was applied. First, data collection was collected by field surveys. This activity
is conducted in several areas from mountainous to coastal in Kabupaten Banyuwangi, East Java,
Indonesia. The goal of this stage is to find out the factual and recent condition of hazardous areas,
types of vulnerability, and major risks. In-depth interviews were also done of local people and
authority. The last phase is doing.

3 RESULTS AND DISCUSSION

3.1 Emphasis and special types of physical characteristics in the study area

Kabupaten Banyuwangi is one of the regency areas in East Java Province, Indonesia. The area has
seen arange of geomorphological situations. Itis located at 7°43'-8°46"LS and 113°53'-114°38'BT
(BPS, 2018). This region has complex physiographic conditions. It is located in mountainous area
(Ijen-Baluran- Raung volcanics area). On the other side, it is situated near the coastal region.

The various landscapes have consequences of natural hazard and disaster risk. Ijen and Raung are
two of active volcanoes in Indonesia. Based on historical data, the eruption of Raung volcano had
created havoc in large areas of the western part of Banyuwangi. On the other hand, Ijen has different
characteristics of eruption. It is potentially toxic gases and acid water flowing from the peak. The
volcanic activities of both have increased in recent times. In case of potential hazard in Banyuwangi,
it is better to analyze by multi-hazard threat (Ina-Risk BNPB, 2017). Different characteristics of
geographical situation show different number of impacts on human and environment.

The next potential disaster is tsunami. Tsunami-prone area lies in the southern part of
Banyuwangi. It was located from Blambangan Peninsula to Pesanggaran. In 1994 all the southern
coastal area was affected by tsunami (DIBI BNPB 2017). It had several negative impacts in the
past, meanwhile nowadays this area is occupied by large population. This area nowadays still has a
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big potential hazard triggered by earthquakes. The actual earthquake hypocenter is located in the
south part of Banyuwangi in Indian Ocean. The current condition in past several months has been
an earthquake force.

The next triggering hazard is hydro-meteorological conditions. It is associated with flood and
landslide hazard. Both hazards increasingly rise during the rainy season. The flood brought some
impact in Banyuwangi in the last occurrence. Singojuruh has the most risk by flood. The height of
the flood is between 2 and 3 m. It disrupts people’s settlement and their environment. Landslide
is another potential disaster striking people and the environment. Disaster-prone area to landslides
spread over the mountainous area. [jen and Raung mountains are the susceptible areas to landslide.
The steep morphological condition is related to the landslide. It is also triggered by increasing rain.

On the other hand, Sumberagung village area is known as one of multi-risk area in Banyuwangi.
These areas are susceptible to earthquake, tsunami, flood, and landslide. Thus, the condition is
relevant to bringing disaster risk learning. In 1994, when tsunami struck more than 200 people lost
lives and many were injured. Sumberagung provides best practice in case of disaster. Hence, not
only the environment guides the student to be aware about the disaster, but also the community
will lead them to better understand how to cope with disaster.

3.2 Characteristics of material used for student learning in disaster risk in Banyuwangi in brief

Nowadays, the development of disaster risk education material is increasing. Several concepts,
namely disaster risk reduction education (DRRE), education for sustainable development (ESD),
climate change education (CCE), and environmental education (EE) are carried out in various areas
and contexts (Shaw et al. 2011). Starting from 2006, the UNISDR campaigned for disaster risk
reduction starting from school. The goal is to integrate disaster risk reduction and the curriculum
that is implemented in schools (Tuswadi 2014). Based on the development of disaster risk reduction
education trends and student learning needs in disaster-prone areas, the learning material should
be contextually arranged with the current conditions in their environment. So, it leads students to
fully understand the surrounding environment.

Disaster risk material teaches based on geography textbooks. This way it is used by teachers in
senior high school (SMA) (Irawan 2019). Disaster material appears in the second grade of SMA.
The basic information describes the general terms of disaster. The content consists of definitions
of disaster, types, and ways of mitigation. Seeing the current situation, delivering this material
to students is not appropriate and suitable. A range of material should be prepared to address the
limitations of material.

Such information must be collected from many sources. The information from some disaster
agencies, such as BNPB, BPBD, PVMBG, and BMKG are rarely used in the learning situation. It
has an impact on knowledge that students gain. Generally, they only understand the definitions of
disaster and mitigation, neither the real hazard in their environment nor its surroundings.

3.3 The sufficient efforts toward disaster risk material arrangement for senior high school in
Banyuwangi

Disaster learning materials for SMA students’ current conditions show limitations of actual sources.
The disaster material is subject matter that should be learned and built by students as a means of
achieving basic competencies (KD) in Indonesia national curriculum. The disaster material should
be composed according to some contents, such as principles, procedures, and application theories,
to help students understand their environment and the potential hazard. So, the learning material will
help teachers deliver information. Furthermore, the functions are to stimulate students’ thoughts,
feelings, attention, and interests.

The basic competencies (KD) used in the 2013 curriculum has some disaster learning goals,
such as students can analyze the potential disasters and strategies used in disaster mitigation in the
area where they live. The material presented in this discussion should begin with the introduction
of students to the potential and threat of disaster in their place of residence. Basic competencies
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used in disaster mitigation material is 3.7 analyzing the type and mitigation of natural disasters
through education, local wisdom, and the use of modern technology and 4.7 sketching and/or
maps of potential local disaster and disaster mitigation strategies based on the map (Kemendikbud
2014).

Disaster learning materials for SMA should contain concepts that are supported by facts about the
environment. Disaster material consists of at least several main elements including: 1) geographical
and physiographic conditions of the region, 2) characteristics of threats to disasters, 3) vulnerability
to disasters, and 4) community capacity to deal with disasters (disaster mitigation and adaptation).
The material composition that starts from the introduction of concepts that contain facts about the
surrounding environment can make it easier for students to understand the material. It can also
develop students’ knowledge and application in daily life.

Providing accurate material toward disaster risk is conducted by several steps. First, the geog-
raphy teacher should analyze the potential hazard in the environment and its surroundings. This
step is done by collecting report about prior disaster strikes and the potential hazard. The collect-
ing data process regarding information provided on legal data available from national and local
agencies dealing with disasters, such as BNPB, BPBD, PVMBG, and BMKG. Second, gathering
information from thematic maps and satellite imagery. It guides the learner to get accurate detec-
tion toward hazard and risk of disaster. Teachers can mark some hazardous areas, for example,
volcanic and coastal sites. The benchmarking of location, types of hazard, and data source are
depicted in Table 1. Third, completing identification forms of potential hazard in disaster-prone
areas. Last, the teacher should compose all of the identification results in student material and
worksheet.

Table 1. Identification some hazardous area in Banyuwangi.

Name of Location Kinds of Hazard Data Source

Ijen Volcanic Complex Volcanic Eruption, Data derived from BNPB, BPBD, PVMBG,
Landslide, Flood BMKG, Thematic Maps and Imagery

Raung Volcanic Complex Volcanic Eruption, Data derived from BNPB, BPBD, PVMBG,
Landslide BMKG, Thematic Maps and Imagery

Southern Banyuwangi Earthquake, Tsunami, Data derived from BNPB, BPBD, PVMBG,

Coastal Area (Semenanjung Landslide, Flood BMKG, Thematic Maps and Imagery

Blambangan — Teluk Ijo)

Banyuwangi Watersheds Landslide, Flood Data derived from BNPB, BPBD, PVMBG,

BMKG, Thematic Maps and Imagery

To complete composing disaster learning material this following step can be suggested. First,
the teacher should arrange a learning theory design. This phase is to identify and analyze the basic
needs of students to learn in considering lessons. Teachers should follow the national curriculum. In
this stage, identification and analysis of needs are included in disaster mitigation material. Either,
the teacher should be looking at the suitability of the content of material to ensure if it is sufficient
or insufficient.

Second, developing basic competencies in disaster risk material. There are four stages namely:
(1) designing learning objectives, (2) introducing learning material content, (3) preparing learning
media in accordance with learning material, and (4) preparing learning evaluations and assessments.
The fourth phases could not be ignored by teachers who teach disaster coupling with the factual
environmental condition (Irawan et al., 2018, 2019).

Third, applying the material and media that has been composed before the learning situation. It
can start with showing the environment situation by using map and imagery in specific concern
area. Then, ask the students to gather information about the potential hazard in their area. Students
make a note on the answer sheet. To prove with the information that student findings, teacher lead
them to find out information from several source. The used source is based on data availability on
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the website, such as BNPB, BPBD, PVMBG, and BMKG. The authority provides historical data
that can be used for recognizing the factual hazard threat.

3.4 Does the sufficient material on disaster risk help students gain better knowledge and
comprehension in class learning activity?

Student learning activity shows that students have concern and interest in the potential hazard to
their environment and its surroundings (Irawan et al., 2018; 2019). Composing suitable material
toward local hazard in Banyuwangi can be helpful for reducing negative impact after the disaster
strikes. Students understand different actions for mitigation. They can simulate the ways to cope
with pre-disaster conditions, as well as during and post-disaster. The research result describes that
the important way to increase effectiveness of disaster education in SMA should come from self-
awareness toward reducing the disaster impact. Students’ knowledge and comprehension will lead
them to a better attitude when facing disaster. It means students have a positive value from learning
from disaster in class. Furthermore, they can apply the lessons learned from one disaster to another
situation of hazard.

4 CONCLUSION

Sufficient disaster material should be arranged to improve student knowledge and comprehension.
The large material can be provided from several sources, such as BNPB, BPBD, PVMBG, and
BMKG. Disaster risk learning in senior high school (SMA) is mostly based on geography textbooks.
The limitation of this is not specific to providing accurate material for local disaster risk.
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ABSTRACT: The purpose of this study is to determine the effect of teacher digital pedagogic
training with a game-based learning approach combined with gamification and blended project-
based learning-assisted gamification. The design of the study was quasi-experimental that analyzed
using paired t-test. The test was used to determine the significance before or after the given treat-
ment. Subjects in this study were 40 teachers from Senior High School 1 Kepanjen Malang,
Indonesia. The results showed that there was a significant effect (Sig < 0.05) on the teacher dig-
ital pedagogic indicator (Professional Engagement, Digital Resources, Teaching and Learning,
Assessment, Empowering Learners, and Facilitating Learners Digital Competencies). This research
contributes to the improvement of digital pedagogic teachers through delivering new knowledge
and begins through a blended project-based learning model by emphasizing the digital pedagogic
competence of teachers independently in project-based exploration activities by participants.

Keywords: Game and task project; sustainability education; teacher’s digital pedagogic

1 INTRODUCTION

The COVID-19 pandemic requires the implementation of the education process on an ongoing basis.
Teachers in Indonesia have encountered obstacles in implementing sustainable digital learning
during the COVID-19 pandemic, so the quality oflearning is far from the government’s expectations.
The digital competency gap, controlled by teachers in Indonesia by demanding digital learning,
is enlarged by teachers having to teach in large classes with the character of the “social digital
generation” students. Teachers must be aware that changes in digital pedagogical competence
improvement are needed to improve the quality of learning with the help of digital technology. If
the teacher is not prepared to deal with new learning processes and environments, it is likely that the
quality of student output will decline. The COVID-19 pandemic has forced face-to-face learning
to switch to online (Mpungose, 2020), with the tendency for teachers to only give assignments
outside of the student’s workload.

Modern teaching, learning, and assessment are different from the traditional era. Teachers must
master digital pedagogic, so students’ competencies and capabilities will be improved too. Teacher
digital pedagogic is the competence that comes from the disruption of technology and science.
It focuses on using digital tools to improve student outcomes, especially on competencies and
capabilities. Technologies can help and facilitate students in learning (Putra et al., 2021), then
produce effective and efficient learning and can motivate students. However, new technology-based
pedagogical changes are often obstacles (Scherer, Siddiq, & Tondeur, 2020), so teachers integrate
technology based on existing perspectives and build on negative experiences (Scherer et al., 2020).
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An alternative to improvement of teachers’ digital competence with a fun approach is through a
game-based approach.

The concept of game-based learning (GBL) as an approach in training for teachers was based
on fun activities and meaningful learning experiences. GBL becomes an effective strategy to
increase motivation and authentic experiences in training (Foster & Shah, 2020). In addition, the
effectiveness of GBL can be increased through the integration of gamification as an evaluation tool
in learning. GBL will be more effective if integrated with authentic learning practices, such as the
Blended Project-Based Learning model. Blended Project-Based Learning is the answer to the shift
in learning and training paradigms in this technological era. Mastering technology, information,
and communication are essential to improve various digital competencies, knowledge, and skills
for teachers (Falloon, 2020). These competencies can be used to improve the quality of the teacher’s
digital pedagogical.

The question of this research is the effect of teacher digital pedagogic training with a game-based
learning approach combined with gamification and blended project-based learning. This question
arises due to the demands of digital learning during the COVID-19 pandemic. This experiment
is important considering the large gap between teachers’ digital competence and the demands
of learning. This research is critical to the extent to which training affects the improvement of
Professional Engagement competence, Digital Resources, Teaching, and Learning, Assessments,
Empowering Learners, Facilitating Learners Digital Competencies.

2 METHODS

The research was experimental research with design applied pre-test and post-test control group
design. This study used a game-based learning approach (Garris, Ahlers, & Driskell, 2002) com-
bined with Blended Project-Based Learning from (Ramsay, 2001) as a treatment in training, which
is carried out four times a month with face-to-face, synchronous, and asynchronous activities. It
consisted of the stages of preparation, implementation, and evaluation. Participants in this study
were 40 teachers who taught at Senior High School 1 Kepanjen Malang, Indonesia, as representa-
tives of study groups, such as science (Biology, Chemistry, Physics), social (Sociology, Economics,
History, Geography), language, arts, and sports. Data were collected through observations, inter-
views, and tests. The observation was used to understand the activities, conditions, and feelings
of participants in the training and the interview incorporated semi-structured questions developed
from the training topic. The research questions were measured using pre-test and post-test. The
results were analyzed using paired t-tests. The paired t-test is used if one study sample has two
research data with varying results (Chang & Chiu, 2020).

3 RESULTS AND DISCUSSION

The research conducted a prerequisite test (normality test and homogeneity test) and a t-test (paired
t-test) to determine the effect of the independent variable on the dependent variable. Based on the
assumption of the normality test according to Kolmogorov-Smirnov of 0.05, the research data
has a normal distribution (0.71 > 0.05). Meanwhile, the assumptions using Leven’s test showed a
significance value of 0.47 > 0.05. The results exhibited an average difference in the pre-test scores
(59.50) and post-test (82.50) on the pedagogic competence of digital teachers. Researchers also
indicated that the correlation index between the pre-test and post-test showed a positive correlation
value of 0.14 with a significance 0f 0.37. Significance value (Sig.) 0.37 > probability 0.05 indicated
no relationship between the two variables.

In this study, paired t-test was conducted to observe the significance of the effect between the
overall research variables and indicators. The study results used paired t-test to determine the
effect of the independent variable on the dependent variable. The results showed a significance
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value (Sig. (2-tailed)) <0.05, which indicated about the effect of teacher training with a game-
based learning approach with blended project-based learning on the pedagogic competence of
digital teachers (HO rejected and Ha accepted) both before and after treatment. Results based on
paired t-test indicators of Professional Engagement, Digital Resources, Teaching and Learning,
Assessment, and Facilitating Students’ Digital Competence showed significant results (0.000) and
Student Empowerment indicators (0.004).

Teachers’ digital pedagogic competencies can be facilitated with a good understanding of the
use of technology. Knowledge of technology helps teachers master digital pedagogics through
packaging content, providing new learning experiences, and deep and meaningful learning. Training
with the game-based approach and blended project-based learning can provide new perspectives
for teachers. Digital pedagogical competence can be achieved through the provision of training
constructed on prior knowledge. The use of technology in the reconstruction of teacher knowledge
can improve professional competence through collaboration with fellow teachers, correct patterns
of practical reflection, and improve the continuity of teacher professional development.

The treatment in the research also increases the indicators of the managerial ability of digital
resources. Creativity is formed in the training activities through designing material content, system
flowcharts, storyboards, and user interfaces in the LMS. Also, participants were given the training
to create and implement web and personal computer-based software through Kahoot and Quizizz.
In training, the teacher can effectively bring up digital pedagogic competence using the technol-
ogy (Wilson, Ritzhaupt, & Cheng, 2020) on sub-indicators in digital resources, including digital
competence choosing, changing, developing, and managing digital resources.

The digital pedagogical competence of teachers in this training concerns the development of
several sub-indicators. Development of digital pedagogic competencies in teaching and learning
includes teaching, guidance, collaborative learning, and self-learning. In the blended project-based
learning indicator, the acquisition of information is integrated with creating a schedule and moni-
toring the participant and the object’s progress, requiring the teacher to explore the competencies,
especially in applying digital resources in the learning process. The process of independent explo-
ration through asynchronous digital competence helps teachers find new instructional designs and
evaluation tools in the learning process (Helleve, Grov Almés, & Bjerkelo, 2020)

Strengthening digital pedagogical competencies is also based on teaching and learning, includ-
ing teaching, mentoring, collaborative learning, and independent learning. Teachers develop new
strategies, methods, and models that are integrated with technology. The online collaborative inter-
action pattern uses the mass registration feature in the learning process, changing the learning
process with in-depth knowledge and understanding reflection activities (Hooshyar et al., 2020).

Assessment becomes an essential part of the learning process. Assessment in learning con-
structed with digital concepts will be different from learning with traditional concepts (Starkey,
2020). Assessment in the development of teacher digital pedagogic includes competencies in the
assessment strategies, instructions, and scope of the assessment, to feedback from students. Assess-
ment as the result in the learning process represents teachers’ digital competence in conducting
digital-based learning processes through personal user management, course management, and is
supported by forums using the Big Blue button-based tracking progress feature to find out the
progress of teacher projects.

Synthesizing knowledge by evaluating the experience for the indicator is empowering learn-
ers and Facilitating Learners Digital. With Blended project-based learning indicators, teachers
can create a student-centered learning process (Yurtseven Avci, O’Dwyer, & Lawson, 2020) by
facilitating students access to digital learning (Alarcon, del Pilar Jiménez, & de Vicente-Yagiie,
2020). Teachers were facilitated by the features such as learner collaboration and activities tools
and file management with cloud-based storage services to help teachers design student-centered
instructional designs (Han, Lim, & Jung, 2021). Teachers’ digital pedagogic competency in sub-
indicators of facilitating learners’ digital competence was in the preparation of information, and
media literacy, digital active communication and collaboration, digital material creation, student
responsiveness in digital access, and digital problem-solving with a Learning Management System
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that is supported by modern features gives teachers the opportunity and space to facilitate students’
digital literacy.

4 CONCLUSION

The limitation of this research is that the teacher as the research subject is not used to using
MOOC-based LMS, so the researcher pays special attention to the teacher in compiling instructional
learning digitally. The researcher suggests that teachers must pay attention to the teacher’s mastery
of the type of LMS used in selecting LMS, because introducing LMS takes quite a long time. The
digital pedagogic competence of teachers plays an essential role in the digital reference learning
process. Technology-based learning design is a top priority for achieving teacher digital pedagogic
competencies. The results showed that the game-based approach combined with gamification
using blended project-based learning significantly affected teachers’ digital pedagogic competence.
Game-based approaches and game-based evaluations in training are practical tools in the learning
process. The process of delivering new knowledge begins through a blended project-based learning
model by emphasizing the digital pedagogic competence of teachers independently in project-based
exploration activities by participants. Then, the competencies that appear in each indicator show
significant results, including digital pedagogical competence, professional engagement, digital
resources, teaching and learning, assessment, student empowerment, and digital competence to
facilitate students.
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ABSTRACT: The COVID-19 pandemic has made the government implement a study-from-home
policy. The implementation of this policy has many pros and cons. This is because the problems
of online learning that arise in the field are very common. Learning-from-home activities with the
PJJ system have many obstacles and challenges. Learning at home is a distance learning mode,
both online and offline. This study focuses on how social studies learning in SMP/MTs implement
the policy of learning at home during the crisis. The method used is Systematic Literature Review
(SLR) using Open Source Publish or Perish database. The study results indicate that the problem
revolves around infrastructure, internet network access, and the mastery of technology used in
supporting learning.

Keywords: Teaching, social studies, junior high school, COVID-19

1 INTRODUCTION

COVID-19 has affected various aspects of life across the world, and Indonesia is no exception.
Based on WHO data in March 2020, all elements of society in Indonesia, both in the fields of
government, education, and health are aware of the current pandemic (Yuliana 2020). Every effort
is being taken to break the chain of the spread of COVID-19. Anticipating the transmission of the
virus, the government has issued various policies, one of which is in the field of education. The
Ministry of Education and Culture itself has issued various policies in response to education during
a pandemic situation.

The Education Policy implementation in the Emergency Period for the spread of “Corona Virus
Disease” (COVID-19) is regulated in Circular Letter Number 4 of 2020, which recommends chang-
ing how teaching and learning are carried out at home. “Beware of the virus (corona). Studying
at home is not a problem! Follow the online learning offerings for the ambassador of the learning
house” (Pendis 2020). The Minister of Education and Culture of the Republic of Indonesia, Nadiem
Makarim, called on all elements of education to implement a learning at home policy or learn from
home with the Distance Learning (PJJ) system. The Ministry of Education and Culture has issued as
reinforcement, namely a Circular Letter of the Secretary-General Number 15, regarding guidelines
for implementing BDR during the COVID-19 emergency period. The principle of activities from
the learning at home policy is that students can access learning materials and resources without
time and place restrictions. Learning-at-home activities are expected to support distance learning
process and facilitate in disseminating material (Arifa 2020). In Law No. 20 of 2003 Article 1
Paragraph 15, it is explained that distance learning is a learning process in which students are
separated from teachers and learning is conducted using various resources through communication
technology, information, and other media using an online learning platform.

The online learning system (in the network) is a learning system without face-to-face interaction
between teachers and students. However, it is carried out online (in a network) using the internet.
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Online systems can effectively realize digital education leadership in the 21st century (Darmalak-
sana et al. 2020). Learning like this can encourage students’ emergence to actively explore their
knowledge and information (Divayana 2017).

The online system always ensures that a teacher continues teaching and learning activities,
even though students are at home far from their supervision. Teachers and students learn together
simultaneously (synchronous) or at different times (asynchronous). Using software or web-based
applications to manage online learning activities, such as WhatsApp, Telegram, Zoom Meeting,
Google Meet, Google Classroom, Quipper School, Teacher’s Room, and other applications. Mate-
rials and assignments are sent in various document formats, ranging from Microsoft and learning
videos and voice messages (Rigianti 2020).

Some local governments have decided to implement online learning methods (on the network)
in their regions. This government policy came into effect in several provinces in Indonesia on
Monday, March 16, 2020, followed by other provinces. Many problems arise in the field of online
learning. Learning-at-home activities with the PJJ system are associated with with many obstacles
and challenges. Students’ problems were found from the book “Good Experience of Teaching in
the COVID-19 Pandemic Period for Indonesian Language Subjects,” which is about the obstacles
faced by students in online learning, namely that many students were less active and interested in
participating in online learning.

Several researchers have conducted previous studies on online learning. Based on the latest data
(1) regarding the analysis of online learning during the WFH COVID-19 pandemic as a challenge
for digital leaders in the 21st century (Darmalaksana et al. 2020), (2) 21 reflections on online
learning during the COVID-19 emergency (Sanjaya 2020), and (3) obstacles, solutions and hopes:
online learning during the COVID-19 pandemic by elementary school teachers (Anugrahana 2020).
Based on the report, many studies on online learning problems have been carried out. However, the
research results need to be developed according to changing situations and conditions in the field.
This research aims to identify the social studies learning problems for SMP/MTs in implementing
the learning at home policy in times of crisis and formulating solutions to the problems of Social
Studies learning at SMP/MTs in implementing the learning at home policy in times of crisis.

2 METHODS

The research method used in this study is Systematic Literature Review (SLR), a method that
presents and evaluates literature following the research topic or topic being studied (Levy & Ellis
2016). The SLR method is carried out by identifying, reviewing, evaluating, and interpreting
journals appropriate or relevant to the topic being studied and structured in a structured manner
based on predetermined steps (Triandini et al. 2019). In this study, researchers conducted a literature
review based on the procedures of Cooper (1988), which consists of the stages of formulating
problems, data collection, data evaluation, analysis, and interpretation of relevant data presentation
of results.

The data used in this study were obtained from journals that are relevant to the topic being studied.
The keywords used in the data collection stage are social studies online learning problems, social
studies learning problems when studying from home, social studies learning problems during the
COVID-19 periods, and 2020-2021. The software used to collect literature to support this research
is Open Source Publish or Perish, which can reach metadata from Scopus, Scholar, and Web of
Science. The inclusion criteria are articles with titles and topics of discussion following the research
objectives and are national journals with a period of 2020-2021. At the same time, the exclusion
category is articles that do not match the title, the topic of discussion, and a predetermined period.

3 RESULTS AND DISCUSSION

In the search for articles, the author conducts a search using keywords that have been compiled.
After selecting from 5,940 articles in the database, only four articles were generated according to
inclusion; then, the articles were extracted and analyzed (Table 1).
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Table 1.

Extraction of research results data.

Sources

Description

Medida et al. (2020)
Dampak Masa Pandemi
Covid-19 Terhadap
Dinamika Pembelajaran
Guru IPS Pada Siswa SMP

Ferdianita and Mulianingsih
(2021). Analisis Hambatan
Guru IPS Dalam
Pembelajaran Jarak Jauh
Dampak Pandemi Covid-19
Di SMP/MTs Kecamatan
Gebog Kabupaten Kudus

Agustang et al. (2021).
Upaya Guru IPS Dalam
Meningkatkan Motivasi
Belajar Siswa Pada Masa
Covid 19 Di SMP

Indawati et al (2020).
Problematika pada
Pembelajaran Daring
dan Tingkat

Pencapaian Hasil Belajar
Siswa pada Materi

Ajar IPS: Sebuah

Studi Kasus Pembelajaran
Daring Masa

Pandemi Covid-19

The learning problems that occur at this time are found in the teacher factor.
Teachers will indeed never be separated from a problem that can occur in
teaching and learning activities. Therefore, teachers must be good at finding
solutions to stop the problem. Among the problems of teachers in learning are
the facilities and infrastructure they have. If the facilities owned by a teacher
in online learning are limited, it will also affect or hinder the learning process
and student learning outcomes. Mastery of technology owned by each teacher
also affects learning. This can happen because not all teachers can operate
internet technology and social media as intermediaries for online learning.
Some teachers still need special assistance for their operations.

Learning planning has difficulties in the existing internet connection because
this school is on the slopes of Mount Muria, causing unstable internet connec-
tions. This disrupts the distance learning process. Furthermore, the obstacles
in the three schools in planning learning faced by teachers are the lack of
teacher readiness in facing PJJ. From what was initially face-to-face learning
with face-to-face learning program planning, must switch to PJJ with online
media while the ability of teachers, not all teachers proficient in operating
technology and communication systems. Of all the teachers complaining
about the same thing because of the lack of readiness to face PJJ, and the lim-
ited ability of teachers to use technology and communication media that has
not been accompanied by socialization from government agencies regarding
distance learning and the limitations of existing internet connections. Social
studies teacher barriers in the implementation of distance social studies learn-
ing. In reality, not all students have learning facilities and infrastructure, such
as gadgets. Of the three schools, the most frequently used learning media is
WhatsApp. Some teachers’ limited operating information and communication
technology ability, including online-based learning media, makes students
lack understanding. As well as the lack of communication in distance learn-
ing between teachers and students and with fewer learning facilities, students
tend to be passive in learning.

The ideal condition during the COVID-19 pandemic related to learning is
when students have adequate learning tools so that there are no obstacles in
the learning process. However, not all students have these devices. So the
creativity of a teacher is demanded more than before. For students who are
constrained in online learning, social studies subject teachers usually make
door-to-door visits to students’ homes. The visit was carried out as an effort
to facilitate the learning process during the COVID-19 pandemic.

One of the problems faced by teachers during online learning is the difficulty
in conducting practical and psychomotor assessments. Social studies teachers
tend to assess students from a cognitive perspective based on assignments
collected by students, considering that teachers and students cannot meet
face-to-face when learning online. Another problem faced by teachers is that
they are constrained in coordinating learning time. When online learning
takes place, learning is not time-disciplined. The problems faced by students
in social studies subjects at the SMP/MTs level, in particular, are that students
do not understand the material presented by the teacher. Students quickly feel
bored taking part in online/online learning, lack adequate facilities, such as
cellphones and internet packages, and cannot operate platforms or online
learning systems.

Another problem is the unsupportive learning environment. Suppose students
usually study at school, which is specifically designated as a place for teaching
and learning. In that case, they have to study at home, which is certainly a
different situation like at school.

101



There are still not many articles with similar topics published, but the evidence found from the
articles is quite substantial because the articles displayed are articles published from good, official
literature and have been peer-reviewed before publication. The quality and evidence presented in
the article are strong enough that it is just that further research on similar topics is still needed
because there has been much research on the problems and barriers to online learning in general,
not yet specific to certain subjects, especially in social studies subjects for middle school.

Similar results are shown in the research results in the article; in general, it is stated that the
implementation in learning is quite apprehensive. The reason is, many parties complain, mak-
ing them overwhelmed in the learning process. Not only students but teachers also experience
difficulties. Learning at home (especially online) does require adaptation and effort for smooth
functioning.

The primary and most pressing problem is infrastructure. The teachers are shifting the paradigm
of 21st-century education, namely information and communication, as conveyed by the Ministry
of Education and Culture using technology, especially in the era of globalization (Kosassy 2020).
However, it cannot be denied that the use of technology has not been appropriately realized. Several
studies have found that not everyone has the means of information technology, such as gadgets.
On the other hand, the internet data limit is also a problem. Let alone the issue of quotas, internet
network access alone is not adequate and evenly distributed throughout Indonesia.

Lack of technology mastery from both teachers and students in using and applying online learning
platforms is also a concern (Arizona et al. 2020). Especially for a teacher who is in the main focus
because he is a subject in preparing lesson plans, starting from the adjustment of the material, the
methods used, to the assessment that will be carried out later. If teachers themselves feel that they
have failed in applying technology, then the next problem will arise for the students. Students can
feel bored with the monotony of the wrong learning method applied so that the material cannot be
adequately conveyed (Amany & Desire 2020).

4 CONCLUSION

The application of learning at home impacts learning, especially online learning applications that
are still very confusing. Many problems were found, ranging from inadequate infrastructure, limited
internet network access, to mastery of technology that support learning. This can be an evaluation
so that online learning can be pursued optimally without reducing the essence of education itself.
A study of online learning shows that mixed learning can be used to support learning from home
policies by maximizing the teacher’s role as facilitator. All education stakeholders are also expected
to be able to work together to minimize technical obstacles that hinder online learning.
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ABSTRACT: This research is a preliminary study that is used as a guide to develop a blended
learning model based on the clustering technique in Universitas Negeri Padang. This research was
conducted through a literature study. Students’ and lecturers’ expectations regarding the implemen-
tation of learning the history of Indonesian art during COVID-19 pandemic is studied. Based on
literature study, three dominant factors need to be considered in designing the clustering technique-
based blended learning, namely: (1) connectivism learning, (2) the ability to read quickly, and (3)
self-efficacy. The results of the needs analysis and feasibility study show that the facilities and
infrastructure needed are adequate to conduct the model. Reading ability is still at a moderate level,
and self-efficacy is lacking. It is necessary to develop blended learning based on compounded dis-
covery or clustering techniques. From these findings, at least it can be concluded that it is true that
a blended learning model based on clustering techniques is needed. This consideration is based on
the department’s need to produce graduates who are ready to become art teachers, art critics, or
fine arts entrepreneurs who master the history of the development of fine arts in the archipelago,
while online or face-to-face learning alone is considered insufficient to equip students’ knowledge
and skills. It involves a combination of online and face-to-face methods in a structured manner so
that maximum lea